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Chief Editor Speaks

The upsurge in the demand for higher education has been more intense over the recent
decade resulting in a virtual explosion in the number of colleges and universities in the
country. Education in India has always been valued more than mere considering it as a
means towards earning a good living since pre-historic days. During this era of globalization
and knowledge Economy, higher education is the key to overall progress of the nation that
must lead to sustainability. "Education is the primary agent of transformation towards
sustainable development, increasing people's capacities to transform their visions for society
into reality. Education not only provides scientific and technical skills, it also provides the
motivation, justification and social support for pursuing and applying them. For this reason,
society must be deeply concerned that much of current education falls far short of what is
required. Improving the quality and coverage of education and reorienting its goals to recognize
the importance of sustainable development must be among society's highest priorities,"
(UNESCO). Several reforms and innovations have been made in Indian higher education
system to achieve the required targets. A large institutional base has strengthened our higher
education system and credit goes to both Government and private sectors.

During this fast evolving information world, a knowledgeable and committed
community of teachers, always prepared to evolve as per the requirement of the time, are the
most powerful agents for educational advancement vis a vis national development. Therefore,
need is to make genuine efforts to raise the levels of teachers by all means. Human Resource
Development Centres established by UGC are contributing to creating conditions that enable
academicians to get the best out of themselves. Development of teachers by improving their
pedagogical knowhow, technical knowhow, making them financially sound and finally
Imbuing strong professional ethics in all of them through diverse strategies adopted during
various courses organized by HRDCs. There are however same universal goals towards which
all human resource development efforts should aim at. Teacher participants strive to achieve
excellence along with never-ending process of imbibing new competencies which are the best
possible means to acquire a variety of higher goals.

Indian higher education system has a particular challenge at hand to first transform
itself and try to meet the desirable end points that creates learned population which in turn
will lead the nation towards harmony and constant upliftment. Through system of equal &
inclusive higher education, the nation needs to sustain economic growth for the next couple
of decades, develop parallel growth and improvement in social sectors. Thus, resulting in
equitable, accessible and just society with adequate intellectual pool of people in every field
to address emerging socio-political or technological problems. The higher education institutions
have delivered in volume in terms of research which should commensurate with the social
issues & their solutions especially related to tribal, deprived, disabled and gender studies. In
addition progress of India is driven by several other factors like Evolution, Rights & Duties,
Environment etc. This edition of 'academe'  has published articles related to some of these
important issues which can be accepted as challenges in higher education for brighter future.

Prof. Kiran Rekha

*****
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*  Director, UGC-HRDC, H.P. University, Shimla H.P.

Higher education has to enhance human
capabi l i t i es through empow erment that
knowledge provides. Indian higher education
is the third largest system in the world next
only to USA and China. Significant increase/
growth has been recorded in higher education
sector from 0.7%  GER,  netw ork of  20
universities, 500 colleges and about 24,000
teachers in 1947 to 18.8% GER, 750 University/
University level Institutions (UGC,2014), about
37000 colleges and more than 9.00 lakh teachers
by 2014. The Govt. of India, through ‘Rashtriya
Uchchatar Shiksha Abhiyan’ (RUSA) has a target
of 30% GER in higher education by the end of
2020. Systematic approach of management is
required from HRD ministry and UGC so that
not only in quantity but Indian higher education
can complete the w or ld in qual i ty too.
Establishment of Academic Staff Colleges/
Human Resource Devel opment  Cent res
(HRDCs) is one such initiative dedicated to the
professional development of academic staff of
colleges and Universities through teachers’
participation in Orientation and Refresher
courses.

Modern era of global i zat ion has
significantly influenced the education system all
over the world in the past two decades.
Development of a nation depends on i ts
educat ion and new  i nformati on and
communication technology (ICT) which are the
major instruments for sustainabili ty. India is
facing number of challenges including quality
assurance at higher education level during rapid
expansion of the system. Present need is to
form a system capable for producing potential
human capital in order to compete at global
lavel. The skill and knowledge competency of
teachers are main factors in imparting quality
education. They are the backbone of education
system and reflective members of society. Along

with teaching, teachers need to play multiple
roles including research, mentoring counseling,
consultancy, extension work, editorial work,
development of instructional  material, e-
learning and institutional management, etc.
Periodic Professional  training enables the
teachers to sharpen their skills along with new
addition to knowledge. Overall efficiency of
teachers is enhanced by their participation in
different career advancement courses organized
for this purpose.

Radhakrishnan Commission (1949)
statement that “teacher competence is one of
the crucial  factors and should be given
continuous training for the improvement of their
performance,” remained behind the concept of
in-service training and continuing education in
India. Therefore initially three types of courses
were identified in the first National Conference
of the Principals of training colleges held in
Baroda in 1951. These were 1) Short term
courses for untrained teachers, 2) Refresher
Courses for trained teachers and 3) Advanced
courses for teachers who wanted to undergo
advanced level training in the field of their
interest. The Kothari Commission in 1964-1966
also recommended the regular Orientation
courses for in-service teachers. As a follow up
the UGC had created some facilities in the form
of seminars, fellowships, summer schools and
Orientation programmes for teachers in higher
education (Trivedi & Desai, 1969, Jacob, 1971).

The National Policy on Education 1986
(NPE) pointed out that higher education
teachers must be given adequate opportunities
for professional and personal development to
fulfill their roles and responsibilities effectively.
The NPE recognized the need for improving
quality of teaching and proposed to provide
opportunities for academic enrichment so that
teachers may ful fi l l  their duties efficiently

Human Resource Development Centres for
Enrichment of Higher Education

Dr. (Mrs.) Kiran Rekha*
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within the system of college/ university. It was
proposed to enhance their motivation skills and
knowledge through systematic orientation in
speci f i c subj ects, techni ques and
methodologies. These courses are ment to
inculcate in them the scientific temper and right
kind of value system that would in turn
encourage them to take i ni t i at i ves for
innovative and creative performance. Initially
45 Academic Staff Colleges were established in
India under the NPE scheme by UGC in 1987.
The st rength of  the Human Resource
Development Centers formerly known as
Academic Staff Colleges has risen to 66 by 2017.
The HRDCs have organized number of
Orientation programmes and Refresher courses
during this period and in these courses a good
number of teachers have participated. A special
emphasis has been laid on application of ICT in
teaching and learning. Besides, other short-term
courses for principals and chairpersons of
uni versi ty  depar tments,  teachers and
administrators have also been organized
successfully.

The following objectives proposed by
UGC are needed to be achieved per academic
session:
a) To organize specially designed Orientation

Programmes (OPs) in pedagogy, educational
psychology and philosophy, and socio-
economic and political concerns for all new
entrants at the level of Assistant Professors.

b) To organize such orientation programmes
and refresher courses (RCs) for the serving
teachers, covering every teacher at least
once in three to five years gap.

c) To organize specially designed Orientation
Programmes/ Refresher Courses in ICT
Env i ronment ,  Human Ri ghts,  Value
Education, Disaster Management, Women
Empowerment, Research Methodology,
Human Development etc., for new entrants
as well as for in-service teachers.

d) To encourage teachers to participate in
seminars, symposia, workshops, research
and extension work.

Objectives of the courses organized by
Human Resource Development Centres are to
enable the teachers to:

a. Understand the significance of education in
general, and higher education in particular,
in the global and Indian contexts.

b. Understand the linkages between education
and economic and socio-economic and
cul tural  development, w i th parti cular
reference to the Indian pol i ty w here
democracy, secularism and social equity are
the basic tenets of society.

c. Acquire and improve art of teaching at the
college/ university level to achieve goals of
higher education.

d. Keep abreast of the latest developments in
their specific subjects.

e. Understand the organizat i on and
management of a college/ university and to
perceive the role of teachers in the total
system.

f. Uti l ize opportunities for development of
personality, initiative and creativity.

g. Promote computer literacy as well use of ICT
in teaching and learning process.

The role of HRDCs is not limited in any
curriculum but through knowledge discussions
and training activities subtle objective is to
reach towards much higher goals. The main
philosophy is to keep in mind that the teacher
is central to the system. Teaching involves
possessions of content knowledge and i ts
delivery skills or teaching competencies on part
of the teacher. While it is universally accepted
that the teacher is the pivot of the educational
system, our system should provide adequate
opportunities for their professional upliftment.
It is, therefore, necessary to develop inbuilt
mechanisms to involve teachers in sel f-
enrichment courses within the framework of
knowledge society. It is also accepted that a
teacher  must  not  be conf ined onl y  to
transmitting the information but she/ he must
also orient students to meet the challenges of
l i fe, to become not merely  a t rai ned
professional, but also a better citizen.

It was believed in the past that a college/
university teacher learnt the ‘art’ of teaching
on the job by emulating outstanding models such
as his/ her own teachers or senior colleagues.
It was assumed in our country that the person
entering into the teaching profession enabled
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him/ her to automatically deliver knowledge in
the classroom. The stock-in-trade of the college/
university teacher has always motivated the
students. Today, it is no longer adequate to
expect from a newly appointed teacher to
acquire the ‘art’ of teaching by emulating his/
her peers. Furthermore, there has been
knowledge explosion in every discipline. The
col l ege/ uni versi ty  teachers have to
continuously update their subject knowledge
along with skill enhancement in their field of
expertise, or run at the risk of becoming totally
outdated in a very short period of time. While
the really motivated and industrious teachers
use their own resources to keep themselves
abreast of new  know ledge and to train
themsel ves i n the latest  processes,
methodologies and techniques of teaching.
Hence, it is necessary to provide systematic and
organized orientation programmes for the large
number of teachers of higher education sector.

The concept  of  an Or ientat ion
Programme emphasizes teachers as agents of
soci o economi c change and nati onal
development and to make them skil l -oriented
teachers. The philosophy and objectives of the
Orientation Courses are significantly different
f rom the t radi t i onal  B.Ed.  and M.Ed.
Programmes. The Orientation Programme
envisaged under this scheme has adopted
dynamic approach in the development and
application of appropriate training techniques.
It is intended to inculcate in young Lecturers
the qual i ty of sel f-rel i ance through their
awareness of the social, intellectual and moral
environment. The programme should enable the
teachers to discover themselves and their
potential through a positive appreciation of
their role in the total social, intellectual and
moral universe within which they function and
of which they are important members. Only in
a country where teachers are able to fulfill their
responsibili ty with awareness and confidence,
the educational system becomes relevant and
progressive.

The HRDC programmes must lead to
awareness in the teachers of the problems that
Indian society faces, and to real ize that
education can be the solution to these. It must

also focus on the achievement of the goals set
out in the Indian Constitution. Matters relating
to subject knowledge and pedagogy, although
important in them, would only be meaningful
when understood in the total context of national
development. In order to inculcate required
sk i l l s,  at t i tudes and values among the
participants, a multi-dimensional strategy based
on the participants’ requirement is an essential
input for effective orientation/ development of
teachers. Therefore, speci fic methodology
based on entry behaviour of the participants,
guidelines of UGC, social problems, emerging
trends in the society, ICT use for smart teaching
learning etc. has been evolved with the passage
of time.

In order to achieve the objectives of the
Scheme, the curriculum for the Orientation
Programmes has the following four components
with a minimum of 144 contact hours, that is,
six hours daily for a four-week/ 24 working days
programme:

COMPONENT A: Awareness of linkages
between society, environment, development
and education.

COM PONENT B:  Phi losophy of
education, Indian education system and
pedagogy.

COMPONENT C: Resource awareness
and knowledge generation.

COMPONENT D: Management and
personality development.

The strategies of Human Resource
Development Centre include to plan, organize,
implement, monitor and evaluate Orientation
Courses for newly appointed college/ university
Assistant Professors, three week Refresher
Courses for serving teachers, and short term
programmes for senior administrators and
heads of  depar tments,  pr i ncipals,
administrative officers, etc. All the courses are
conducted in a systematic procedure so as to
complete respective training module wi th
specific requirements.

 a. Formulation of schedules: of Orientation
Programme along the broad guidelines
given above and of Refresher courses
along the subject based requirements for
108 contact hours.
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b. Identi fication of resource persons in
various fields of specialization for running
the Or i entat i on Programmes and
Refresher Courses, and discussion with
sel ected resource persons on the
philosophy and guidelines for the courses.

c. Presence of documentation-centre-cum-
library for reference and source materials
necessary for the courses.

d. Arrangement of special l y designed
mater i al  requi red for  effect i ve
implementation of the courses.

e. Effectively organize, monitor and evaluate
the courses for teachers.

f. Create a culture of learning and self-
improvement among teachers so that it
becomes an i ntegral  par t of  the
educational system at the tertiary level.

g. Organization of short term courses and
workshops for senior administrators,
heads of departments, principals, deans
and other decision-makers to familiarize
them with the philosophy of orientation
intended to facili tate reform in higher
educat ion through appropr i ate
modification of the management systems
at various levels.

h. Providing opportunities for teachers in
service to exchange experience with their
peers and to mutually learn from each
other.

i. Facilitation as a forum for serving teachers
to keep themselves abreast of the latest
advances in various subjects.

j. Motivation provision to further widen
their knowledge and to pursue research
studies.

k. Exposure and scope of an introduction to
new methods and innovations in higher
education so that the participants can in
turn develop thei r  ow n innovati ve
methods of instruction.

l. Assignments of publications are relevant
for enhancing the teaching and research
capabil ities of teachers.

m. Capability enhancement programmes are
conducted for non academic staff so as to
strengthen the teachi ng-l earning
environment.

Lacs of higher education teachers have
participated in the courses organized by UGC-
HRD Centres throughout the country. UGC–
HRDC, H. P. Universi ty, Shimla has been
conducting diverse courses for college and
university teachers since its inception in July
1989.

Table: Total courses organized by UGC-Human Resource Development Centre, H.P.
University till 2016:

Sr. No. Programmes Number Participants
(in number)

1. Refresher Courses 299 9438

2. Orientation Programmes 124 4092

3. ASC (HRDC) Directorate Meet 1 39

4. Seminar for principals 1 74

5. Special Summer/ Winter School 9 293

6. Workshop for Academic Administrator 3 67



Vol. XVIII ,  2015 academe(11)

For over 25 years now, the Human
Resource Development Centres have been
addressing professional  devel opment
requirement of faculty in higher education. This
aspect is a crucial link for quality enhancement
in tertiary education sector, especially in the
context of global ranking, knowledge economy,
social and national development, where the
knowledge is considered as national wealth. The
efforts of HRD Centres are commendable in
terms of the huge number of teachers’
participation in capacity building programmes
in concerned disciplines. Moreover, this is the
only insti tutional  dynamic and continous
mechanism for training and motivating man
power in higher education. In impact studies of
these programmes, researcher found these
courses as very useful (Das, 2004, Ali & Jamal,
2006, Pathania & Pathania, 2007, Powar & Mouli,
2008, Tiwari  et. Al. 2008). To assess the
effectiveness of HRDCs Courses, the Ministry
of Human Resource Development  and
University Grants Commission organized review
of all Human Resource Development Centres
through National Assessment and Accreditation
council in 2012. The NAAC circulated structured
questionnaire to HRD Centres, randomly
selected Resource Persons, former participants,
Principals, senior reputed faculty from various
universities and also Vice-Chancellors. After a
vast nationwide survey based on peer team visit
reports, the NAAC prepared a ‘Report of NAAC
review committee’ on Academic Staff Colleges
in 2012. The observations show that all centres
are needed to perform seriously keeping in mind
the serious job of quality improvement in
col leges/ universi ty education. Suffi cient
permanent core-Staff, supporting staff, library,

ICT, guest house and other infrastructural
facilities are essential to run the HRDCs as nodel
centres for providing all kind of support to the
facul ty  to get adequately moti vated to
implement active teaching-learning practices.

The HRDCs have unique system of
organizing the courses and these are the only
institutions of continous teaching for the higher
education teachers in India. The HRDCs scheme
on the whole is seen as a positive step which
further needs induction of same vigour. Its
importance has been felt and appreciated by
many research studies and reports including
UGC & NAAC rev iew commi ttee. These
insti tutions also give opportuni ty to the
teachers to meet eminent resource persons and
also provide platform for exchange of ideas
apart from participatory gaining of domain
know l edge. These courses make the
participants to climb the steps of a ladder of
vast source of knowledge, inspiration and
creativity in addition to their good foundation
of subject qualifications. Thus teachers get
overall exposure and experience that result to
equip them with basic teaching skills and to
develop their professional attitude to bring
better learing outcomes in the profession. HRDC
as unique institution dedicated to overall
development of faculty can prove to be an
extremely important catalyst in making of the
best teachers without whom quality education
cannot be imagined. The government and
stakeholders should real ize the capaci ty
building issues as perennial and recurring need
and a very essential component for the quality
i mprovement  and excel lence in higher
education.
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“Character is that on which the destiny of a nation is built. One cannot have

a great nation with men and women of small character. If we want to build

a great nation we must try to train a large number of young men and

women who have character.”

- Dr. Sarvapall i  Radhakrishnan
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Abstract:
By looking at the current trend of the

management education in India, it has become
very pertinent to see the quality of management
education. In the recent times we have been
getting feedback from the corporate that
management students are not very employable
or if they are employed at all, they are not as
hard-working as they should be. The paper tries
to put l ight on the quali ty perspective of
management education in India. It was felt
i mpor tant  because w i th the advent  of
Globalization, the importance of management
education actually increased. To spot this issue,
existing literature were checked and data were
extracted from various sources. The paper also
tried to give solutions for the maintenance of
quality in the management education.

Key words: management, education,
globalization, quality maintenance
Introduction:

When we go through the literature on
quality maintenance of management education
we find that there is always a tussle between
qual i ty vs. quanti ty of the management
education. By looking at its current trend in
India, it has become very pertinent to see the
quality of management education too. In the
recent times we have been getting the feedback
from the corporate that management students
are not employable or if they are employed at
all, they are not as productive as they should
be. Therefore we find that these management
students are ending up by getting some low paid
job or remain under employed by doing some
jobs for which MBA qual i fi cation is not
necessary. It is wastage of human and financial
resources. How can we measure quality of
management education? Due to the non
existence of standard parameters for quality
measurement its management has become a

challenge for the educators as well as for the
corporate. Pressure is very high on academia to
create a set of industry ready people or else
existence of the management education
institutes become ineffectual.

Since education is a service hence
management education is highly influenced by
the unique characteristics of service l ike
intangibility, inseparability, heterogeneity and
per ishabi l i ty. Therefore to create qual i ty
management students we need to concentrate
on teaching learning systems. It is perceived that
quality students can be created with quality
teaching practices.
Growth of Management Institutes in India:

In our country management education
is highly global ised and pr ivat ized. Our
management institutes are either affiliated to
government or are self financed and at the same
time some are private too.  In the first place we
have to take the names of the Indian Institute
of Managements, which were established in
sixties in our country with foreign collaboration.
In the second category there are some
management institutions which are based on
different big metros. Again there are some
management institutes which are established in
small cities and the hill stations. On the other
hand universi ties have also started these
management programmes at their own. The
University of Waltair (Vishakapatnam), Andhra
Pradesh was the fi rst Universi ty to start
management education in India in the year 1957.
The second institute to start MBA education was
Indian Institute of Social Welfare and Business
Management Calcutta. The third University to
start management education was Bombay
University which started it with the name of
Jamnalal Bajaj Institute of Management Studies.
Simultaneous to these efforts in the year 1962,
two Indian Institutes of Management were

Management Education in India: Challenges and
Issues of Globalised Environment

Dr. Aradhana Borthakur*

*Centre for Management Studies, Dibrugarh University, Assam
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established at Ahmadabad and Calcutta with the
collaboration of Harvard University and the
Massachusetts Inst i tute of  Technol ogy
respectively. The Bangalore IIM was started in
1972 whereas, the Lucknow IIM was started in
the year 1996. The rest of the IIMs started in
the twentieth century.
Question over quality Maintenance:

This concise history of last 50 years of
Management educat ion tel l s about the
magnificent past of management training. This
explains that management-education is really a
well thought out plan where adequate care is
to be taken for its inception and growth. But
today, what we can see is the mushroom growth
of management institutions in big and small
cities. The worth of education provided by these
insti tutes is always doubtful . The private
institutes take initiatives to make the students
placed but some of the placements are not at
all acceptable. Many management students do
not get placement and if they find any they soon
realize it that they are not skilled enough to
handle their job. They are redundant by the
corporate because they have only conceptual

knowledge and are lacking in common sense.
There is always doubt in regard to their quality
and this is reflected in the expressions of the
corporate personalities.

In this global ised atmosphere the
management students and their parents are
view ing the management education as a
profession where there is customer and supplier
relationship. A customer measures quality
between what he expects from a product and
what he is presently getting (as perceived by
him) from a product. While searching for
literature on education, it was found that some
people considered the term “education” as a
provider of service making transactions on
advice, tuition, assessment and guidance to
pupils and students, their parents and sponsors.
When we consider the “education” as a service
provider, it must have some customers which
sometimes were referred to as clients.

If there is qual i ty maintenance in
management education it will help not only the
person concerned but also the whole society,
including the corporate which is reflected in
exhibit 1.

Exhibit: 1
The customers of education

Education  (value added to learners) = The service

The learner = Primary external customer or client

Parents/ Governors/ Employers = Secondary External customers

Labour market/ government/  society = Tertiary external customers

Teacher/ support staff = Internal customers

Source: Sall is, E. “Total Quali ty Management in Education”, Taylor and Francis,
e-library,2005

At present the world is experiencing
tremendous change in the economic, political
and techni cal  f i el ds. There are new
opportunities that are unveiling their faces in
front of the new generation. The innovative and
flexible management graduates are very much
need of the hour. Only with the imparting of
quality management education we can create

such logical  i nputs. Al though qual i ty is
something very difficult to measure yet there
are certain bodies in our country who are
assigned with the duty to measure quality of
the management education. All India Council
for Technical Education (AICTE) is mainly
responsible for such activities. Apart from that
National Accreditation Board for Education and
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Training, similar other national quality control
bodies are also there. In case of the Universities
the U.G.C. can take measures to control quality
of such courses. Sometimes State Universities
take steps at their own. Similarly IGNOU and
ICFAI etc. also have their own mechanism.

Despite having different quality control
bodies in our country, the management
education has not attained much reputation. The
corporate i s never  sat i sf i ed w i th the
performance of the management graduates.
There is mushroom growth of management
institutes in our country. Many people term
these i nst i tut i ons as shops. They give
advert i sement in the new s papers and
magazines where they claim themselves as top
class business schools and to prove that they

will count the people how many foreign trips
they give, how many good corporate jobs they
give, the number of good faculties they provide
and last not the least is the picture of quality
hostels with all amenities like five star hotels
and the free laptops they provide. But quality
does not come through all these. The quality is
always dependent on the quality of teaching,
teachers’ research w ork and teachers’
reputation in the corporate world. If we go
through the latest available data of the AICTE,
we will find that there is a tremendous increase
in the number of technical students including
the management courses. This craze is creating
a money-spinning market for the business in
technical education. Therefore, it needs some
regulations or measures to control its quality.

Table:1
Growth of Technical Institutions in the country
Year Engineer ing Management MCA Pharmacy Architecture HMCT Total

2006-07 1511 1132 1003 665 116 64 4491

2007-08 1668 1149 1017 854 116 81 4885

2008-09 2388 1523 1095 1021 116 87 6230

2009-10 2972 1940 1169 1081 106 93 7361

2010-11 3222 2262 1198 1114 108 100 8004

2011-12 3393 2385 1228 1137 116 102 8361

2012-13 3495 2450 1241 1145 126 105 8562

Source: https:/ /en.wikipedia.org/wiki/All_India_Council_for_Technical_Education

From the table 1, it is seen that in the
last three years of the data presented, the
number of management insti tutions were
increasing to more than 2000. Similarly, the
number of courses in Hotel Management and
Catering Technology (HMCT) is also increasing
for the same time period. The growth rate of

the increment is shown in the table 2. The
growth was very high till 2008-09. But probably
due to recession and consequent bad phases in
the economy, it came down heavily. In the last
two years, data available show that the growth
has been decreasing both in the engineering and
management exactly in the same rate.
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Again, the number of students in such
courses is also increasing which can be found

But at the same time we can compare
the growth of “B” Schools between the period
1950-2006 through the table 4 which shows the
huge rise in the number of B schools.

                                             T abl e:2  

 
Sour ce:  http:/ / www.dreducation.com/ 2013/ 01/ engineering-mba-india-stat istics.html 

Growth o f  Management and Engi neeri ng students i n  Ind ia 
 Engineeri ng M anagemen t 

Inst i tut i ons Grow th 
( in  

number s)  

Gr owth 
( % )  

Inst itu t i o
ns 

Gr owth 
( in  

number s)  

Grow th 
(% ) 

2006-07 1 ,511   1,132   
2007-08 1 ,668 157 10%  1149 17 2%  
2008-09 2 ,388 720 43%  1523 374 33%  
2009-10 2 ,972 584 24%  1940 417 27%  
2010-11 3 ,222 250 8%  2262 322 17%  
2011-12 3 ,393 171 5%  2385 123 5%  
2012-13 3 ,498 105 3%  2467 82 3%  

in the latest available data of the AICTE and is
represented in table 3.

                                                            Tabl e:3 
 

Year  Engineer ing Management MCA Pharmacy Architecture HMCT Total 

2005-06 499697 - - 32708 4379 4435  

2006-07 550986 94704 56805 39517 4543 4242 750797 

2007-08 653290 121867 70513 52334 4543 5275 907822 

2008-09 8416018 149555 73995 64211 4543 5794 1139116 

2009-10 1071896 179561 78293 68537 4133 6387 1408807 

2010-11 1314594 277811 87216 98746 4991 7393 1790751 

2011-12 1485894 352571 92216 102746 5491 7693 2046611 

2012-13 1761976 385008 100700 121652 5996 8401 2236743 

 
       Source: https:/ / en.wikipedia.org/ wi ki/ All_Indi a_Council_for_Technical_Education 

The trend in the growth of students
signi f ies that the number of students is
increasing year after year due to various
reasons. But this increase in numbers really
makes a hindrance in the process of quality
control.
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Further, as publ i shed in AICTE’s
website, the total student intake capacity of the
MBA course  under the AICTE is 250000 in the
year 2015-16 but only 200000 students have
taken admission and out of them 80,000 came
out as successful. Out of these 80,000 students
60,000 were placed successfully. That way, out
of 80,000 students taking admission into post
graduate diploma courses in management only
around 20,000 were placed. This data itself
demands an inquiry regarding the quality of
management education.
Issues of quality control:
Ease of using books/ study resources in the
context of India:

Management education i s highly
dependent on case studies but getting cases in
Indian context is very rear. Hence, many of the
management education programmes use foreign
cases and students do not feel associated to
such cases and hence cannot get involved. But,
as per l i terature available, it is said ICFAI
Hyderabad, MDI Gurgaon, XLRI Jamshedpur and
Weillingka Mumbai etc. are trying to develop
their own study materials.
Nonflexible curr iculum

Management is a highly flexible subject
depending upon the context and the external
env i ronment . When corporate get  an
opportunity to compare the syllabus of the ‘B’
schools, they instantly give the reaction that
these syllabus are either outdated or irrelevant.

Lack of research:
The success and aim of higher education

is always dependent on the quantity and the
quality of research. But, if we look at the Indian
management education system, we will feel the
paucity of the fact. To support the growth of
research we need good guides at the educational
institutes, strong individual funding for projects
and the library support. But it is a known fact
that in India only handful of research institutes
can provide all these facilities. Lesser number
of Guides for PhD programme is another
problem added to the previous factors.
Values included in the minds of the new
generation managers:

It is alleged sometimes that the new
generation managers are least sensitive towards
the lower level employees, women, customers,
natural environment and the society in general.
Corruption is another dimension to the fact that
the management education has failed to imbibe
such qualities and values  among the new
generation managers.
Creation of Global Managers:

The corporate is not satisfied enough
with the new generation managers that we have
created in the recent times. The managers
created by our education system are lacking in
qualities like innovativeness, flexibil ity and
analysining capacity.

Tabl e:4. 
Grow th of B school s i n In dia dur in g 1950-2006 

Sl . No. Per iod No. of B School added Average annual  addit i on 
1 1950 – 1980 

30 years 
118 4 

2 1980 – 1995 
15 years 

304 20 

3 1995 – 2000 
5 years 

322 64 

4 2000 – 2006 
6 years 

1017 169 

Source: Dayal Ishwar – “Developing Management Education in India. “Journal of Management
Research, August 2006, Page 101.
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Per tinence of the present special izations
related to management:

In this globalised era we need students
who can work in the every field of the economy.
For example NGO, farming, communications and
transportat ion, tour management, event
management, hospi tali ty management and
sports management etc are the new emerging
area of the economy w here w e need
specialization. But because our B schools are
not giving enough diversified specializations
therefore with the existing specialization the
students donot dare to go to such sectors.
Moreover sometimes, the faculties teaching in
the different streams of specialization in the
present courses are not from the relevant
subjects. It happens more with the private
institutes. It happens because the administration
is not transparent. Neither the govt. nor the
qual i ty control  bodies know  the actual
administrat i on inside the B schools. A
reasonable number of such institutes submit
wrong information regarding the qualification
of faculty members, size of library and other
infrastructural  faci l i t i es. Sometimes the
Di rectors of such i nst i tut i ons are not
independent enough to take required steps.
There i s no transparency i n f i nancial
management. Since faculty members are not
involved wi th the administrative process
therefore things go unnoticed.
Qualification of the faculty members:

Although in the present time UGC has
made NET/ SET or Ph.D. compulsory for the
faculties at the higher educational institutes yet
in case of management education only master
degree holders are teaching because there is
shortage of management teachers. Preference
is given to the people who have industrial
exper ience.  Somet imes thei r  i ndustr ial
experience is not judged properly. Many of the
inst i tutes employ part t ime facul t i es or
contractual faculties which may create problem
in quality management as they may not have
adequate involvement with the educational
institute. More over the inexperienced teachers

do not have research knowledge which is a must
for quality assurance in education. Most of the
faculty members (generally the new ones) teach
through lecture method and these are generally
from books and hence theoretical. To train such
new teachers we need Faculty Development
Programme (FDP). But at present there are very
few such programmes in our country and we
are not sure about the quality of the existing
FDPs.
Least impor tance for  Industry  academia
convergence:

To maintain quality in B schools, a
constant touch w i th the Industry is very
important. But except the reputed B schools rest
are sti l l  taking the MBA classes in a very
traditional way, where there is no connection
with the industry. Neither students visit the
industry nor do the industry people come to
such institutes for delivering lectures or research
etc purpose.
How can we maintain Quality in Management
Education?

The different committees set up in this
country at different point of time expressed
similar views regarding the maintenance of
quality in management education. While the
Nanda Committee talked about the need of
spreading of the management education in
India, the Kurien committee emphasized on the
financially self sufficient concepts for their
survival. On the other hand Ishwar Dayal
Committee was appointed to develop future
perspectives of management education in the
light of the fast changing economic, social and
business environment. Again in the year 2003,
AICTE appointed the Management Education
Review Committee to come up with a policy and
action plan for the development of management
education in India, in the context of our current
national requirements and national trends.

For quality maintenance of management
education there should be an integrated
approach by the education system, institution
and the faculty as such.
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Exh i bi t : 2 
Educati onal system level  Inst itut i onal level  Faculty l evel 

1. Corporate governance 
2. Contemporary 

curriculum 
3. Accountability  
4. Code of conduct 
5. Compliance with 

legi slation 
6. Adaptability 
7. Standardizat ion   
 

1.  Ability to compete 
2.  Infrastructure  
3.  Organisational co-

ordinati on 
4.  Control system 
5.  Accountabili ty 
6.  Value addi tion 
7.  Collaboration 
8.  Commitment towards 

stakeholders 
9.  Managi ng cross cultural 

environment 
10. Transparency  
11. Creativity and 

innovation 
12. Worldly awareness 
13. Performance appraisal  

1. Face challenge  
2. Learner centric 

education 
3. Consultancy 

competency 
4. Ability to compete  
5. Accountability 
6. Feed back culture 
7. Commitment towards 

duty 
8. Counseling 
9. Creativity and 

innovation 
10. Self awareness 
11. Interpersonal skills  
12. Faci litator 
13. To develop self 

conf idence 
14. Tremendous 

motivat ion power 
15. Ability to assess 
16. Presentation skills 
17. Comprehensive ability 
18. Adaptability 
19. Perseverance 
20. Responsiveness  

 

 

 

 

 

  

Outcome 
i. Highly competitive 

ii. High moral 
iii. High Ethical values 
iv. High quality performer 
v. Highly committed  

Results  
Quality Management-Education   

Model for  quality management(  Swati Parab and Vigna Oza)
Source: International Journal of e-Education, e-Business, e-Management and e-Learning,

Vol. 2, No. 1, February 2012
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From this model it is clear that the best
qual ity management education is a highly
integrated product. We cannot think about
course curriculum without thinking about the
institutions and the quality of the faculty and
above all the education system as such. A close
observation of the exhibit 2, will tell us how
many qualities a management teacher actually
bears. By comparing this list any layman can
tell that most of the management education
institutions do not possess such quality teachers.
Despite these differences the Indian students
have great faith in the Indian Management
Education System. According to the data
published in www.dreducation.com (a Global
Higher Education Research and Consulting
Agency), the students are going abroad to

pursue management education has decreased
slightly (from 16049 in the year 2009-2010 to
14,219 in the year 2014-15). Whereas, in China,
in the same t ime period the number of
management students going to the US has
increased from 31014 to 80517.

By looking at this statistics, we can say
that if India can provide quality management
education, then we can definitely be able to
attract more foreigner students who are right
now attracted to the USA or UK for their
management courses. Only maintenance of
qual i ty can ensure the sustainabi l i ty of
Management Education in India in thi s
globalised environment that may be taken as
on opportunity to provide efficient managers
to the world.
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“Do not go where the path may lead, go instead where there is no path and

leave a trail.”

- Ralph Waldo Emerson
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Abstract
Indian higher education system is third

largest in the world. The role of Indian higher
educational institutes in the present time is to
provide quality based education in the field of
education, research etc to empower youth for
self sustainability. Moreover higher education
imparts knowledge, develops the students’
ability and also gives them a wider perspective
of the world around. Higher education system
in any nation today seeks a relook. The
challenges that confront education today are low
rates of enrolment, unequal access, poor quality
of infrastructure and lack of relevance. There is
a need for greater coordination of activities and
the Government as w el l  as the pr i vate
institutions can co-exist and mutually support
to fill in the gaps in higher education. For equity
and social considerations, the Government can
initiate schemes to include the economically
backward and other disadvantaged students in
the ambit of quality education. Government
should guide, regulate and monitor the growth
of the institutions of higher learning to improve
quality. This article includes the key challenges
that India is currently facing in higher education
and also includes some suggestions to overcome
those challenges.
Keywords: Higher education system, issues,
challenges.
INTRODUCTION:

In the 21st century there is widespread
recognition that skills and human capital have
become the backbone of economic prosperity
and social  wel l -being. In contemporary
knowledge intensive economies and societies,
individual and societal progress is increasingly

driven by technological advances. In this
context, higher education represents a critical
factor i n innovation and human capi tal
development and plays a central role in the
success and sustainability of the knowledge
economy. Principal levels of qualification within
the higher education system in the country are
as follow:  Graduation level, Post-Graduation
level & Doctoral Degree.

Apart from these three levels of
quali fication in higher education, there is
another qualification called a Diploma. It is
available at the undergraduate and postgraduate
level. The duration of the course varies between
one to three years at undergraduate level;
postgraduate diplomas are normally awarded
after one year course, though some diplomas
are awarded after two years of study.
EXPANSION OF HIGHER EDUCATION
SYSTEMS

UNESCO Institute for Statistics (UIS) in
the year 1970 estimated that there were roughly
32.5 mi l l ion students enrol led in higher
education worldwide. In the year 2000, this
estimation increased to nearly 100 million and
in 2010 to 178 million. This translates into 4.3%
average annual growth in tertiary enrolment, a
very rapid growth when compared to the 1.6%
average annual growth in the world population
over the same period (UNDP, 2012).

Figure 1.1 exhibits an accelerating
expansion starting in the mid-1990s, with a
5.9% average annual growth of higher education
enrolments in the fi rst decade of the 21st
century. The number of higher education is
forecast to further expand to reach 263 million
by 2025.

Challenges of Higher Education in India
Dr. Nancee*

*Assistant Prof., Department of Commerce, S.C.V.B Govt. College, Palampur H.P.
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KEY CHALLENGES OF HIGHER
EDUCATION IN INDIA

India is one the oldest civilizations on
earth, it is the largest liberal democracy of the
world. India is divided into 28 states and 7 union
territories. Today, India is the world’s seventh
largest country in terms of area and second in
terms of population. India possesses a highly
developed higher education system and it is the
third largest in the world next to China and
United States. Higher Education in India refers
to the education obtained after completing 12
years of schooling or equivalent and is of the
duration of at least nine months or after
completing 10 years of schooling and is of the
duration of at least 3 years. As far as Indian
higher education system is concerned it is facing
the following main challenges:

Education system is heterogeneous:
Indian education system is heterogeneous which
is based on geographical, rural-urban; rich-poor
set up which posed challenge for the educational
institutions. Different colleges, universities,
technical institutions have different types and
quality of Education. Some of them are really
imparting qualitative education although a few
others are doing the job which is not at all good
for society.

Economic Di fficul ties:  Presently in
India seventy five % of the total students’
communi ty has been facing the financial
problems. Earn while learn scheme cannot
adequately support student to face economic
challenges. The most troublesome changes that
the present higher education system has
imposed on the communities are the economic
di fficul ties. The numbers of students are
coming from the ordinary classes and they are
unable to provide the minimum necessities of
life for themselves. Economic miseries have
grown due to the increasing prizes, habits of
w asting money on luxur ies, i ncreasing
population, corruption etc. Students hold part
time jobs in order to pay for their educational
expenses, due to this they divide their attention
betw een a j ob and Col lege/ Uni versi ty
education.

Political Factors: Political factors are
also responsible for deterioration of standards
of higher education. Majority of the Institutions,
imparting education (Aided-non-aided) are
owned by the dominant political leaders, who
plays key role in governing bodies of the
Universities. They have established their own
youth cel l s and encourage students’
organization on political basis. They exploit the

Figure 1.1
Trends in higher education enrolments wor ldwide, 1970-2025

Source: UNESCO Institute for Statistics Data Centre for 1970-2010 and Daniel (2009) for 2025
forecast.
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students’ energy for their political purposes. The
students forget their own objectives and begin
to develop their career in politics.

Lack of Moral values: Our old moral
values are affected by rapid growth of science
and technology. The younger generation’s
dissatisfaction and revolt is the outcome of a
decaying system of values. The Indian higher
education system is facing an unprecedented
transformation in the coming decade. This
transformation is being driven by economic and
demographic change: by 2020, India will be the
worl d’s thi rd largest economy,  w i th a
correspondingly rapid growth in the size of its
middle classes. Currently, over 50% of India’s
population is under 25 years old; by 2020 India
will outpace China as the country with the
largest tertiary-age population.

Lack  of Qual i ty  Resear ch  wor k ,
Inadequate Infrastructure and Facil ities: There
is no shortage of funding for the top Indian
Insti tutions such as IITs, IIMs and other
institutes of national importance. However,
budget for the research is not spent properly
due to the insufficient good quality research
work. Due to the limited focus on Research and
Internationalization, very few Indian higher
educational institutes are globally recognized
and the number of research papers published
in India has increased continuously for the past
few decades but reflected in low citation impact
if compared with other countries like Germany,
United States, France and China. Apart from the
highly recognized higher educational institutes
in India most of the colleges and universities
lack in the basic and high-end research facilities.
Many institutes are running without proper
infrastructure and basic facilities like library,
hostels, transport, sports facility etc. which is
desirable to rank the qual i ty insti tution.
Presently there is a very less collaboration of
higher educational institutes with industries.

Poor quality of curr iculum and Low
employabili ty: Indian higher education is facing
with the problem of poor quality of curriculum.
In most of the higher educational institutes
curriculum is out-dated and irrelevant. Due to
poor quality of curriculum, there is very low
employability of graduates which is one of the

major problems in India. Onl y a smal l
proportion of Indian graduates are considered
employable. Placement outcome also drops
significantly as we move away from the top
institutes.

From the above discussion it can be said
that at present, the world-class institutions in
India are mainly limited. Most of the Indian
colleges and universities lack high-end research
faci l i t ies. Under-investment in l ibraries,
information technology, l aboratories and
classrooms makes it very difficult to provide
top quality instruction or engage in cutting-edge
research. This gap has to be bridged if we want
to speed up our path to development.
SUGGESTIONS FOR IMPROVING QUALITY OF
HIGHER EDUCATION.

India is unable to produce the world
class universities. Indian universities have also
failed to make its place among the top 200
universities of the world in 2011. The overall
scenario of higher education in India does not
match with the global quality standards. Hence,
there is enough justification for an increased
assessment of the quality of the country’s
educational institutions. Following are few
suggestions to overcome challenges of higher
education in India.

Student-Centered Education: Student-
centered education and employment of dynamic
methods of education will require from teachers
new attitudes and new skills. Methods of higher
education also have to be appropriate to the
needs of learning to learn, learning to do,
learning to be and learning to become. Methods
of teaching through lectures wi l l  have to
subordinate to the methods that will lay stress
on self-study, personal consultation between
teachers and students, and dynamic sessions of
seminars and workshops. Methods of distance
education will have to be employed on a vast
scale.

Dy nami c Cu r r i cu l u m :  To infuse
dynamism,  the cur r i culum should be
progressive in nature. Majority of the curriculum
or the syllabus of higher education in our country
is outdated. Students need to be given the option
of doing multiple courses in the first year and
allowed to choose what they want after the first
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semester or year. The curriculum should be
projects driven not exams driven, it should be
innovation driven. It should evolve not stay
stagnated. Exams need to be there to measure
but they should be compl imented w i th
incentives for innovation.

Power of the Alumni should be used:
In an era where every Indian graduating is
earning somewhere, alumni networks need to
be very well intertwined with the university
affairs. Presently one of the major drawbacks
of Indian Higher Education is that we do not
realize the power of alumni. Other than the few
top institutes, the concept of alumni networking
is non-existent. Alumni networking are very
helpful as they understand the various problems
of the students being the part of the same
institute once. They can motivate the students
by sharing their experiences with them.

Public Pr ivate Partnership (PPP) : The
concept of PPP is very important to bring in
qual i ty i n the higher education system.
Appropr iate pol i cy should be opted by
Governments to ensure PPP. University Grants
Commission (UGC) and Ministry of HRD should
play a vital role in developing a meaningful
interface between the Universities, Industries
and National Research Laboratories (NRLs) as
a step towards PPP. There has been some effort
both by the government and the private
education institutions to develop the teaching
staff at various levels.

To Provide Need Based Job-Oriented
Courses: The present day education is neither
imparting true knowledge of l i fe and nor
improving the talent of a student by which one
can achieve laurels in the field one is interested.
So, combination of arts subjects and computer
science and science and humanities or literature
should be introduced so that such courses could
be useful for the students to do jobs after
recruitment in some companies which would
reduce unnecessary rush to higher education.
The programme must be focused on graduate
studies and research and developing strategies
and mechanisms for the rapid and efficient
transfer of knowledge and for its application to
specific national and local conditions and needs.

Fai r  Qual i ty  Assu r an ce System :
Internal Quality Assurance Cell for   Colleges
and Private institutes should be set up and must
follow a minimum standard to give degrees. The
quality assurance system must be independent
of political and institutional interaction and it
must have a basis in the legislation. There
should be operational, financial and academic
autonomy coupled with accountability. There is
a need for an independent accreditation agency
with a conglomerate of government, industry,
academia; society etc., means all stakeholders
of the education should ensure that the
stakeholders particularly the students are not
taken for a ride. They should be able to know
whether a particular institution delivers value
or not, then things can be under control to some
extent. It is also important that all institutes of
higher learni ng must make publ i c the
acceptability of their courses and degrees. (i.e.
the status, recognition and acceptability of their
courses by other institutions).

Requi r ement  for  som e youn g
Professors: Presently majority of professors in
the academic curriculum board are above the
age of 60s and 70s, so there is also need for
some young professors now. This is because
the younger ones would be more aware of the
technological changes and the new age needs
of the students. But very few youngsters are
interested in teaching because of low pay. Once
the pay of the lecturers is increased, the quality
faculty will start coming in, the people who
actually want to teach and who are worth the
caliber of teaching. The need of the hour is to
create a conducive environment and provide
incentives to attract and retain high quality
faculty. Higher Education institutions will need
to develop faculty and staff dedicated to
engaging a diversity of learners with more
complex learning needs.

I n t r oduct i on  of i n novat i on  i n
curr iculum: Most of the syllabus of Indian
Higher Education System is outdated and not at
all innovative. There should be a syllabus which
is progressive in nature. Students should be
offered multiple courses in the first year and
option should be given to choose specialization
after that. Priority should be given to projects
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rather than exams, but that does not mean that
exams should not be there at all. It’s just that
exams should be complimented with incentives
for innovation. The new technologies offer vast
opportunities for progress in all walks of life. It
offers opportunities for economic growth,
improved heal th, better service del ivery,
improved learning and socio- cultural advances.
Hi gh er  Edu cat i on  Gov er nance an d
Management:

Higher education institutions’ governing
bodies are responsible for ensuring the effective
management of the institution and for planning
its future development. They are ultimately
responsible for all the affairs of the institutions.
But, presently these governing bodies are facing
challenges to effectively manage the institutions.
In order to cope with this challenge, institutions
need better  leadership w ho can provide
academic freedom to enable them to make

collective decisions with the new requirements
that is the necessity to make and implement
important and often unpopular decisions in a
timely manner.
Conclusion:

We are moving towards an era which
w ould be defined by the parameters of
knowledge and wisdom. In order to become a
developed nation by 2020 and to achieve the
future requirements, the country needs to relook
at the financial resources, Access and Equity,
Quality Standards, Relevance and at the end the
Responsiveness. In order to sustain that rate of
growth, there is need to increase the number of
institutes with quality education. To achieve and
reach the future requirements there is an urgent
need to relook at the Financial Resources,
Education Policies, Access and Equity, Quality
Standards, Relevance and at the end the
Responsiveness.
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Abstract
Disability is an important public health

problem especially in developing countries like
India. The problem wil l  increase in future
because of i ncrease i n trend of  non-
communicable diseases and change in age
structure with an increase in life expectancy.
The issues are different in developed and
developing countries, and rehabi l i tati on
measures should be targeted according to the
needs of the disabled w i th communi ty
participation. In India, a majority of the disabled
resides in rural  areas where accessibi l i ty,
availabili ty, and util ization of rehabili tation
services and its cost-effectiveness are the major
issues to be considered. Research on disability
burden, appropriate intervention strategies and
their implementation to the present context in
India is a big challenge. Recent data was
collected from Medl ine and various other
sources, The paper discusses various institutes
and their functioning in the field of disability
and rehabilitation services in India.
Introduction:

The centre and state governments are
responsible for making the general environment
non-discriminatory towards PWD by adapting
and adding to railways, buses, road signals
pavement slopes, warning signals, building
ramps, Braille signs and auditory signals, etc.
The PWD act 1995 also provides for non-
discrimination of PWD in employment that can
be taken up by them, in government and non-
government offices. Institutions that aid people
with disabilities are required to be registered
by the government and the government is also
required to set up a number of institutions to
cater to the needs of people w i th severe

disabilities. There are several agencies working
in the field of disabilities. The role of these
agencies is very important for the rehabilitation
of the person w i th disabi l i t i es.  These
institutions help to understand and sensitise the
people regarding disability.
National Institute for  the Empowerment of
Persons with Visual Disablities (Divyangjan) :

The Nat ional  Inst i tute for  the
Empowerment of Persons with Visual Disablities
(Divyangjan) is a premier Institute in the field
of  v i sual  di sabi l i ty w ork i ng under  the
administrative control of Ministry of Social
Justice and Empowerment, Government of
India. The Institute is committed to promote
rights and digni ty of persons w ith visual
impairments. In order to achieve this laudable
object ive, the Insti tute produces trained
manpower for providing quality education,
vocational training and rehabilitation services
to the visual ly impaired persons. It also
undertakes research and developmental
activities ensuring emergence of disabil i ty
inclusive policies, programmes and practices.
Its R&D activities have contributed a number
of useful tools and enabling technologies for
equal participation by the visually impaired
persons in different walks of life. The Institute
is largest producer and distributor of Braille
literature and devices in the country including
talking books.”
Al i  Yavar  Jung National  Insti tute for  the
Hearing Handicapped (AYJNIHH)

The Ali Yavar Jung National Institute for
the Hearing Handicapped was established on
9th August, 1983 under the Societies Registration
Act, 1860. The Institute has been established
for manpower development, research, clinical
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and therapeutic services, outreach and extension
serv ices for  the persons w i th hear ing
disabilities.

The Inst i tute i s responsi bl e for
development of manpower by undertaking or
sponsor ing the sources and teachers,
employment officers, psychologists, vocational
counselors and such other personnel as may be
deemed necessary by the Institute for promoting
the education, training or rehabilitation of the
hearing handicapped. The Institute sponsors,
coordinates and subsidizes research into all
aspects of the education and rehabilitation of
the hearing handicapped. It is also developing
model services for rehabilitation of the hearing
handicapped.
National  Inst i tute for  Empow er ment of
Persons with Multiple Disabil i ties, Chennai.

The Government has set up this new
Institute at the total project cost of Rs.61.90
crores comprising of land cost of Rs.39.20 crores
(notional), non-recurring cost of Rs.18.10 crores
and a recurring cost of Rs. 4.60 crores.
Government of Tamil Nadu has provided the
land for this Institute. Government of India is
providing the financial support for construction
of the bui lding of the Institute and other
activities. The Institute has started clinical
services and short-term training programmes
for caregivers from July 2005.
Swami Vivekananda National  Insti tute of
Rehabi l i tat i on , Tr ai n i ng &  Resear ch
(SVNIRTAR), Cuttack.

NIRTAR, originally, started as an adjunct
Unit of ALIMCO, Kanpur, NIRTAR was registered
in 1984 under the Societies Registration Act, 1860
as a National Institute. The aims and objectives
of the Inst i tute are human resources
development, implementation of servi ce
delivery programmes, research and outreach
programmes.

It undertakes, sponsors or coordinates
training for rehabi l i tation personnel   and
conducts research on bio-medical engineering
and surgi cal  or  medical  subjects for
orthopaedically handicapped. The Institute
produces and distributes aids and appliances.
It  devel ops models of serv i ce del i very
programmes for rehabilitation. NIRTAR also

undertakes vocational training, placement and
rehabilitation of the physically handicapped.
Nat i on al  I nst i tu te for  Or thopedi cal l y
Handicapped (NIOH), Kolkata

National Institute for the Orthopedically
Handicapped was established in Kolkata in the
year 1978. It was registered in April, 1982, under
the Societies Registration Act, 1860. The mission
of the Institute is to develop human resources
for providing rehabilitation services to persons
with locomotors disabi l i ties, providing of
services in rehabilitation, restorative surgery,
aids/ appliances etc. The Institute is responsible
for development of manpower for providing
services, namely, training of physiotherapists,
occupational therapists, orthotics and prosthetic
technicians, employment and placement officers
etc. NIOH also develops model services in the
areas of restorative surgery, aids and appliances,
vocational training etc. for the orthopedically
handicapped population. It conducts and
sponsors research in all aspects, relating to the
total  rehabi l i tation of the orthopedical ly
handicapped people and is involved wi th
standardizing aids and appl iances for the
orthopaedically handicapped and promoting
their manufacture and distribution.
National Institute of Visually Handicapped
(NIVH), Dehradun.

The National Centre for the Blind was
upgraded as National Institute for Visually
Handicapped in July, 1979. It was registered as
an autonomous Institution under the Societies
Registration Act, 1860 in October, 1982. The
objective of the Institute is to conduct, sponsor
and coordinate all aspects of education for
rehabilitation of persons with visual disabilities
and coordinate research in these areas. The
Institutes also assisted in running a Composite
Regional  Centre (CRC)  for persons w i th
disabilities at Sundernagar in Himachal Pradesh.
This apex level Institute is engaged in education,
vocational training, training of teachers and
other personnel, research and development of
service modules, production of Braille books,
aids and appl iances for  the v i sual l y
handicapped. The Institute also coordinates and
supervises Composite Regional Centre for
Persons with Disabilities, Sundernagar (H.P.)
established in the year 2001.
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National Institute of Mentally Handicapped
(NIMH), Secundrabad.

The Institute was registered in the year
1984 under the Societies Registration Act, 1860
as an autonomous body under the
administrative control of the Ministry of Social
Justice and Empowerment. The Institute has
been established with the objective to prepare
human resources equipped to deliver services
through quality models of rehabilitation, based
on life cycle needs.

The National Institute for the Mentally
Handicapped (NIMH) is committed to develop
or the mentally handicapped persons, conduct
research in the area of mental handicap, and
promote human resource development to work
with mentally handicapped persons in the
country.
Pandit Deen Dayal Upadhyaya Institute for the
Physically Handicapped , New Delhi.

The Pandi t Deen Dayal Upadhyaya
Institute for the Physically Handicapped (IPH),
New Delhi was set up on 12th November, 1976
under the Societies Registration Act, 1860. The
major objective of the Institute is to develop
trained manpower for rehabilitation of persons
with orthopedically disabled persons, provide
outreach services and research.

The Institute offers education, training,
work-adjustment and such other rehabilitative
services as the society may deem f i t  to
orthopedical ly handicapped persons wi th
associated mental retardation or such other
associated handicaps as are not considered
incompatible w i th the development of a
harmonious educational, training or workshop
programme. IPH also undertakes the training
of physiotherapists and occupational therapists.
Besides it has a facility for manufacture and
distribution of such aids and appliances as are
needed for  the education, training and
rehabilitation of the handicapped.
Composite Regional Centres for  Persons with
Disabil i ties (CRCs)

To overcome the lack of adequate
facil i ties for rehabil i tation of Persons with
Disabilities, the Ministry of Social Justice &
Empowerment has set up seven Composite
Regional Centres for Persons with Disabilities

at Srinagar (J&K), Sundernagar (Himachal
Pradesh), Lucknow (U.P.), Bhopal (M.P.),
Guwahati (Assam), Patna (Bihar), Ahmedabad
(Gujarat) and Kozhikode (Kerala) to provide
both preventive and promotional aspects of
rehabi l i tat i on l i ke educati on, heal th,
employment and vocational training, research
and manpower development, rehabilitation for
persons with disabilities etc.
Establ i shment of Indian Sign Language
Research and Training Centre (ISLRTC)

As per the 2011 Census,  hear ing
handicapped persons numbered about 50 lakh
of the total population of the country. The needs
of the deaf community have long been ignored
and the problems have been documented by
various organizations working for the deaf.
Obsolete training methodology and teaching
systems need urgent attention.

Indian Sign Language is used in the deaf
community all over India. The deaf community
in India is basically an urban community, where
deaf people come together in educational
institutions, deaf clubs and associations, and
social gatherings. In rural areas, deaf people are
usually isolated from each other and have no
or little access to any sign language. Therefore,
the use of Indian Sign Language is currently
concentrated in towns and cities. It remains a
major challenge to provide access to Indian Sign
language for deaf people in rural areas.
REHABILITATION COUNCIL OF INDIA.

The Rehabilitation Council of India(RCI)
was set up as a registered society in 1986.On
September,1992 the RCI Act was enacted by
Parliament and it became a Statutory Body on
22 June 1993.The Act was amended by Paliament
in 2000 to make it more broadbased.The
mandate given to RCI is to regulate and monitor
services given to persons with disability, to
standardise syllabi and to maintain a Central
Rehabi l i tat i on Regi ster  of al l  qual i f i ed
professionals and personnel working in the field
of Rehabilitation and Special Education. The
institute working with the following objectives
That isTo regulate the training policies and
programmes in the field of rehabilitation of
persons w i th disabi l i ties. To bring about
standardi zat i on of t rai ning courses for
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professionals deal ing w i th persons w i th
disabilities To prescribe minimum standards of
education and training of various categories of
professionals/  personnel dealing with people
with disabilities. To regulate these standards in
all training institutions uniformly throughout the
country.  To recognize inst i tut ions/
organizations/  universities running master’s
degree/  bachelor’s degree/  P.G.Diploma/
Diploma/  Certificate courses in the field of
rehabil itation of persons with disabili ties.To
recognize degree/ diploma/ certificate awarded
by foreign universities/  institutions on reciprocal
basis.To promote research in Rehabilitation and
Special  Educat ion.To mai ntai n Cent ral
Rehabi l i tation Register for registration of
professionals/  personnel.
The Per sons W i th  Di sabi l i t i es ( Equal
Opportunities, Protection of Rights and Full
Participation) Act, 1995.

The PWD Act has been enacted under
Article 253 of the Constitution. It gives effect to
the he full participation and equality of the
persons with disabilities in the Asian and Pacific
Region and provides for thei r education,
employment,  creat ion of  bar r i er  f ree
envi ronment, social  securi ty and simi lar
overlooked areas. It provides for a three tier
arrangement -For evolution of policy for the
benefi t  of  persons w i th di sabi l i t i es,
implementation of the provisions of the Act and
l aw s,  pol i cies,  etc. andMoni tor ing
implemntation and grievance redressal.

Implementation of the Act requires a
multi- sectoral collaborative approach by the
appropriate governments, including various
Central Ministries/ Departments, States/ Union
Territories, local bodies. National Trust for
welfare of Persons with Autism, Cerebral Palsy,
Mental Retardation and Multiple Disability Act,
1999 has prov isions for providing legal
guardianship to persons suffering from Cerebral
Palsy, Autism, Mental Retardation and Multiple
Disabi l i ty and for creation of an enabling
environment to make them more independent.
The Nati onal  Trust  Act ,  1999 i s being
implemented in the State and Local Level
Committees have been constituted in all 12

districts and legal guardians for the persons
with these disabilities are being appointed.

To further strengthen the grievances
redressal  mechanism for PWDs, Principal
Secretary (SJ&E) has been appointed as
Commissioner (Disability)and Director (SJ&E)
as Joint Commissioner (Disability). Also, at the
District level the Deputy Commissioners have
been appointed as Deputy Commissioner
(Disability) and all District Welfare Officers have
been appointed as District Officers (Disability).
Composite Regional Centre for Persons with
Disabilities, Sunder Nagar (Himachal Pradesh)
this institute is working under the Deptt. of
Empowerment of Persons with Disabil i ties,
Ministry of Social Justice & Empowerment, Govt.
of India.
The Composite Regional Centre Sundernagar

To extension of the National Institute
for the Visually Handicapped (NIVH). It was
established in 2001 to extend services that cater
to multiple and diverse disabilities, under one
roof. Today, it is fully-equipped and functional
to provide rehabil i tative and educational
services to all types of disabilities. Located at
Sundernagar, 27 kms from Mandi distict amidst
the scenic backdrop of the Shivalik Ranges in
Himachal Pradesh (HP), CRC offers end-to-end
solutions for the differently-abled in HP and the
neighbouring states of Punjab and Haryana.
With services that range from the academic to
clinical, it continues to be committed to further
the cause of the differently-abled. Composit
Regional Centre Sundarnagar is working for
underwritten objectives.

The primary objective of CRC is to create
the requisi te infrastructure for training,
manpower development, research and to
provide services to persons with disabilities. The
scope of services extend to Himachal Pradesh
and the adjoining states of Punjab and Haryana.
CRC functions as the outreach centre of the
National Institute for the Visually Handicapped
and facilitates the process of capacity building
at local levels, in the region. The institute
working with objectives that is-
 To serve as the Composite Regional Centre

for rehabilitation and special education of
persons with disabilities.
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 To establ i sh l i nkages w i th exist ing
medical, educational, and employment
services fol low ing the principles of
community-based rehabilitation, and offer
extension services in the rural areas.

 To stimulate growth of servi ces by
encouraging and supporting voluntary
organizations, parent groups and self-
help groups.

 To under take human resource
development by training rehabil itation
professionals, village level workers, multi-
rehabi l i tat i on w orkers and other
functionaries in the government and non-
government sector required for providing
services to persons wi th disabi l i ties
Community-Based Rehabilitation.

Alma Ata declaration on 1978 stated that
comprehensive primary health care should
include promotive, preventive, curative, and
rehabilitative care. There are three approaches
to rehabil i tation, namely institution based,
outreach based, and community based. The
maj or  obj ect i ve of Communi ty Based
Rehabilitation (CBR) is to ensure that people
with disabil ities are able to maximize their
physical and mental abilities, have access to
regular services and opportunities, and achieve
full integration within their communities. CBR
is a comprehensive approach at primary health
care level used for situations where resources
for rehabilitation are available in the community.
In addition to transfer of knowledge related to
sk i l l  development in var ious types of
rehabilitation methods, community also will be
involved in planning, decision making, and
evaluation of the program with multi-sectoral
coordination. Besides, referral system will be
there for those disabled who cannot be managed
at community level and referred to district,
provincial, and national levels.
Distr ict Disabil i ty Rehabil i tation Centre for
persons with disabil i ties

A new  scheme Distr i ct Disabi l i ty
Rehabi l i tat i on Cent re for  persons w i th
disabilities launched by the Hon’ble Minister of
Social Justice and Empowerment, Government
of India in Jan/ Feb. 2000 is a step towards
prov iding rehabi l i tat i on serv i ces and

implementation of Persons with Disability Act.
1995. The Government has decided to set up
Distr ict Disabi l i ty Rehabi l i tati on Centres
(DDRCs) in a phased manner. Presently, 199
DDRCs have been sanctioned and 100 new
DDRCs are to be set up during the remaining
two years of the 11 th Plan. The DDRCs were
established with the objective of providing
comprehensive services to the persons with
disabilities at the grass root level. The services
incl ude aw areness generat i on, survey,
identification and early intervention, counselling,
assessment of need for assistive devices,
provision/ fitment of assistive devices, and their
follow up/ repair, therapeutic services l ike
Physiotherapy, Occupational Therapy and
Speech Therapy, referral and arrangement for
surgical correction through Government and
Charitable Institutions, facilitation of issue of
Disability Certificates and bus passes, sanction
of bank loans, and promotion of barrier-free
environment.
Conclusion

For the implication of better servicse for
the person with disability we need to understand
the disability. We need to be a inclusive society.
When inclusive education system implement in
better way only then we will able to understand
the person with disability.  The National Policy
for Persons with Disability 2005 is the recent
development and w elcome step by the
Government of India. In this contact we need
to Advocacy for mainstreaming the systems and
services. It requires commitment across all
sectors and bui l t into new and exist ing
legislation, standards, policies, strategies, and
plans. Invest in specific programs and services
for people with disabil i ties. In addition to
mainstream serv ices, some people w i th
disabil i ties may require access to specific
measures, support services, or training. In this
process, involvement of persons with disability
is of paramount importance as they give insight
into their problems and suggest possible
solution. Human resource capacity can be
improved through effective education, training,
and recruitment. A review of the knowledge and
competencies of staff in relevant areas can
provide a star t i ng point for  developing
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appropriate measures to improve them. Focus
on educating disabled children as close to the
main stream as possible. Increase publ ic
awareness and understanding of disabil ity.
Governments, voluntary organizations, and
professional  associations should consider
running social marketing campaigns that change
attitudes on stigmatized issues such as HIV,

mental illness, and leprosy. Involving the media
is vital to the success of these campaigns and
to ensuring the dissemination of positive stories
about persons w i th disabi l i ties and their
families. Generating representative community-
based data wi l l  help to plan and execute
appropriate measures to address the problems
of persons living with disability.
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‘The ultimate measure of a man is not where he stands in

moments of comfort and convenience, but where he stands

at a time of challenge and controversy’.

- Dr. Martin Luther King Jr.
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ABSTRACT
The present study was conducted to

study the status of monitoring and evaluation
systems of MDM scheme in Himachal Pradesh.
The sample consisted of Director, Elementary
Education, H.P., Deputy Director Elementary
Education, Distt-Kangra, Himachal Pradesh,
BPEO of 10 Educational Blocks of Distt. Kangra
and 300 teachers /  head teachers from 300
elementary school s of  Di st t  Kangra.
Documentary Analysis and Survey methods
were used. The data were collected through
questionnaire and interview schedules and
analyzed through percentage technique. The
study concluded that Steering Cum Monitoring
Committees are formed at State, District and
block levels which are the main authorities for
monitoring and evaluation of MDM. All the
components of MDM are moni tored and
supervised by various monitoring agencies.
Keywords :

NP-NSPE – National Programme of
Nutritional Support to Primary Education, SMC-
School Management Committee.  MDMS - Mid
Day Meals Scheme, PEM-Protein Energy
Malnutrition. SPF-School Feeding Programmed.
UEE- Universalisation of Elementary Education.
Introduction

After  i ndependence, number  of
commissions and committees have been formed
which  served the purpose of framing and
revising of educational policies to suite the
changing needs of society. After independence
and commencement of constitution of India,
UEE is a national goal. Many initiatives and
schemes had been under taken to achieve the
goal of UEE. Many new schemes are stil l on
progress, but the reality is that we have not

reached the goal of UEE till date, which we
shoul d have achi eved i n 1960.  MDM
programme is historic scheme launched by
Government of India to ensure that hunger
should not hinder the progress of UEE. It is a
programme of wide scale and magnitude. Such
programmes require dynamic management,
supervision, monitoring and evaluation. An
efficient and competent system for the above
sai d purpose has been set up by the
government.

Panda (1985) in his study entitled “Case
study of dropouts at primary stage in Orissa”,
pointed out that educational facilities available
in the school are very effective in enhancing
achievements. Therefore, it was suggested that
the Government must take the initiative and
ensure that the schools are equipped with all
essential 31 educational facilities. He advocated
that mid-day-meals in tribal and rural areas, free
uniform and free text books have been found
to be very effective in improving achievement
and retention of pupil and there is a need to
further strong themed schemes. National
Nutrition Monitoring Bureau (1991) indicated
that analysis of anthropometric and clinical data
have shown that nutri tional status of the
children in schools covered by Mid Day Meal
Programme (MDMP) in most of the states are
relatively better when compared to with non
mid day meal schools. Diwan (1992) in an
analytical review of “Schemes of incentives at
the primary stage of education” revealed that
in some schools, provision of free text books
or mid-day meals have not drawn expected
results or have not been utilized at all. She
admitted that these programmes have, to a large
extent brought improvement in the general
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health of children resulting in turn in the
decreasing of  dropout  rate and thus,
contributing to the increase in enrolment and
retention among children. Zaidi (2005) reported
that as per the judgment of Hon’ble Supreme
Court the bonus to monitor the implementation
of the scheme essentially l ies with the central
government as it is the central government that
is providing assistance.
OBJECTIVES OF THE STUDY

Following were the objectives of the
present study:

1) To make a documentary analysis of the
guidelines of National Programme of
Nutritional Support to Primary Education
in Himachal Pradesh wi th respect to
monitoring and evaluation of the scheme.

2) To study moni toring and evaluation
systems of NP-NSPE being used for
monitoring and evaluation of MDM:

i. Regularity and wholesomeness of mid
day meals served to children.

ii. The impact of MDM in promoting
social and gender equity.

iii. Cleanliness in cooking, serving and
consumption of mid day meals.

iv. Timely procurement of ingredients,
fuel etc. of good quality.

v. Implementation of varied menu.
vi. Overall quality of mid day meals.
vii. Nutri tional status – assessment of

percentage of underweight children at
school level.

viii. The impact of MDM on Attendance
status.

ix. The impact of MDM on Retention/
completion status.

x. Administration of micro nutrients.
xi. Sample studies in regard to nutritional

status, attendance status and retention
status.

DELIMITATIONS OF THE STUDY
In the light of time constraint and nature

of work the study was delimited in terms of
following:-

i) The study w as del i mi ted to 10
educational blocks and 300 schools of
district Kangra

ii) The study was restricted to the opinion
of teachers/ head teachers of the schools,
Block Primary Education Officers and
District Primary Education Officer of
district Kangra.

METHOD
To study the monitoring and evaluation

mechanism of the MDM scheme, i t was
necessary to analyze the various documents
containing the guidelines issued by Government
of India from time to time. The union territories
and different states adopted those guidelines.
Government of Himachal Pradesh also adopted
those guidel ines w i th some addi t i on or
deletions. Thus, those guidelines were also to
be analyzed. In view of this ‘Documentary
Analysis Method’ was followed to analyse the
guidel ines of Government of India and
Government of Himachal Pradesh to find any
consonance or dissonance between them.

Further the study was also aimed at
finding out the monitoring and evaluation of
the different components of MDM in the state
of Himachal Pradesh by different monitoring
inst i tut ions.  Hence “Survey Method of
Research” was fol lowed to achieve these
objectives.
SAMPLE

Himachal  Pradesh is a hi l ly state,
comprising of 12 districts namely, Chamba,
Mandi, Kullu, LahaulSpiti, Kinnaur, Shimla,
Hamirpur, Una, Kangra, Sirmour, Solan and
Bilaspur. In all these districts the government
has started MDM programme and it is running
satisfactorily. Out of these 12 districts, district
Kangra was selected by convenience sampling.

DPEO who is the Member Secretary of
Distr i ct  Level  Steer ing Cum Moni tor ing
Committee was taken to study the monitoring
and evaluation system at district level.

District Kangra has 19 educational
blocks. Out of these, 10 blocks were selected at
random.The BPEO of each selected block who
is the Member Secretary of Block Level Steering
Cum Monitoring Committee was taken for the
study.

Di rector  Elementary Education i s
member secretary of State Level Steering
Commi ttee and designated author i ty for



Vol. XVIII ,  2015 academe(35)

monitoring and evaluation of the MDM scheme.
He therefore, was also selected for the study.
The teachers and head teachers are the main
authorities in the school to provide MDM and
monitor and supervise the serving of MDM in
the school. From all the primary/ upper primary
schools of district Kangra 300 schools were
selected for the study. Each teacher/ head
teacher who was the member secretary of
School Management Committee was taken in
the sample.
TOOLS USED

For fulfilling the objectives of present
study about the monitoring and evaluation
systems of mid day meal, fol lowing tools were
developed and standardized by the investigator.
i. Questionnaire for teachers and head

teachers w ho w ere the member
secretaries of SMC

ii. Interv i ew  schedul e for  Di rector,
Department of Elementary Education

iii. Interview schedule for District Primary
Education Officer

iv. Interview schedule for Block Primary
Education Officer

ANALYSIS AND INTERPRETATION
The results obtained from the present

invest igat ion enti t l ed, “A Study of the
Monitoring and Evaluation Systems of National
Programme of Nutritional Support to Primary
Education in Himachal-Pradesh.”, was analyzed
and interpreted through percentage method.
Results of the study are discussed as follows.
DISCUSSION

The resul ts of  the study w i l l  be
discussed in the light of objectives. It was found
that, for monitoring and evaluation of MDM in
Himachal Pradesh, the constitution of State
level, District level and Block level steering cum
monitoring committees has been notified by the
Government of HP as per the guidelines of NP-
NSPE, 2004 and NP-NSPE, 2006. The apparent
var i at ions are only  due to the var ied
nomenclature of the officials in the state.
External Evaluation is carried out by third party
i.e. HPU and other officials authorized by the
state as per guidelines. School Management
Committees have been constituted by the state,
but there are no guidelines regarding their

constitution and functions in the MDM policy
documents.

Monitoring of various components of
MDM i.e.  serving of MDM, regularity in serving
of MDM, wholesomeness of MDM, Impact of
MDM on social and gender equity, cleanliness
i n cook ing,  serv i ng and consumpt ion
Implementation of varied menu, quality of food,
timely procurement of ingredients, availability
of kitchen shed, assessment of nutritional status
of underweight chi ldren, attendance and
completion status of studies of chi ldren,
administration of micronutrients and sample
studies is done by various monitoring agencies.
These findings are also supported by the
findings of the Monitoring Institute, Department
of Education HPU Shimla, during the monitoring
of district Kangra in the year 2012. (April 2012
to September  2012) . Accordi ng to the
observations of the team, cooked, hot food was
served to all the students in 100percent of the
sampled schools. No interruption in the serving
of food on any of the days of the week was
reported. In some schools these aspects are
moni tored by the members of  school
management committee and the members of
Gram Panchayat and members of Municipal
council. Only in few schools the various aspects
of MDM are monitored by all the agencies i.e.
members of Gram Panchayat and Municipal
council, teachers and members of SMC. In
majority of schools, preparation of MDM as per
menu of the particular day is monitored by the
members of Gram Panchayat/ Municipal council,
and representatives of Block level steering cum
monitoring committees.  In some cases, the
preparation of MDM as per menu of the
particular day was monitored by only the
members of Gram Panchayat/ Municipal council.
In few schools preparation of MDM as per menu
of the particular day is monitored by only the
representatives of Block level steering cum
moni toring committee. In majority of the
schools, the quality of food is monitored by the
off i cers of state belonging to Revenue/
Administration, Rural development, Education,
Nodal  departments and other  sui tabl e
departments like food and health. In majority
of the schools, the process of identification of
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underweight children and improvement in their
weight i s moni tored only by the School
Management Committee, whereas in very few
schools, this monitoring is done by the Parent
Teacher Associ at i on.  BPEO submi t  the
monitoring reports and physical/  financial
reports to DPEO and DPEO after consolidation
submit it to Director Elementary Education and
Chai rman, Distr i ct  Level  Steer ing Cum
Moni toring Commi ttee respectively. The
supervision, Monitoring and evaluation of
MDM as a whole,  moni toring of  actual
uti l ization of food grains and moni toring
account of unconsumed balance of food grains
is done by regular inspections and supervision
in MDM centre’s, getting feedback from MDM
cent re’s and tak i ng in to account  the
supervision and evaluation reports of different
agencies. Majority of BPEOs and DPEO visit
maximum number of MDM centers in each
quarter. The food grains are al located by
Ministry of Human Resource and Development,
Government of India to the states. Many offices/
agencies and departments are authorized for
the supervision and inspection of successful and
smooth implementation and management of
mid day meals scheme. These department are
state level steering cum monitoring committee,

Department of Elementary Education, Secretary
Education, FCI, Department of Social Justice and
Empowerment, Rural Development, Urban
Development ,Food Inspector and other officers
like SDM, DC, CWPO, TWO, Urban local bodies
and MCs. The information regarding the proper
i mplementat ion of MDM is got by the
Directorate through quarterly progress reports
sent by district Nodal offices and through the
reports of independent monitoring/ evaluation
agencies The authorities to take actions on the
reports of independent monitoring/ evaluation
agencies are the state level  steering cum
monitoring committee, Nodal Officer, MDM and
Secretary Education. Corrective measures are
taken for effective MDM programme by the
Director Elementary Education depending upon
the nature of the problem.
CONCLUSIONS

To conclude,  we may say that  a
monitoring and evaluation system for MDM
scheme has been set up in the state of Himachal
Pradesh as per the guidelines of NP-NSPE, 2004
and NP: NSPE, 2006. These systems are
functioning at thei r  l evel  best w i th the
coordination and cooperation of different
departments of the state.
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“One has to learn tolerance in the face of duali ties such as happiness and

distress, or cold and warmth, and by tolerating such dualities become free

from anxieties regarding gain and loss.”

-Bhagavad Gita [2.45]
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Abstract
Appropr iate education inculcates

values, skills and competencies in the citizens,
empowers them to contribute to the nation’s
welfare, strengthens democracy, and promotes
national harmony. The educational status of
w omen in India has show n substantial
developments in all these years but gender gap
in education still exists in society. Much remains
to be done to have gender equality by removing
discrimination against them at home and outside
w hi ch depr i ves them f rom thei r  equal
educational opportunities, apposite health care,
share in social and economic prospects, equal
poli tical  participation etc. Education is a
catalyst, which has imparted an alternative,
short, and sustainable route to reduce gender
inequality in India. This research study has been
undertaken to know the actual  women’s
educational status as compared to men and
different challenges and opportunities present
in imparting education to women in India.
Keywords:

Education, empower, democracy,
discrimination, gender equality
Introduction

Educat i on i s the key to the 17
Sustainable Development Goals (SDGs)
targeted to be achieved by the year 2030.
According to the National Policy on Education
(2016), education is the most important vehicle
for social, economic and political transformation
of a nation. Apposite education indoctrinates
values, skills and proficiencies in the citizens,
authorizes them to contribute to the nation’s
welfare, reinforces democracy, and endorses
nationwide concord. Education is a continuous
process of di sseminati ng or acqui r ing
knowledge through instruction or study. It
grants information, knowledge, changes the
attitude and behaviour of people, advances the
talents and in general generates learning and

wisdom. The economic and social development
of any country depends on i ts education
attainment level (Cholin, 2005; Mehta and
Kalra, 2006).

The United Nations have recognized
Right to Education as a fundamental right to
everyone. For empowering any segment of
society, education can be a persuasive tool.
Through education, an individual can progress
and devel op both physi cal l y  and
psychologically. Education amplifies people’s
mental horizons, raises their expectations, and
facilitates to make use of specific skills and
techniques.

Education has always occupied a
premeditated place in India’s development
strategies. Education provides them wisdom to
make good, informed decisions in their lives.
Education is the key catalyst for creating a
society fair, equitable and emerging knowledge
economy with its roots deeply entrenched in
Indian culture and traditions. In India, national
education policies of 1968, and 1986-1992 have
acknowledged education as a prerequisite for
development. These educational policies have
included three critical issues - accessibil ity,
quali ty and equi ty. The five-year national
development plans have also imparted high
precedence to the growth of educational sector.
However, gender discrimination in India is a
mul t i faceted i ssue w hich rest rai ns i ts
socioeconomic progress and at the same time
disadvantages female progress in various ways.
The most important factor to guarantee gender
equality and women’s empowerment is their
education level. In India, exclusively for girls
from lower socioeconomic backgrounds, rural
and remote areas, gender disparity in education
i s a persi stent  probl em.  Despi te the
improvement accomplished in reducing gender
disparities during last decades in the field of
educational  attainment, there are sti l l  al l-
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encompassing discriminations against the girls
and women in India, which deprives them from
their apposite health care, share in social and
economic opportuni t i es, equal  pol i t i cal
participation etc.

Hence, this research study has been
undertaken to know the gender disparities faced
by the women of India in the field of educational
attainment and the actual women’s educational
status as compared to men. This pattern also
identifies different challenges and opportunities
present in imparting education to women in
India. In order to draw  the inferences,
secondary data collected through different types
of survey reports, journals, websi tes and
research studies showing the conditions of
women have been used.
Finding and Analysis
Different Aspects of Females in India

The World Economic Forum Global
Gender Gap Report-2016 graded India at 87 on
overall basis out of 144 countries. The report
demonstrates the gender gap as progress
towards egali tarianism between men and
women in four areas that are educational
attainment, health and survival, economic
opportuni ty and Pol i tical  empowerment.
According to this report, India has moved up 21
spots from 108th posi t i on in 2015.  The
enhancement in India’s position is due to its
major growth in education area, where it has

closed the gender gap completely in primary
and secondary education. In the education
attainment field, India has made substantial
developments going up from 125 rank in 2015
to 113 in 2016. In economic sector, India has
moved up to 136 rank from 139 rank in the year
2015. In health sector, India has done slight
progress moving up by one place to 142 rank
from 141 in 2015. In political empowerment,
India continues to be ranked low at rank nine
(General Knowledge Today, 2016).
Literacy Rate Trend in India 1951-2011

Female literacy is the most important
factor to enumerate the women’s status in any
country. At this moment, India requires to
understand most significant proverb that if you
educate a man, you educate an individual but if
you educate a woman, you educate the entire
nation. Table 1 reveals that the literacy rate of
women has elevated from appalling 8.86 per
cent in 1951 to 65.46 per cent till 2011 now. It is
apparent that Indian society is finally providing
due thought to educate their daughters, which
may lead to development of the society but still
rate of literacy among females is lower  with a
gender gap of 16.68 per cent which leaves about
200 million of them incompetent to read and
write, the biggest such number in any country.
Kerala with a literacy rate of 93.91% is the most
literate state in India, whereas Bihar with a
literacy rate of 63.82% is the least literate state.

Table 1: Li teracy Rate Trend in India 1951-2011 

Census Year  Persons Decadal  
Increase 

Males Females Gender  Gap 

1951 18.33 - 27.16 8.86 18.30 
1961 28.3 9.97 40.40 15.35 25.05 
1971 34.45 6.15 45.96 21.97 23.99 
1981 43.57 9.12 56.38 29.76 26.62 
1991 52.21 8.64 64.13 39.29 24.84 
2001 64.83 12.62 75.26 53.67 21.59 
2011 74.04 9.21 82.14 65.46 16.68 

 

Source: Census of India, 2011. 
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In spi te of massive effor ts by the
Government of India, we are still lagging behind
the world li teracy rate of 84 per cent.This also
displays the steady breakdown of the customary
belief of the Indian society that for girls getting
education is not of much significance as their
objective in l i fe is to remain housebound
serving family and children mainly.
Gross Enrolment Ratio (GER) 2014-15

The Gross Enrolment Ratio (GER) for a
class-group is the ratio of the number of persons

in the class-group to the number of persons in
the corresponding official age group. It is clear
from Table 2 that thrust on providing primary
education has generated positive results with
the GER presently exceeding hundred. The
progress is evident across the social categories
and gender with GER for SC, ST and girls moving
above hundred. Hence, primary and secondary
education in India has shown considerable
excellence in female education as compared to
higher education.

Gi r l s Enr olment  in  Di f fer ent  Stages of
Education

Educat i on i s a w ay to w omen
empow erment because i t  enabl es and
authorizes them to retort to the innumerable

challenges of their life. Government of India,
under the Right of Chi ldren to Free and
Compulsory Education Act, 2009 has made
education for children between 6 to 14 years of
age free.

Table2: Gross Enrolment Rat i o (GER) 2014-15 

Level ALL SC ST 
Male Female Total Male Femal e Total Male Female Total  

Primary (I-V) 98.9 101.4 100.1 110.7 113.2 111.9 110.6 108.2 109.4
Upper Primary (VI-
VIII) 

87.7 95.3 91.2 97.2 105.5 101.0 93.0 95.2 94.1

Elementary (I-VIII) 94.8 99.2 96.9 105.8 110.5 108.0 104.4 103.7 104.0
Secondary (IX-X) 78.1 78.9 78.5 81.6 83.9 82.7 71.8 72.6 72.2
Senior Secondary 
(XI-XII) 

54.6 53.8 54.2 53.5 55.3 54.3 39.8 37.8 38.8

Higher Education 25.3 23.2 24.3 20.0 18.2 19.1 15.2 12.3 13.7
 Source: Educational statistics at a glance, Government of India, Ministry of Human

Resource Development, Department of School Education& Literacy, New Delhi, 2016.

Table 3: Percentage of Gi r ls Enrolment to Total  Enrolment by  Stages 

year  Pr imary 
I-V 

Mi ddl e 
VI-VIII 

Sec/ Hr . 
Sec 
IX-XII 

Hr . Education 
(Degree and 
Above Level) 

1950-51 28.1 16.1 13.3 10.0 
1960-61 32.6 23.9 20.5 16.0 
1970-71 37.4 29.3 25.0 20.0 
1980-81 38.6 32.9 29.6 26.7 
1990-91 41.5 36.7 32.9 33.3 
2000-2001 43.7 40.9 38.6 39.4 
2001-2002 44.1 41.8 39.5 39.9 

2011-2012 48.35 48.63 45.2 44.5 

2012-2013 48.36 48.77 46.9 44.9 

2013-2014 48.2 48.66 47.2 45.8 

2014-2015 48.38 48.71 47.4 46 

 Source:  Educational statistics at a glance, Government of India, Ministry of Human Resource
Development, Department of School Education & Literacy, New Delhi, 2016
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Data i n Tabl e 3 i ndi cates that
participation of girls at all stages of education
has been increasing steadily through the years.
Since 1950-51 girls’ participation has increased
many folds in Primary, Middle, Sec/ Hr. Sec.
stages and Higher education levels from 28.1
per cent to 48.38 per cent, from 16.1 per cent to
48.71 per cent, 13.30 per cent to 47.4 per cent
and f rom 10.0 per cent  to 46 per  cent
respectively in 2014-2015. The enrolment of boys
and girls in primary and secondary education
has closed the gender gap almost completely.
While gender gaps in primary and secondary
education have been removed, gender gap in
higher education still exists. Even at university
level, women are catching up w i th male
enrolment but the dropout rate among the girls
is higher as compare to boys, and a large
number of girls do not complete their higher
education. It can be concluded that overall
female educational status in India has remained
below as compared to the male educational
status.

Education in India has seen considerable
growth in terms of both institutional capacity,
and greater enrolment after independence.
There are more than 1.4 million schools in India
and has one of the biggest higher education
systems in the world. According to all India
survey on higher education (2014-15), total
number of universities has increased from 27
to 760, and the number of colleges from 578 to
38498 between 1950 and 2015 in India (MHRD,
n.d.). This upsurge in number is due to the
proper policies of Indian government and
further ample addition of private universities,
colleges, and schools. However, there is sti ll a
lot of scope for more improvement in the Indian
education system as a lot more needs to be done
to provide quality education.
Fem al e Educat i on :  Ch al l en ges an d
Opportunities

Most of the girls leave their studies due
to heavy domestic work, marriageable age and
el ders do not consider thei r  educati on
necessary. In India, 21.9% of the population is
below its official poverty l ine and is the major
hurdle that restricts education for girls and
disrupts the fundamental right of education

amongst Indian girls. Apart from it, there are
many reasons such as the distance of schools
from the corresponding vil lages, dearth of
sanitation facil i ties in schools, shortage of
female teachers, gender bias in curriculum, and
absence of support from their respective
families (Mondal, 2016).

In Indian patriarchal and traditional
bound society, girls have inferior status and
fewer privileges than boys do. Hence, although
literacy and school enrolment among both
males and females has increased dramatically,
much remains to be done to have gender parity
by eradicating discrimination against them at
home and outside. Our predominant patriarchal
system does not provide enough chances for
women to have higher education even if they
wish (Hazra, 2011). Education disparity is the
cause as w el l  as effect of other gender
inequali ties in India.The methodology of
women’s education should be participatory and
non-hierarchical  w i th thei r own agenda,
priorities, and pace of learning (Bhasin, 2016).
The ‘Beti Bachao, Beti Padhao’ Scheme which
was introduced in October 2014 to usher in a
paradigm shift in attitudes towards the girl child
and Prime Minister  of India launched the
programme on 22nd January 2015
from Panipat, Haryana. The scheme emphasizes
on educating the girl child and addresses the
issue of declining child sex ratio (CSR) defined
as number of girls per 1000 boys between 0-6
years of age, from 945 in 1991 to 927 in 2001
and further to 914 in 2011 (Census of India, 2011).
One of the most popular government schemes
called the ‘Sukanya Samriddhi Yojana’ is a small
deposit scheme meant exclusively for a girl child
and has been launched as a part of ‘Beti Bachao
Beti Padhao’ Campaign. The scheme is meant
to meet the education and marriage expenses
of a girl child.

As per the 2011 census, the total female
population of India constitutes 48.5% of the
country’s total  population. ‘Sarva Siksha
Abhi yan’,  the f l agshi p programme for
universalisation of elementary education has
focussed special l y  on depr i ved group
comprising the girl child. In addition, the ‘Mid-
Day Meal’ scheme has also improved females
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enrolment and retention in primary school.
Similarly, the ‘Rashtriya Madhyamik Shiksha
Abhiyan’ (RMSA) is under implementation since
2009 to enhance access to secondary education.
‘Rashtriya Uchchattar Shiksha Abhiyan’ (RUSA)
is also being implemented for the holistic
development of higher education. Government
has also launched a new web-based portal
named as ‘Vidya Lakshmi’ under ‘Pradhan
Mantri Vidya Lakshmi Karyakram’ to provide
educational loans for the students seeking
higher education.‘The Global Initiative of
Academic Networks’ (GIAN) programme was
launched recently as a catalytic programme of
Ministry of Human Resource Development to
expand and develop the interface between
India’s institutions of higher learning and
globally recognised institutions of academic
eminence. All contents are also available to all
without any gender bias across the country
through the ‘SWAYAM’, the MOOCs (Massive
Open Onl ine Courses) platform and the
National  Digi tal  Library. In col leges and
universities, provision of ‘Gender Champions’
has been incorporated to value the girls rights,
make young boys and girls gender sensitive,
and create positive social norms. Today, women
are holding influential positions across sectors
scaling new heights but gender bias still exists
in education at all levels, at work place, and in
society.There is a need to create awareness and
change the mind-set of patriarchal, tradition
bound orthodox society for the equal rights of

women and men, and educating a girl child for
the development of the nation.
Conclusion

Education is a catalyst, which has
imparted an alternative, short, and sustainable
route to reduce gender inequality in India. The
educational status of women in India has shown
substantial developments in all these years but
gender gap in education stil l exists in society.
Educat i on faci l i tates w omen to gai n
opportunities, to resist their traditional roles,
and to transform their lives. Educating a girl
child is one of the most effective means to
counter gender discrimination and to augment
the status of women in the society. Even though
of massive efforts by the Government, we are
stil l lagging behind the world literacy rate and
girls’ participation is still less than boys at all
stages of education. Much remains to be done
to have gender egalitarianism by removing
discrimination against them due to age old
prejudices and gender based biases at home and
outside w hich deni es them f rom thei r
equivalent educational opportunities, apposite
health care, share in social and economic
prospects, equal political participation etc.
Intensi f ied effor ts for i ntegrating gender
dimensions in policy formulation, expanded
pol icy interventions w i th thei r  effect ive
implementation, and creation of awareness at
community, institution and individual levels is
the need of the hour.
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‘’Undisturbed calmness of mind is attained by

cul t i vat i ng fr i endl i ness toward the happy,

compassion for the unhappy,  Delight in the virtuos,

and infference toward the wicked.”

- Patanjali , The Yoga Sutras of Patanjali
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Abstract
Higher education is a key to human

development and in turn brings socio- economic
progress to the nation. As education has become
the primary source of livelihood and standard
of l i fe, i t faci l i tates a country to become
successful in the emerging knowledge society.
Education of women has a greater impact on
the development of a country. No country can
afford to neglect  the proper and ful l er
util ization of abil ities and talents of women.
Despite improvements in the education system
during the last two or three decades, access to
higher education remains a problem for women
in many countries.  Today in the 21st century,
we cannot afford to ignore the importance of
higher education for women any longer. Need
for higher education among women assumes
all the more importance in countries like India
where colonialism has remained a great force
hindering education for the general masses and
for the women in particular. The present paper
discusses in detail the status of women in higher
education.
Methodology

In this paper the research is based on
secondary data. The data is taken from different
journals, research papers, research reports and
websites.
Introduction

Higher education for women has gained
a wider role and responsibili ty all over the
world. Today, in the 21st century, one cannot
afford to ignore the importance of higher
education for women any longer. The objective
of the Indian society as has been laid down in
the constitution is to achieve a democratic
socialistic and egalitarian society. In such a
society women are supposed to perform their
roles at par with men. Their status structurally
needs to be equal with men and in the present
scenario; higher education is certainly that
factor which can actually support them to

execute their role at par with men. The history
of women education in India has its roots in
the British Regime. Women’s employment and
education was acknowledged in 1854 by the
Wood’s Dispatch. Slowly after that, there was
progress in women education- although initially
this focused on the primary school level and
related to the richer sections of society. In 1878,
the University of Calcutta became one of the
first Universities to admit female graduates to
its academic programs. In India the Kothari
Commission had recommended in 1964-1965
only an equality in educational opportunities
for  men and w omen. Ow i ng to the
Commission’s recommendations, a national
Policy was developed by the Government in
1968, providing increased emphasis on female
education. It was in the year 1998, the UNESCO
World Conference on higher education gave
special attention to the issue of women in
education and published a document ‘’ Higher
Education of Women: Issues and Perspectives.’’
Presently, India’s higher education system has
become third largest in the world after USA and
China.
Data and Discussion:
Table-1: Women Students per  Hundred Men
Students

Source: UGC Annual Report, 2014-15.
With the adoption of several policies,

the participation of women in higher education
has changed. The enrolment of girl students in
higher education is increasing.  There had been
a phenomenal growth in the number of women
students enrolled in higher education since in
independence. The women enrolment which
was less than 10 percent of the total enrolment
on the eve of Independence had risen to 46.93
percent in the academic year 2014- 2015.
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The pace of growth has been particularly
faster in the last two decades. As the data in
table 2 show the number of women enrolled

per hundred men registered more than five
times in 2014-15 as compared to 1950-51.

Sr. No. State/  UT Total Women % of Women
1 Andhra Pradesh 1114860 496249 44.51
2 Arunachal Pradesh 31015 14796 47.71
3 Assam 428747 214006 49.91
4 Bihar 1312822 552192 42.06
5 Chhattisgarh 365222 178906 48.99
6 Delhi 344658 167293 48.54
7 Goa 33225 19955 60.06
8 Gujarat 1225493 521114 42.52
9 Haryana 833032 383729 46.06
10 Himachal Pradesh 180112 96279 53.46
11 Jammu & Kashmir 260411 128643 49.40
12 Jharkhand 461961 222882 48.25
13 Karnataka 1544644 736801 47.70
14 Kerala 670850 397099 59.19
15 Madhya Pradesh 1503985 651552 43.32
16 Maharashtra 2860239 1301684 45.51
17 Manipur 104173 53197 51.07
18 Meghalaya 55628 29711 53.41
19 Mizoram 21432 10273 47.93
20 Nagaland 29606 16646 56.23
21 Odisha 726837 384517 47.95
22 Punjab 680816 351046 51.56
23 Rajasthan 1624039 633452 39.00
24 Sikkim 15519 6700 43.17
25 Tamil Nadu 2401402 1232456 51.32
26 Telangana 1189647 540705 45.45
27 Tripura 53612 22821 42.57
28 Uttar Pradesh 4396906 2173158 49.42
29 Uttarakhanda 386342 191026 49.44
30 WestBengal 1590097 710724 44.70
31 A& N Haveli 5110 2747 53.76
32 Chandigarh 66582 35716 53.64
33 D&N Haveli 4076 1737 42.62
34 Daman & Diu 2481 800 32.25
35 Lakshadweep 496 353 71.17
36 Punducherry 59360 30704 51.73

Total 26585437 12475669 46.93

Table-2: State- wise Students Enrolment*  in Universities and Colleges in India 2014-15.

*  Provisional Data Source: UGC Annual Report 2014-15.
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Out of 265.85 Lakhs students, 124.76
Lakhs are women students, constituting 46.93
percent. The comparative trend of total students
enrolment and enrolment of women students,
among states, during 2014-15 is indicated in
Table- 3. The enrolment of students, in terms

of absolute numbers, had been the highest in
the state of Uttar Pradesh (43.96 Lakhs),
followed by Maharashtra (28.60 Lakh), Tamil
Nadu (24.01 Lakh), and West Bengal (15.90
Lakh), etc.

Year     Number of
Women Colleges

2001-02 1756
2002-03 1824
2003-04 1871
2004-05 1977
2005-06 2071
2006-07 2208
2007-08 2360
2008-09 2565
2009-10 3612
2010-11 3982
2011-12* 4266
2012-13* 4386
2013-14* 4506

Table-3: Number of Women Colleges from 2001-02 to 2014-15

*  Provisional and includes Nursing Colleges
Source: UGC Annual Report 2014-15.

From the following Table-4 it can be
found that as many as 240 women colleges have
so far been establish during two years of the
XII Plan as compared to the figure at the end of

XI Plan (4266). As on 31-03-2014, there were
4506 colleges exclusively for women (data
available up to 31-03-2014).

Table-4: Women Student enrolment in Var ious Faculties: 2014-15

Sr. No. Faculty Women Percentage of total
Enrolment women enrolment

1 Arts 5202612 41.70
2 Science 2320894 18.60
3 Com/  Management 1962384 15.73
4 Education 765028 6.13
5 Engineering/  Technology 1232006 9.88
6 Medicine 637701 5.11
7 Agriculture 55414 0.44
8 Veterinary Science 9980 0.08
9 Law 148024 1.19
10 Others 141626 1.14

Total 12475669 100.00

Provisional Source: UGC Annual Report, 2014-15.



Vol. XVIII ,  2015 academe(47)

Table 5 shows that the women enrolment in
the faculty of Arts had been 41.70% of total
women enrolment, followed by the faculty of
Science (18.60%), the faculty of Commerce/
Management (15.73%), etc; constituting 76.03%
in these three non- professional faculties. The
professional faculties constitute 23.97% of total
women enrolment.
Higher attendance  rates  of  high  schools  and
universi ty  education  among  women,
particularly  in developing  countries,  have
helped  them  make  roads  to  professional
careers  with  better-paying  salaries  and
wages. Education  makes  women  aware  of
thei r   r i ghts,  dut i es,  heal th,  hygi ene,
environment and  society .It enables  women
to  take  independent  decisions ,develops  their
self-confidence  and  enhances  capability  to
work  in diverse fields. Educated  women  have
feeling  of  satisfaction  of  equal  participation
and  contribution  in   the  development   of
the  country. Role of  the  women  as  a  home
maker  and  in  work  place  gets  refined  with
their  education. People  have  now  understood
the  importance of  literacy  and  hence  girls
are  given  opportunity  to  achieve  higher
goals  to excel  in their  professional  and

household  fronts.  Knowledge   becomes  a
power  to capaci ty  bui lding  for  thei r
achievements  as self-reliant  persons.
Conclusion
There are definitely some bright spots when
we talk about the Indian women and higher
education. Some of these are that India has
world’s largest number of professional ly
qual i fied women. Also, India has largest
population of working women in the world and
India has more number of doctors, surgeons,
scientists, professors than the United States. In
the present era of globalization the women of
India is slowly recognizing the rules laid down
for her by the society. As a result, started
breaking barriers and earned a respectable
position in the world. Today Indian women have
excelled in each and every field from social
work to visiting space station. There is no arena,
which remained unconquered by Indian women.
Whether it is politics, sports, entertainment,
literature, technology everywhere we can hear
applauses for her. Indian women have mastered
anything and everything which a woman can
dream of. But she still has to go a long way to
achieve equal status in the minds of Indian men.
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Abstract
Women education in India is a major

preoccupation of both the government and civil
society, as educated women can play a very
important role in the development of the
country. Education is a milestone of women
empowerment because i t enables them to
respond to the challenges, to confront their
traditional role and change their life. Education
of women is the most powerful tool to change
the position in society. Women education in
India has been a need of the hour, as education
is a foundation stone for the empowerment of
woman. It not only helps in the development
of half of the human resources, but in improving
the quality of life at home and outside. Educated
women not only tend to promote education of
their girl children, but also can provide better
guidance to all their children. Education also
brings a reduction in inequalities and functions
as a means of improving their status within the
family and develops the concept of participation.
The present study has been undertaken to
analyze the women literacy rate and women
gross enrolment ratio in higher education in
India.
Keywords:

Education, Empowerment, Female
Literacy Rate and Gross Enrolment Ratio.

Education in a general sense is a form
of learning in which the knowledge, skills and
habits of a group of people are transferred from
one generation to the next through teaching,
t rai ni ng and research. Educat ion i s
characterized in two parts i.e., formal education
and informal education. Formal education is the
learning of the skills which we get from schools
and institutions whereas informal education is

the learning that goes on in daily life. Education
is a necessary requirement for empowering the
individual with some special skills which make
them distinguished in the society. (Ojha, 2016)
Women education in India has also been a major
preoccupation of both the government and civil
society as educated women can play a very
important role in the development of the
country. Women constitute almost half of the
population in the world but the hegemonic
masculine ideology makes them suffer a lot as
they are denied equal opportunities in different
parts of the world.
Importance of Women Education in India

In India, the position of women during
the Vedic period was glorious on account of
freedom and equality. During this period, the
women participated in all walks of life. They
were accorded equal status and privileges along
with men and were second to none. Some of
the women seers in that period were remarkable
personalities of great depth and understanding.
Women were encouraged to study the scriptures
and w ere given Upanayana Samskara
(initiation into learning). They were considered
to be the custodians of purity and perseverance.
In the interest of the society and interest of the
family, women enjoyed independence and self-
reliance (Indra, 1955).

The position of women in Vedic period
can be judged from the fact that none of the
hymns of Rigveda considered the birth of a
daughter as inauspicious. During the Vedic
period, women had access to education, which
they lost gradually during the medieval ages.
During the Medieval period, Muslim rulers
established an empire in India and introduced
a new system of education. Consequently, the
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ancient system of education w as greatly
changed. In fact, the education during the
Muslim period was much inferior then that of
the Hindu period. No Muslim ruler except
Akbar did commendable works in the field of
education (http:/ / www.vkmaheshwari.com).
However, under the British regime there was a
revival of interest in women’s education.
During this period, various socio-rel igious
movements led by eminent persons like Raja
Ram Mohan Roy, Iswar Chandra Vidyasagar
emphasized on women’s education. Mahatma
Jyotiba Phule, Periyar and Baba Saheb Ambedkar
were leaders of the lower castes in India who
took various initiatives to make education
available to the women. However, women’s
educat i on got a f i l l i p after  India got
independence in 1947 and the government took
various measures to provide education to
women. After independence, Indian government
introduced some committees and commissions
for the development of women education in
India e.g., Mid-Day Meals , RTE Act 2009 and
Knowledge Commission etc. were introduced
to achieve the national goal i.e., hundred percent
l i teracy. Women education plays a very
important role in the overall development of
the count ry.  I t  not  onl y hel ps in the
development of half of the human resources,
but in improving the quality of life at home and
outside (Suguna, 2011). Education means
modification of behaviour in every aspect, such
as outlook and attitude. Educated women not
only tend to promote education of their girl
children, but also can provide better guidance
to all their children. Moreover, educated women
also help in the reduction of infant mortality
rate and healthy growth of the population.
Women Empowerment

Empowerment can be viewed as means
of creating a social environment in which one
can make decisions and make choices either
i ndi v i dual l y  or  col l ect i vel y  for  social
transformation. The empowerment strengthens
the i nnate abi l i ty by w ay of acqui r i ng
know ledge, pow er and exper ience.
Empowerment is the process of enabling or
authorizing individual to think, take action and
control work in an autonomous way. It is the

process by which one can gain control over
one’s destiny and the circumstances of one’s
life. There are always a number of individuals
in the society who are deprived of their basic
rights due to lack of awareness. If we list such
individuals from the society, then women would
top this list. As a consequence of this growing
number, empowering women has become the
focus of considerable discussion and attention
all over the world. The inequalities between
men and women and discrimination against
women is an age-old issue all over the world.
Thus, women’s quest for equality with men is
an universal phenomenon.
Women Empowerment through Education

Women empowerment is the pivotal
part for progress in any society, state or country.
It is a woman who plays a dominant role in the
l i fe of  a chi l d. Educati on as means of
empowerment of women can bring about a
positive attitudinal  change. It is therefore,
crucial for the socio- economic and political
progress of India (Bhat, 2015) The Constitution
of India empowers the state to adopt affirmative
measures for prompting ways and means to
empower women. Women empowerment is a
global issue and discussion on women political
rights are at the forefront of many formal and
informal campaigns worldwide. The concept of
women empowerment was introduced at the
‘International Women Conference’ at Nairobi
in 1985. Education is a milestone of women
empowerment because i t enables them to
respond to the challenges, to confront their
traditional role and improve their life. We can’t
neglect the importance of education in reference
to women empowerment especially when India
is an upcoming super power of the world. The
increasing change in women education, the
empowerment of women has been recognized
as the central issue in determining the status
of women (http:/ / shodhganga). As per United
Nat ion Development Fund for  w omen
(UNIFEM) the term women’s empowerment
means:

• Acquiring knowledge and understanding
of gender relations and the ways in which
these relations may be changed.
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• Developing a sense of self-worth, a belief
in one’s ability to secure desired changes
and the right to control one’s l ife.

• Gaining the ability to generate choices,
exercise bargaining power.

• Developing the abil ity to organize and
influence the direction of social change,
to create a more acceptable social and
economi c order,  nat i onal l y  and
internationally.

Thus,  empow erment  means a
psychological sense of personal control or
influence and a concern with actual social
influence, political power and legal rights. It is
a multi-level construct referring to individuals,
organi zat ions and communi ty. I t  i s an
international, ongoing process centered in the
local community, involving mutual respect,
cr i t i cal  ref lect i on,  car i ng and group
participation, through which people lacking an
equal share can gain greater access and control
over the valuable resources.
Objectives of the Study:

The study has been undertaken to find
out the impact of education on the status of
women. To attain this aim, the following are
the objectives of the study:

• To analyze the women literacy rate in
India since inception.

• To compare the Gross Enrolment Ratio
(GER) of men and women in higher
education.

• To study the trends of women enrolment
in higher education in India.

Research Methodology
The study is based upon secondary

information collected from the report of Census
of India 2011, various reports of Ministry of
Human Resource Development,, Government of
India, certain important books, journals etc.
After collecting data through various sources,
different techniques have been used for the
analysis of the data. The collected data has been
presented in tabular and graphical form. Various
mathematical tools like percentages, simple
average, have been used as per the nature and
requirement of collected data.

Data Analysis and Interpretation
The literacy rate is the number of literates in
the age group of seven years and above
expressed as percentage of  the total
corresponding population. As per Table 1 in the
pre-independence time, literacy rate for women
had a very poor spurt in comparison to literacy
rate of men. This is witnessed from the fact
that literacy rate of women has risen from 0.7
% to 7.3 % where as the li teracy rate of men
has risen from 9.8 % to 24.9 % during these
four decades.
Table 1: Literacy Rate in India (%age)

Year Total Males Females
1901 5.3 9.8 0.7
1911 5.9 10.6 1.1
1921 7.2 12.2 1.8
1931 9.5 15.6 2.9
1941 16.1 24.9 7.3
1951 16.7 24.9 7.3
1961 24 34.4 13
1971 29.5 39.5 18.7
1981 36.2 46.9 24.8
1991 52.1 63.9 39.2
2001 65.38 76 54
2011 74.04 84.14 65.46

Source: Census of India (2011)

During the post-independence period literacy
rates have shown a substantial increase in
general. However, the literacy rate of males has
increased more than three times during the
period (24.9 % in 1951 and 84.14 % in 2011)
whereas the growth rate of female is almost
nine times (7.3 % in 1951 and 65.46 % in 2011).
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But despite that, still the female l iteracy rate
(less than 18.68 percent of men literacy rate) is
far behind male literacy rate. Thus, the higher
rate of i l l i teracy of women is undoubtedly
attributing for women’s dependence on men
and to play a subordinate role. The lack of
education is the root cause for women’s
exploitation and negligence. Only literacy can
help women to understand India’s constitutional
and legislative provisions that are made to
strengthen them. Thus, promoting education
among w omen is of great importance in
empowering them to accomplish their goals on
a par with men in different spheres of l ife.
Participation of Women in Higher Education
India being a complex and one of the most
heterogeneous societies, barriers to higher
education participation are also multifarious
and intermingled with one another. There are
several social, economic and political reasons
which act as constraints to access and equity in
higher education in India. Various aspects of

inequities in India in the attainment of education
are: inequity between males and females,
inequity between rural and urban, inequity
betw een var ious castes.  View ing these
inequities prevailing in the society, various
policy initiatives have been put forward by the
Government of India to make higher education
accessible to all the sections of the society.
(Kaur, 2016)
Gross Enrolment Ratio (GER) is the total student
enrolment in a given level  of education,
regardless of age expressed as percentage of
the corresponding eligible official age group
population in a given school/ college/ university
year. In table 2 the Gross Enrolment Ratio (GER)
in higher education in India through various
years has been analyzed. It has been observed
that GER in higher education registered a
gradual  increase in subsequent years and
reached the level of 8.1 percent in 2001-02 and
increased to 10 percent in 2004-05.

Year  Higher Education 18-23 years
Male Female Total

2001-02 9.3 6.7 8.1

2002-03 10.3 7.5 9

2003-04 10.6 7.7 9.2
2004-05 11.6 8.2 10

2005-06 13.5 9.4 11.6

2006-07 14.5 10 12.4
2007-08 15.2 10.7 13.1

2008-09 15.8 11.4 13.7

2009-10 17.1 12.7 15
2010-11 20.8 17.9 19.4

2011-12 22.1 19.4 20.8

2012-13 22.3 19.8 21.1
2013-14 NA NA NA

Table 2: Gross Enrolment Ratio (GER) in Higher Education in India

Reports of Ministry of Human Resource Development, Government of India
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India moved from an elite system of
higher education to a mass system when the
GER crossed the threshold of 15 percent in 2009-
10. In 2010-11, the GER of males was 20.8
percent, whereas it was 17.9 percent for the
females. In 2012-13, men’s GER in higher
education increased to 22.3 and women to 19.8,
but despite that women gross enrolment ratio
in higher education was below than the national
average i.e. 21.1 percent. This analysis reveals
that although there is an acceleration in the
growth rate in women’s enrolment and the gap
in higher education participation between men
and women is narrowing but still in absolute
terms women continue to lag behind men.

Conclusion:
This is very w el l  understood that

w i thout empow ering w omen, economic
development of any society or country is not
possible. Hence, there is great need to ensure
women empowerment. Women empowerment
is a process, by which women gain greater
control over material and intellectual resources
which will assist them in increasing their self
reliance, asserting their independent rights, and
challenging the ideology of patriarchy and
gender based discrimination. This will also
enable them to organize themselves to assert
their autonomy to make decision and choices,
and ul t imatel y el i minate thei r  ow n
subordination in al l  the insti tut ions and
structures of society. In order to have smooth
development of the country and society
emphasis should be given on gender equality,
i rrespecti ve of caste considerat ion. The
education of women is the most powerful tool
to bring about a change in the society. The role
of education in the upliftment of women has
already been realized in the society and also in
the economic and political sphere of life. When
we educate a male we educate one person but
when we educate a female we educate the
whole family.
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Abstract
Women make up a vital part of the

economic and social fabric that holds their
communities together, yet that work is rarely
valued at the same level as is men’s work. Much
of this has to do with what opportunities are
available to them. Women are known to work
on farms, in road and housing construction, and
of late, in factories manufacturing garments and
el ectronic assembly pl ants and Medi a,
Organized sector and unorganized sector like
skilled women workers also have been working
in traditional village industries either as self
employed or as paid workers. In hill areas,
search for forest products including fuel wood
engages a fairly large number of women.
Women are disproportionately likely to be poor,
under-educated, employed in low-wage or
unpaid work, and subject to dismissal for
getting married or having children1. In many
industries, female workers are systematically
denied their rights to regular pay and regular
working hours; equal pay for equal work;
permanent contracts; safe and non-hazardous
work environments; and freedom of association.
Egregious abuses, including sexual violence,
harassment and forced pregnancy tests, are all
too common. Employment of women in urban
areas is only 13.9% while in rural areas is
29.9%. With the rise in poverty, many women
are forced to work in very low end and low
paid jobs. Employment of women in organized
sector is less than 8%.

Over the years, several enactments have
been passed for the welfare of the working
people. Some of these enactments carve out
special provisions for the women workforce. In
recent times we have seen an increase in the
number of women workers in organizations,
both public and private, due to the immense
opportunities available and with the booming
of specific industries like IT and start-ups.

There are several laws which exist as
on date, which provide benefits and security to
all employees. However, for this article we have
to talk about few most important legislations2.
The main objective for passing these laws are
to enable women to increase their efficiency,
and encourage more women to come out of the
confines of their home, and look at a brighter
future for themselves, and also assist and aid
in the growth of this country. 

Objective: This study may be beneficial
for working women to know their rights at work
place.
Introduction:-

The financial demands on the Indian
families are increasing day by day. The sky
rocketing cost of living, increasing expenses on
education of children, increasing cost of housing
properties in India force every family in India
to look for ways and means of increasing the
household income. As a result, women in India
who were mostly known being homemakers are
initiating to channelize their potential and go
for jobs and take up even careers that were
considered only suitable for men such as
working in night shifts in call centers or BPOs.
Working women in India are faced with lot
many challenges than their counterparts in the
other parts of the world. In India men do not
share on most of the household chores as in
European countries, it is women who have to
cook, clean the house, do the dishes, wash
clothes, get their children ready for school, etc.
Men just took care of few chores that were to
be dealt outside the house. So the major burden
of running the family is on the shoulders of
women. It was alright for women to handle all
the chores as long as they were homemakers.
Now with their increasing need for getting some
income for the family, they have to work all
the more harder. They have to take up a 9 to 5
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job plus handle all the household chores that
they handled as a homemaker, but still role of
men has not changed much.

 Women have started sleeping lesser
than before because only when they wake up
ear l y they can cook for  the fami l y, get
themselves ready for the job, get their children
ready for the schools, so on an average, women
lost 2 hours of sleep per day and up to 14 hours
sleep per week. If they happened to work in a
highly pressurized environment, then they will
bring home their work and that cuts few more
hours of sleep. It is not just about the reduced
sleep, but such a li festyle builds stress. This
stress is passed on to the family and frustration
level builds up in the family. They have to
handle harassment at thei r work place,
sometimes just over look things to ensure that
their job is not jeopardized in anyway. Many
Indian families are still  living as joint families
along with the parents and in-laws. This adds
to their stress further because they have to
please all the family members of her husband.
Listen to their complaints that they make
against her and turn deaf ears towards them
and so on. Overall, majority of women in India
look towards or live in the hope that things
will change. Some of us have given up that hope
and learnt to accept that nothing can be done
about it. India has a long way to go before our
women will be able to live their l ives to the
full.
Laws for  the Protect ion of the Wor k ing
Woman

There are several laws which exist as
on date for working women in India, which
provide benefits and security to all women
employees. However, for this article we will
touch upon a few of the important laws:

The main objective for passing these
laws are to enable women to increase their
efficiency, and encourage more women to come
out of the confines of their home, and look at a
brighter future for them, and also assist and
aid in the growth of this country. As rightly
mentioned by our Hon’ble Prime Minister Mr.
Narendra Modi in one of his speeches, women
constitute 50% of our population and if they
do not come out and work, then our country

wil l  never grow at the pace we all  envision it
to grow, and for that very reason, governments
over time have taken special care to enact and
amend laws to ensure greater participation of
women in the growth story of India.
The Factor ies Act, 1948:-

The Factories Act is a legislation to
secure to the workers employed in a factory,
health, safety, welfare, proper working hours,
leave and other benefits. The Factories Act aims
at protecting workers employed in factories
from unfair exploitation by their employers. The
Factories Act also has exclusive provisions for
women workers.       
a. The Factories Act stipulates the daily and

weekly hours of work for all adult workers.
It also provides for overtime pay to workers
who work beyond the prescribed hours of
work.

b. It also contains provisions pertaining to
intervals or rest period during a working
day, weekly off, annual leave, etc.

c. Generally in factories it is observed that
work happens on a shift basis, and there
are requirements for workers to work
during night shifts. However, night shifts
require to be on a rotational basis. Further,
shift timings and hours of work is required
to be fixed beforehand by the management
and displayed on the notice board of the
factory. 

d. No woman worker shall be allowed to work
in a factory except between 6 a.m. and 7
p.m. The State Governments notification
may vary by the l imits as set out in this
point, but in no circumstance will women
employees be allowed to work between 10
p.m. and 5 a.m.

e. The shift timing of a woman worker cannot
be changed except after a weekly holiday
or any other hol iday. Hence, women
employees are entitled to get at least a 24
hour notice for their shift timing change.

f. There are prohibitions for women workers
to work in a hazardous occupation, in
pressing cotton where a cotton opener is at
w ork , and l i mi ts to the maxi mum
permissible load.
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g. The Factor ies Act al so st ipulate the
employers employing 30 or more women
workers to provide for day care centre for
children of the women workers, aged 6
years and below.

h. There are various other facilities which are
required to be given to workers in a factory
such as washing and bathing facilities for
women, toilets (latrine and urinals separate
for women), rest- rooms and canteens.

i. State Governments from time to time issue
notifications for amending provisions of the
Factories Act, which would be applicable to
workers in factories in that particular
State. For instance, on 1 st December,
President Pranab Mukherjee gave his assent
to the Maharashtra Factories (Amendment)
Bi l l ,  2015, w herei n, amongst  other
amendments, it allows women to work in
factories in night shi fts. Prior  to the
amendment, the Factories Act did not allow
women employees to work in the factories
in night shift between 7 PM and 6 AM. With
this amendment it also makes mandatory
for factory managements to ensure security
of women working in night shifts.

The Maternity Benefit Act, 1961:-
The Maternity Benefit Act is an Act to

regulate the employment of women in every
factory, plantation or mine, irrespective of the
number of employees, and to all shops and
establishments employing or having employed
10 persons or more. The Maternity Benefit Act
was enacted to br ing a uni form code for
maternity benefit to women workers across
industr ies. The Act provides for inter alia the
following benefits:
a. 12 weeks paid maternity leave and benefit

for any female employee, who has worked
for an employer for  more than 80 days in
the 12 months immediately preceding the
delivery date. The benefit for 12 weeks as
stipulated under law, of which not more than
6 weeks should precede the date of her
expected delivery.

b. 1 month’s paid leave where a female
employee suffers from any i l lness ar ising
out of pregnancy, delivery or miscarriage.

c. A female employee is also entitled to
medical bonus Rs. 2500 to Rs. 3500, if no
pre-natal confinement and post- natal care
was provided by the employer.

d. If a woman dies during child birth, the
maternity benefit will be payable for the
days up to and including the day of her
death. In the event the child also dies post
the death of the mother, then the benefit
should be paid til l the date of the death of
the child.

e. The amount of maternity benefit for the
period preceding the date of her expected
delivery shall be paid in advance, upon the
employee show ing proof that she i s
pregnant, and the amount due subsequent
to delivery to be paid within 48 hours of
the proof shown by the employee that she
has delivered.

f. In the event of the death of the employee
due to child birth, the maternity benefit
must be given to the person nominated by
the employee, and in the absence of a
nominee to her legal heirs.

There are certain restr ictions imposed on the
employers which are as follows:

a. No employer shall knowingly employ a
woman in any establishment during the 6
weeks immediately following the day of her
del i very, or  miscarr iage or medi cal
termination of pregnancy.

b. No woman shall work in any establishment
during the six weeks immediately following
the day of her delivery, or miscarriage or
medical termination of pregnancy.

c. No pregnant woman shall, on a request
being made by her in this behal f, be
required by her employer any arduous
nature, or which involves long hours of
standing, or which is any way is likely to
interfere with her pregnancy or the normal
development of the foetus, or is likely to
cause her miscarriage or otherw ise to
adversely affect her health.

d. When a female employee i s on her
materni ty leave, the employer cannot
terminate her services.
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The Government of India has notified
the maternity Benefit (Amendment) Act. 2016
Act on 28th March, 2017. The Amendment Act
received the assent of President of India on 27th

march, 2017. Women employees will now be
able to get paid maternity leave of 26 weeks.
Th e Sexu al  Har assment  of Women at
Wor kplace (Prevention, Prohibi ti on and
Redressal) Act, 2013 (“SHA”):-

Sexual harassment at workplace is not
uncommon and we come across various cases
dealing with harassment in the workplace. India
finally enacted its law on prevention of sexual
harassment against female employees at the
workplace in 2013. The statute was enacted
almost 16 years after the landmark judgment
of the Supreme Court of India, in the matter of
Vishaka and others v. State of Rajasthan
(“Vishaka Judgment”). The Vishaka Judgment
laid down di fferent guidel ines making i t
mandatory for every employer to provide a
mechanism to redress grievances pertaining to
workplace sexual harassment and enforce the
right to gender equality of working women
(“Guidel ines”). Till the enactment of the SHA,
organizations were expected to   fol low the
Guidelines, but in most instances, they fell short.
The enactment of the SHA has brought the much
needed relief to the women workforce.

The definition of sexual harassment in
the Sexual Harassment Act is in line with the
Supreme Court’s definition in the Vishaka
Judgment and includes any unwelcome sexually
determined behaviour (whether directly or by
implication) such as;

a. physical contact and advances,
b. Demand or request for sexual favours,
c. Sexually coloured remarks,
d. Showing pornography,
e.  Or any other unwelcome physical

verbal or non-verbal conduct of sexual
nature.

Apar t fr om deal ing w i th complaints, an
employer has additional obligations in the
nature     of:

a. Providing a safe working environment,
b. display conspicuously at the workplace,

the penal consequences of indulging in
acts that  may const i tute sexual

harassment and the composition of the
ICC,

c. Organize workshops and awareness
programmes at regular intervals for
sensitizing employees on the issues and
impl i cations of w orkplace sexual
harassment and organizing orientation
programmes for  members of  the
Internal Complaints Committee, treat
sexual harassment as misconduct under
the service rules and initiate action for
misconduct.

Shops and Establishments Acts (“SEA”):-
The State Governments enact thei r

respective shops and establ ishments act,
regulates the working conditions of employees
in a shop or commercial establishment. The
SEAs provide for various provisions including
provisions pertaining to (a) notice period for
termination, (b) leave entitlement, and (c)
working conditions like weekly working hours,
weekly off, overtime, etc.

The Maharasht ra Shops and
Establ ishment Act, 1948 (“MSEA”) is the
applicable law in case of establishments in the
state of Maharashtra and while the Delhi Shops
and Establishment Act, 1954 is the applicable
legislation in case of establishments based in
the state of Delhi. 

However, due to the nature of work of
certain industries, they may require their female
employees to work beyond the prescribed
limits, for which they will  need to take prior
permission from the authorities. The approvals
for allowing women to work late nights always
comes with special conditions and obligations,
on the part of the employer, such as, providing
a safe w ork ing envi ronment, prov iding
adequate securi ty during the night hours,
provide transport to their residence after the
late working hours, women employees should
be placed in a group while working at nights
and not alone, etc. The IT sector has seen an
exponential growth in the recent past and this
sector is one which typically has a huge
manpower. We see equal number of men and
women working in the IT sector, and they work
late in to the nights for their shift work, due to
catering to countries across the globe, with
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varied time difference. In order to address the
safety of women workers in this sector, apart
from the provisions under the SEA, the State
Governments have their independent IT/ ITES
policies, which address the issues of women
working night shifts and the various measures
to be providing a safe working environment,

a. Display conspicuously at the workplace,
the penal consequences of indulging in
acts that  may const i tute sexual
harassment and the composition of the
ICC,

b. Organize workshops and awareness
programmes at regular intervals for
sensitizing employees on the issues and
impl i cations of w orkplace sexual
harassment and organizing orientation
programmes for  members of  the
Internal Complaints Committee,

c. Treat sexual harassment as misconduct
under the service rules and initiate
action for misconduct.

Other Enactments:-
Apart from the laws discussed above,

there are other laws for the wel fare and
safeguard of employees. Additionally, women
employees must also be aware of various
enactments which provide for social security
for  employees such as, the Employee’s
Provident Fund & Miscellaneous Provisions Act,

1952; The Employee’s State Insurance Act, 1948;
Payment of Gratuity Act, 1972; Payment of Bonus
Act, 1965, etc. are the Indian legislations which
works for the protection of working women at
work place.
Conclusion:-

Women’s r ights in the workplace
include many facets, such as the right to work
if pregnant. An employer cannot exclude a
woman from a position due to pregnancy as
long as she can perform sati sfactor i l y.
Employers cannot refuse to hire any person due
to marital status, gender or age. In addition, an
employee of any company where a woman
works may not sexually harass the woman in
any way. This includes a hosti l e work
environment where the woman must endure
sexual comments, touching or materials, as well
as unwanted sexual advances that put her in
fear of losing her job if she does not comply.
Though there are many legislations and
commissions are taking knee efforts to protect
working women at work place but unless the
male employee will not change their conscience
these laws may not succeed. Lastly author would
l i ke to say that Law s are legislated by
Legislations may applied as per need or many
time shall not apply but unless the working men
and employer will not learn to respect women
from bottom of their heart women will not be
safe and secured at work place.
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Higher education is one of the key
factors affecting the growth and development
of a country. It provides skilled human resource
and special i zed know ledge for  nat ion’s
development. It critically reflects upon the
social, cultural, moral and economic aspects of
modern civilization. The Education Commission
1964-66 appropriately put that “the density of
a nation is shaped in its class rooms” (Agarwal,
2014). Higher education in India has indeed
experienced unprecedented expansion since
independence. Number of university level
inst i tut ions and col leges has grow n up
significantly. Scientists, engineers, technocrats,
doctors, teachers and managers produced by
Indian universities and colleges have been
universally recognized. However, there are still
certain lapses in higher education in India that
need to be addressed properly. To develop India
as an advanced education capital in global
arena, it has to strengthen higher education
qualitatively. There are many problems related
to higher education system in India. These
include low quality of teaching, improper
financing, theoretical  rather than practical
knowledge, traditional methods of teaching,
pr i vat i zat ion, i nadequate faci l i t i es and
infrastructure & quota and reservation system.
Higher education system is lacking quality
teaching in many institutions, colleges and
universities. The major issues involve lack of
eligible faculty, engagement of under-qualified
faculty, traditional teaching methods, outdated
and rigid curricula and pedagogy, lack of
accountability and quality assurance, and non-
separation of research and teaching. Educational
institutes nowadays have become business
houses, rather than being a place where the
youth is shaped as innovators and architects of
future. The service they provide is that of

certifying graduates as employable by the
service industry. Throughout their course,
students keep dart ing their  minds w i th
information which they barely use and apply
somewhere, owing to its having no relation to
their fields of study. Another major problem
with higher education is that of finance. The
financial burden of education has to be borne
by both State and Central  Government.
However, the amount of expenditure spent on
education sector by the Government has been
reducing over the years (Sumanth et.al.,2016),
which has created serious problems. The
reduction in public expenditure has forced
institutions, both public and private, and self-
financing institutions to increase the cost per
student in the form of hike in tuition fees.

A serious impact of increase in cost of
higher education and the imbalance in the fee
structure of private and public education is
deepening of economic divide. Obtaining higher
education is but obviously connected with the
abi l i ty to earn higher income. Therefore,
increase in cost of higher education might not
be problematic if there is a structured credit
market in place which bridges the gap between
increase in cost and people pursuing higher
education. However, credit markets in the
education sector are fairly narrow in the sense
that credit is given to only those belonging to
the middle or high income families, thereby
neglecting the low Income families and creating
inequality. This is one of the important reasons
why government’s role is important in financing
higher education. University Grants Commission
2008 Report (Web 2016) suggests that while
developed countries are able to link hike in cost
to per student to greater productivity and quality
del ivery of higher education, developing
countries like India are not able to do so due to
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innumerable shortcomings of the system. One
of the major issues concerned with public
expenditure in India is neglecting financing of
higher education for  that of elementary
education. Both State and Central Government
have invested a lot of money in elementary
education programmes. Government has
allocated huge amount of money in promoting
elementary education by investing in so-called
reformatory and promotional pol icies l ike
‘Sarva Shiksha Abhiyan’ to achieve the target
of universalization of education among children.
While elementary education benefits out of this,
the Government on the other hand is forced to
spend less on higher education thus narrowing
its scope and advancement.

Low public expenditure in the education
sector, increasing cost per student without the
support from credit markets, and dominance
of private sector in higher education further
aggravates the problems of finance in higher
education. While on the one hand, it is always
argued that government should play a pivotal
role in financing higher education, and on the
other hand, heavy public subsidization of
higher education leads to unequal distribution
of welfare, since public expenditure on higher
education is made out of general taxes, which
essentially means transfer of resources from
poor to rich. Therefore, an ideal situation is that
of  a publ i c-pr i vate partnershi p,  w here
government acts as a bridge between the two
aiming to provide equitable access to education.
From time to time, several conferences and
seminars are organized in col leges and
universities as intellectual forums to offer
various solutions. In reality however, these are
held just for networking purposes where
researchers try and present themselves as
intellectuals in order to impress others and to
increase their API (Academic Performance
Indicators) score to climb up in their career. In
the val edi ctory sessi on cer t i f i cates are
distributed to the presenters and participants
formally. What is the purpose of such so-called
intellectual discourses and to where these take
higher education are the questions that deserve
attention instead.

Another problem with higher education in India
is the student enrollment rate. India has the
largest population of teenagers. But each year
only nineteen percent students enroll into
higher education institutes which amounts to
twenty million according to a joint survey by
Aspiring Minds and Nasscom in 2013 (Bhatia &
Dash). That leaves a huge percentage of eighty
one percent or eighty mill ion who do not have
the opportunity to study. The percentage of
students enrol l ing into higher education
institutes each year is six percent below the
world average and at least fifty percent less
than countries such as the United Kingdom,
United States, Australia, Singapore, China and
UAE (Thangaswamy, 2014). The government
apparently has a vision to increase this to thirty
percent by the year 2020. A huge gap has been
created due to the difference in the number of
schools and higher education institutes that
really needs to be bridged. Either there is lack
of seats to accommodate the rest or seats are
available in colleges nobody has heard of.
Because of such huge gap, people who have no
reason to be in the field of education want to
capitalize on the shortage of supply. It is no
secret that the education industry has long lost
its noble cause and is more of a business as
mentioned ear l i er.  Pol i t i cians, real tors,
businesspersons or anybody who wants to mint
money open colleges and different institutes.
These lack quality of education and are all about
fleecing money from students. In many cities
in India, there are improperly housed colleges
at every nook and corner without enough
Infrastructural  faci l i ties. What a mess of
graduates these colleges produce is not difficult
to imagine. Not even a single Indian university
ranks among the world’s top two hundred
(Anandkrishnan, 2016). The reason being
students are just fed with loads of textbooks,
leaving minimum scope for project-based
practical learning and are made to involve
themselves in the fields irrelevant to their
subjects.

To quote an example, engineering
graduates have to study about forty subjects
by spending an average of six thousand hours
attending classes out of which only five
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hundred hours are spent i nteract ing in
laboratories across four years, have to write
about one hundred twenty internal assessment
papers and fifty main exams, undertake a couple
of projects probably copied from their seniors.
Then after all that effort, most of them get jobs
in the Information Technology service industry
which has absolutely nothing to do with what
they have learnt (The Chronicle of Higher
Education 2013). And not all are lucky enough
to get into relevant industries. It is unfortunate
that eighty five percent of graduates are
considered unemployable due to lack of relevant
pract i cal  exper ience.  One of the maj or
drawbacks of higher education in India is the
reservation and quota system for different
categories. The deserving candidates of general
categories are ignored for other person from
reserved category even though he is not
suitable. Talent, merit and IQ of those aspirants
are more important than their identity by birth
if quality is considered the main focus of higher
education.

Most of the information given to
students is theoretical. Young graduates need
to learn new skills especially vocational skills
that can make them el igible for  gett ing
appropriate jobs. So higher education must
focus on project- based practical learning to
enable students to uti l ize thei r potential .
Teachers should make use of audio-visual aids
and experimental techniques in teaching rather
than st i ck ing to tradi t i onal  methods of
imparting education. Also they have to keep
themselves updated w i th the information
available and what global industry demands.
They need to develop related attitudes and
innovative skills to make education student-
centred. Methods of teaching through lectures
should be replaced by the methods laying stress
on self-study, personal consultation between
teachers and pupils and dynamic sessions of
seminars and workshops (MHRD,2016) .
Methods of distance education should be
employed for those who are unable to attend
classes due to some economic, physical or social
constraints. Financial  scarci ty leads some
students to do part time jobs in order to pay
for their educational expenses. Earn-while-learn

scheme of the government cannot adequately
support them. More scholarship schemes and
other helpful policies should be implemented
for such students so that they are able to
complete their education.

In India both publ i c and pr i vate
institutions operate simultaneously. In the
present scenario, pri vati zation of higher
education has become a trend. The economic
trail of liberalization and globalization also
demands it. Approximately fifty percent of the
higher education in India is imparted through
private institutions (Bhattacharya & Pal, 2016),
mainly unaided thus involving high cost.
However, the situation is not so simple. Private
sector, in the interest of maximizing profit, has
every i ncent i ve to mi ni mize costs by
compromising on the quali ty of education
provided in its institutions. Hence quality of
teaching staff (Chahal, 2015) is one of the issues
of higher education in the private sector that
needs to be addressed to mai ntai n i ts
sustainability. Higher education in India is also
facing the problem of decreasing teaching
quality (Joshi & Kumar, 2013). Teachers are not
well trained and qualified for the jobs they are
assigned. Some colleges recruit young graduates
or researchers as teachers w ho have no
experience or enough knowledge. Today, high
salaries are available but the commitment is
less. Even where teachers are efficient there
the student-teacher ratio is not appropriate
sometimes. There is one teacher on as many as
sixty students thereby leaving very less scope
for personal attention to each student (UGC
Report, 2008). It is qui te burdening and
frustrating to the teacher as well, especially in
terms of result. In India, many of the colleges
and uni versi t i es don’t have adequate
infrastructure or facilities to teach students.
Even many private universities are running
courses without classrooms. Internet and Wi-
Fi facility is still out of reach of many students.
Thus, it is the need of the hour to provide
essential facil i ties to insti tutions of higher
education. The dominant political leaders,
playing key role in governing bodies of the
Universities and also own most of the Private
institutions of higher education. They establish
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their own youth cells and encourage students’
organization on political basis & thus, exploit
the students’ energy for promoting their
pol i tical  purposes and propagandas. The
students forget their own objectives and try to
shape their career in politics. It is strongly
recommended to ban politics and any political
interference in educational institutions.

High-tech libraries with online access
should be started in every college and university
for enabling students to undertake in-depth
study. Examination reforms, gradually shifting
from the terminal , annual  and semester
examinations to regular, continuous and
comprehensive assessment of students’
performance in learning must be implemented.
Universities in India have been a primary
conduit for the advancement and transmission
of knowledge through traditional functions such
as research, innovation, teaching, human
resource devel opment , and cont inuing
education. Indian universities of world class

education can also offer courses of studies to
foreign students tak ing advantage of the
globalization process. To achieve that goal it
must adopt uniform international syllabus in
its educational institutions.

The problems mentioned above are
probably only few of the many reasons for the
lapses in higher education system in India. The
crux of all this discussion revolves around the
fact that Indian universities and colleges should
concentrate more on prov iding qual i ty
education which is comparable to that of
international standards. We as a nation have to
do a lot to improve our higher education system
and be an example for the world. Education
pol icy makers, curriculum designers, and
government should take such measures that
help students in comprehensive learning as well
as in nurturing their creativity, imagination and
ski l l s through ri ch Theory and practical
knowledge as far as possible.
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lkjka'k %
lEiw.kZ txr pjkpj bZ'oje; gSA çR;sd çk.kh bZ'oj

dh vekur gSA çR;sd tho bZ'oj dìk ls gSa vr%
lEiw.kZ pjkpj txr dh j{kk djuk çR;sd ekuo dk
drZ~O; gSaA ^^bZ'oj va'k tho vfouklhß çR;sd tho bZ'oj
dk va'k gS ,oa og vfouk"kh gSaA fdlh ds }kjk fouk'k ;k
u"V djus ;ksX; ugha gSA ^^ueks jksfgrk;LFkir;s o{̀kk.kka
ir;s ueks HkqoUr;s OokfjoLdr̀k vkS"k/khuka ir;s ueks ueks
efU=.ks Ookf.ktk; d{kk.kka ir;s ueks ue·mPpkS?kksZ"kk;k
DØUn;rs iÙkhuka ir;s ue%A jksfgro{̀k] v'oRFk o{̀k]
vkS"k/kh;ksa ds iÙkksa vkfn dks ueLdkj gSA fofo/k iwT; o{̀kksa
ds çfr vknj Hkko ,oa Lusg dks çdV dj mUgsa nsoRo
çnku fd;k x;k gSA osn ds i'pkr~ jkek;.k] egkHkkjr]
vëkjg iqjk.kksa esa Hkh gesa budk o.kZu çkIr gksrk gSA blh
rjg dbZ egkdfo;ksa] dfo;ksa us vius&vius xzUFkksa esa Hkh
i;kZoj.k dk mYys[k fd;k gSA lkFk gh ukVdksa esa Hkjiwj
ek=k esa i;kZoj.k ds çfr lân; Hkkoksa dks dfo;ksa us
çdV fd;k gSA
¼1½ i;kZoj.k çnw"k.k ,oa fodkl

Þt;sPp lk olqU/kjk ldy&yksd&lajf{krkß1 leLr
thoksa dh j{kk esa ijk;.k ;g iF̀oh fotf;uh cus] blh
dkeuk lsA vkt uhfr fuekZrkvksa ds le{k lcls vge~
eqík ekuo dh cqfu;knh t:jrksa dks iwjk djrs gq, çkdf̀rd
i;kZoj.k ds laj{k.k o fodkl dh xfr esa rkyesy cuk,
j[kuk gSA miHkksäk oLrqvksa dh c<+rh ek¡x vk/kqfud
vkS|ksxhdj.k rFkk vfu;fU=r vkfFkZd of̀) nj ds dkj.k
fodflr ns'kksa esa i;kZoj.k dh fLFkfr fnuksa&fnu [kjkc
gksrh tk jgh gS vr% Hkkjr tSls ns'kksa esa fodkl dh jkg
esa lcls cM+h pqukSrh ;g gS] fd ;gk¡ ds LoLFk vkSj
cgqfo/k i;kZoj.k dks ;Fkkor~ j[krs gq, vkfFkZd fodkl
dh jkg ij dSls vkxs c<+k tk,\

fodkl rFkk i;kZoj.k ds chp la?k"kZ ugha gS cfYd
fodkl ds uke ij gqbZ ml ek=kRed of̀) çfØ;k ls gS
tks i;kZoj.k i{k dh mis{kk djrh gSA vkt fodkl dh
vo/kkj.kk esa /keZ] vFkZ] dke vkSj eks{k dh mis{kk dj ,d
ek= vFkZ dks gh egÙo nsus dk ifj.kke gSa& i;kZoj.k
çnw"k.k] D;ksafd larqfyr i;kZoj.k esa gh vkfFkZd fodkl
dh vo/kkj.kk fufgr gSA

i;kZoj.k&çnw"k.k dh leL;k us fo'o ds vfLrRo ds
fy, u;k ladV iSnk dj fn;k gS A viuh lq[k&

lqfo/kkvksa dks tqVkus esa yxs euq"; dks 'kk;n ;g vkHkkl
igys ugha Fkk fd budk ewY; bruk eg¡xk iM+ ldrk gSA
çdf̀r dh lEiw.kZ O;oLFkkvksa dks udkjus ls igys gh tc
mls viuh Hkkoh ih<+h dk vfLrRo [krjs esa fn[kkbZ nsus
yxk rks vkt mls i;kZoj.k lqj{kk ds fy, ç;Ru'khy
gksuk mldh etcwjh gks xbZ gS vr% okrkoj.k dks çnwf"kr
djuk isM+ dh ftl 'kk[kk ij cSBs gS mlh dks dkVuk gSA
¼2½ çd`fr ,oa i;kZoj.k&

ekuo ds ifjos'k esa tyok;q] feêh] lw;Z dk çdk'k]
ou] ioZr] ok;q] çk.kh vkSj fofo/k ouLifÙk;ksa dk lkehI;
jgrk gSA ekuo ds vkl&ikl ds blh ifjos'k dks osnksa esa
i;kZoj.k dgk x;k gSaA ,rjs; mifu"kn esa dgk x;k gS
fd ;g lalkj ik¡p rÙoksa iF̀oh] ty] lw;Z] ok;q] vkdk'k
ls cuk gqvk gSa lf̀"V dh mRifÙk çdf̀r&iq#"k ds ;ksx ls
gqbZ gSA bu i¥~pegkHkwrksa ds e/; çkdf̀rd larqyu gksrk
gS] tks LoPN i;kZoj.k mRiUu djrk gSA i;kZoj.k esa
fo|eku rÙoksa dh ek=k rFkk xq.koÙkk esa fuf'pr vuqikr
esa vf/kd vUrj vkuk gh i;kZoj.k vlUrqyu ;k i;kZoj.k
çnw"k.k gSA
¼3½ i;kZoj.k ds çfr psruk&

;tqosZn esa i;kZoj.k çnw"k.k ds çfr euq"; dks lpsr
djrs gq, dgk x;k gSa fd gs euq";ksa ! ok;q] ty ouLifr;ksa
vkSj çkf.k;ksa esa larqyu cus jgus ls lEiw.kZ lf̀"V viuh
lkE; voLFkk esa jgrh gSA tc bu vo;oksa dk lUrqyu
fcxM+ tkrk gS rks blesa jgus okys çR;sd tho&tUrq]
isM+&ikS/ks vkSj euq"; ij çfrdwy çHkko iM+rk gS vr%
i;kZoj.k ds bu rÙoksa dks er NsM+uk] budk lUrqyu
cuk;s j[kuk] vU;Fkk rsjk thou vlaHko gks tk;sxkA
oSfnd lkfgR; esa çkdf̀rd larqyu cuk;s j[kus ds fy,
çkdf̀rd lk/kuksa ds mPN[̀ky nksgu dh vuqefr ugha nh
xbZ gSA çdf̀r viuh i)fr ls {kfr dh iwfrZ djrh jgrh
gSA osnksa esa çdf̀r ds çfr vxk/k J)k dk o.kZu gSA lHkh
çkdf̀rd 'kfä;ksa dks nsork Lo:i ekuk x;k gSaA lkse]
o#.k] vf'oukS] ljLorh] i`Foh] xkS vkfn ftudk
lEcU/k euq"; ds vkfFkZd thou ,oa i;kZoj.k ls jgk gSaA
mUgsa nso Lo:i ekuk x;k gS ty dks Hkh nsork ekuk x;k
gSA ljksojksa esa ugkus ls igys ;g ijEijk Fkh fd ,d dadM
ekjdj lks jgh xaxk dks txk;k tkrk Fkk] fQj mldk
pj.k Li'kZ rRi'pkr~ xaxk dh vkKk ls ty&oUnuk] ty
esa Luku] tyiku vkfn fd;k tkrk FkkA

laLd`r ukVîlkfgR; esa i;kZoj.k
M‚0 xVqyky ikVhnkj*

*  lgk;d vkpk;Z] laLdr̀&foHkkx] eksguyky lq[kkfM+;k fo'ofo|ky;] mn;iqj ¼jkt-½&313001
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¼4½ oSfnd laLd`fr ,oa i;kZoj.k
   ou ds fcuk Hkkjrh;] laLdf̀r dh dYiuk vlaHko

lh yxrh gS] D;ksafd euq"; dk rhu pkSFkkbZ thou ¼czãp;Z]
okuçLFk] lU;kl vkJe½ ou esa gh O;rhr gksrk FkkA
oSfnd laLdf̀r esa thou dk vFkZ gS tho$ou vFkkZr~ tgk¡
ou gS ogh thou gSA vFkoZosn esa ouLifr;ksa ds lrr
mi;ksx ds lkFk&lkFk mudh tM+ dks u dkVus dk
vkns'k gSA ouksa dks tykus ,oa u"V djus okyksa dks
nf.Mr djus dk çko/kku fd;k x;k gSA eRL;iqjk.k esa
o{̀k dh efgek dk tks o.kZu çkIr gksrk gS 'kk;n o{̀kksa ds
çfr ,slh vçfre vuqjkx dh Nk;k fo'o dh fdlh Hkh
laLdf̀r esa nqyZHk gS&

n'k dwilekokih] n'kokihleks ºn%A n'kºnle% iq=%]
n'kiq= leksæqe%AA vFkkZr~ yksd dY;k.k dh nf̀"V ls nl
dqvksa ds leku ,d ckoM+h dk egÙo gS] nl ckofM+;ksa ds
leku ,d rkykc dk] nl rkykcksa ds leku ,d iq= dk
vkSj nl iq=ksa ds leku ,d o{̀k dk egÙo gSA bldk
vfHkçk; ;g gS fd nl iq= vius thou dky esa ftruk
ykHk igq¡pkrs gS mruk ykHk ,d o{̀k nsrk gSA bl çdkj
ge dg ldrs gS fd i;kZoj.k ds çfr ltxrk dk
'ka[kukn oSfnd dky ls gh fd;k tk jgk gSA çkphu
dfo;ksa tSls dkfynkl] Hkkl] HkoHkwfr] Hkêukjk;.k]
g"kZo/kZu] 'kqæd] fo'kk[knÙk vkfn us vius ukVdksa ds
ek/;e ls i;kZoj.k ds çfr ekuoh; nf̀"Vdks.k dks le>us
,oa le>kus dk ç;kl fd;k gSA
¼5½ ukVîlkfgR; esa i;kZoj.k fpUru

¼d½ egkdfo Hkkl& egkdfo Hkkl us vius
^vfHk"ksdukVd* esa Qyksa ,oa o{̀kksa dk lqUnj o.kZu fd;k
gSA Jhguqeku }kjk y³~dk xeu ds i'pkr~ ogk¡ iq"i
okfVdk esa lhrk ds n'kZu u gksus ij mUgksaus dgk fd eSaus
xg̀ e/;orhZ m|kuksa] xg̀ksa rFkk foekuksa esa] Lukukxkjksa]
jko.k ds xg̀ksa rFkk çklknksa esa] e|'kkyk rFkk vU;kU;
ns'kksa esa loZ= lhrk ekrk dks [kkst fy;k] ijUrq dgh Hkh
jke dh iRuh lhrk dks ugha ik ldkA esjk lkjk Je
csdkj x;k rFkk os çklkn ij p<+dj Hkh ns[krs gSa Þv;s
v;a çenoujkf'k%Aß2 blesa cSBdj ns[kw¡xk Þvgks çenou
lef̀)% bgfgß3 Þ;gk¡ bUæuhy ls cuk gqvk] cM+s o{̀kksa dh
drkj ls fofp= ;g LoPN çenou LoxZ esa bUæ ds fcgkj
LFky ds leku çrhr gksrk gSAß4 bl çdkj Jhguqeku us
Lo;a çdf̀r dh lqUnjrk dh ç'kalk dh rFkk çdf̀r dh
miek bUæ ds fogkj LFky ls dhA

^vfoekjde~̂  ukVd ds çFke v³~d esa m|ku dk o.kZu
gSA vad ds çkjEHk esa l;kuh dU;k dqj³~xh m|ku ls
okil vk jgh FkhA jkLrs esa ,d ixys gkFkh us cM+k miæo
epk;k dqj³~xh Hk;xzLr gks xbZ Þblds ckn m|ku esa

tkdj rFkk ;FksPN fogkj djds jktdqekjh ykSV jgh Fkh]
blh le; nkl&nklh vkfn ds galus&cksyus ds 'kCnksa dks
lqudj erokyk gkFkh gFkokg dks ekj dj] iF̀oh dh
/kwfy /kwlj Hkh"k.kdk; cu dj] jktHkR̀;ksa esa f'kdk;r
iSnk djrk gqvk ogk¡ vkdj mifLFkr gqvkAß5 iape v³~d
ds çkjEHk esa ufyfudk ds çfr dqj³~xh dk dFku i;kZoj.k
dh fo'ks"krk çdV djrk gSa& Þl[kh] rqeus gekjk ân;
D;k le>k gSß\6 ugha tkuus okys ifjtu }kjk eq>s
çlUu djus ds fy, es?kdky esa Hkys yxus okys ije
lqxfU/kr cdqy] ljy] vtqZu] dnEc] oxSjg Qwy yk;s
tkrs gSa] muesa esjk lUÙkki c<+rk gh gSA ;g e;qj gekjs
dU;kiqj esa ihB enZ dk dk;Z djrs gSaA eSaus bUgsa ikyk gS]
tkurs ;g de gS] ijUrq viuh fo'ks"krk çdV djrs gSaA
;g lkfjdk O;k[;ku çkjEHk dj nsrh gSA vUr esa dqj³~xh
dqN nsj çklkn esa cSBus dk fu'p; djrh gSA

^nqr?kVksRdp^ ukVd esa /kr̀jk"Vª cM+s d"V ds lkFk
dgrs gS fd ;fn ,d ckyd vfHkeU;q us bl çdkj
ijkØe fn[kk;k rks iq= ds 'kksd ls nq%[kh vtqZu rqe
yksxksa dk D;k djksaxs bl ij nq;ksZ/ku ,oa /kr̀jk"Vª dk
laokn pyrk gSA vUr esa /kr̀jk"Vª [kk.Moou dk o.kZu
djrs gq, dgrs gS fd& Þgs iq=  ! lquks] ml bUæ ls iwNks
tks igys fuokrdop jk{klksa ds thou ds migkj ds }kjk
iwftr gqvk] ml 'kadj ls iwNks] ftl fdjkr os'k/kkjh dks
vtqZu us vusd 'kL=kL=ksa ls lUrq"V fd;k Fkk] ml vfXu
ls iwNks] tks ukx;K esa çlUu gksus okyh gS] vkSj ftldk
riZ.k [kk.Moou esa gqvk ml xU/koZ fp=k³~xn ls iwNks]
ftlus rqEgs ijkLr fd;k ij vtqZu ds }kjk rqe jf{kr
gq,Aß7  bl çdkj [kk.Moou ds o.kZu ls ;g Kkr gksrk
gS fd iwoZ esa Hkh ou ,oa okrkoj.k ds çfr euq";ksa esa
ltxrk FkhA

^çfrekukVd^8 esa Jhjke lhrk dks <w<rs gq, dgrs gSa
fd ,sls 'kksd dks nwj djus ds fy, lHkh voLFkkvksa esa
lkFk nsus okyh lhrk dks ns[krk gw¡ ! dgk¡ xbZ ! vgks !
vHkh&vHkh lhaps x, isM+ksa ds ewy lwfpr djrs gS fd lhrk
nwj ugha xbZ gS] D;ksafd Þo{̀kksa ds pDdjnkj Fkkys esa
fo|eku Qsfuy ty ?kwe jgk gS vkSj I;kls i{kh ikl
vkdj Hkh bl eSys ikuh dks ugha ih jgs gSA ty ls Hkhxs
dhM+s fcyksa ls ckgj Hkkxs tk jgs gSa vkSj ty ds lek
tkus ls o{̀kksa dh tM+ esa pkjksa vkSj u;h oy;kdkj js[kk
cu xbZ gSAß9 ;gk¡ eSys ikuh ds ek/;e ls ty çnw"k.k dks
le>kus dk ç;kl fd;k x;k gS lkFk gh lhrk }kjk o{̀k
lhapu dh fØ;k ls ouLifr çse dks n'kkZ;k x;k gS ,oa
v'kq) ty gksus ls I;kls i{kh tyiku ugha dj jgs gSaA
vr% leLr çkf.k;ksa gsrq çR;sd oLrq 'kq) gks bl ckr dks
crk;k x;k gS rFkk ty ls Hkhxs gksus ds dkj.k dhM+s
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fcyksa ls ckgj Hkkxs tk jgs gSa vr% ;gk¡ çR;sd tho dks
viuk fuokl LFkku cukus ,oa mldh lqj{kk ds çfr dfo
us viuh dYiuk dks çLrqr fd;k gSA jke dk lhrk ds
çfr dFku& Þgs lhrk rqe vius iq= ds leku ikys gq,
gfj.kks] o{̀kksa] foU/; ioZr] ou viuh lf[k;ksa vkSj yrkvksa
ls rqe fonkbZ ys yksA eSa vc pedrs gq, ls vkS"kf/k ouksa
ls çdkf'kr] fgeky; ioZr ds mu ouksa esa fuokl d:¡xkAß10

^LoIuoklonÙke~̂  ukVd esa czãpkjh tc ykok.kdxzke
ls vkrk gS rc og ekxZ esa vR;f/kd FkdkoV gksus ds
dkj.k ,d 'kkUr fpÙk okrkoj.k pkgrk gS vius foJke
ds fy, og ekxZ esa fLFkr ,d 'kkUr LFkku dks ns[kdj
o.kZu djrk gqvk dgrk gS fd Þfu'p; gh ;g riksou
gksuk pkfg;sA D;ksafd bl LFkku ds çfr fo'okl gks tkus
ds dkj.k Hk;Hkhr u gksrs gq, ex̀ksa ds lewg brLrr%
Hkze.k dj jgs gSaA mUgsa ;g fo'okl gks x;k gS fd ;gk¡
ij dksbZ Hkh mUgsa gkfu igqapkus okyk ugha gSaA f}rh;
dkj.k ;g gS fd riLoh yksxksa us n;kiwoZd ;gk¡ ds o{̀kksa
dk laonZ~/ku fd;k gSa vr% os iq"i&Qy vkfn ls lèf)'kkyh
gSA ,sls Qy&Qwyksa dh lef̀) okys o{̀kuxj esa nf̀"Vxr
ugha gksrs gSA rr̀h; dkj.k ;g gS fd dfiyk xk,¡ ;gk¡
vR;f/kd la[;k esa fn[kkbZ ns jgh gS ,slh riksou esa gh
ik;h tkrh gSa rFkk czãpkjh prqFkZ dkj.k crkrs gq, dgrs
gS fd ;gk¡ fn'kk,¡ [ksrksa okyh ugha gSA [ksr rks xzke&çkUrksa
ds lfUudV gksrs gS] riksou xzke ls nwj gqvk djrs gSa rFkk
iape dkj.k crkrs gq, dgrs gS fd ;gk¡ /kqvk¡ vusd
LFkkuksa ls Åij mB jgk gSA vFkkZr~ ;gk¡ ;Kkfn gks jgs
gSA ;gk¡ czãpkjh us riksou dk foLrr̀ o.kZu fd;k gSAß11

bl çdkj czãpkjh }kjk riksou dks vkuUn dk LFkku
crkuk ,oa 'kkfUr dk çrhd ekuuk i;kZoj.k dh egÙkk
dks n'kkZrk gSA vkt lEiw.kZ fo'o esa 'kkfUr ,oa 'kq)
i;kZoj.k dh gh vko';drk gS A

^vfHk"ksdukVd^ ds rr̀h; vad ds çkjEHk esa v'kksd
okfVdk dk o.kZu djrs gq, 'kadqd.kZ dk çfrgkjh ds çfr
dFku~ Þfots;] egkjkt y³~ds'oj ls fuosnu dj nks fd
v'kksd ofudk HkXu çk; gks x;h gSA e.Mu dks ilUn
djus okyh egkjkuh eUnksnjh Lusg ds dkj.k ftl v'kksd
ofudk ds iÙksa ugha rksM+rh gSa] ftl v'kksd&ofudk esa
gok djus okys ey;kfuy Mj ds ekjs gok ugha djrs gSa
ftl v'kksd&ofudk ds ckyikni dks dksbZ Hkh gkFk ls
Nqus dk lkgl ugha djrk gS] bUæfjiq dh ogh v'kksd
ofudk HkXu gks xbZ] tkdj egkjkt dks lwfpr dj nsaAß12

Jhguqeku ds }kjk tkudh dks <w¡<rs le; v'kksd okfVdk
dks mtkM+ fn;k rc 'k³~dwd.kZ ds }kjk blh v'kksd
okfVdk dks eUnksnjh ds }kjk Lusg djus okyh crk;k
x;k ;gk¡ ij ,d m|ku ds çfr vkHkw"k.k ,oa vy³~dkj

vkfn esa mi;ksx fl) fd;k rFkk iÙksa ugha rksM+uk ;g
dgdj eUnksnjh dk m|ku ds çfr laj{k.k Hkko ,oa
ouLifr çse dks n'kkZ;k x;k gS rFkk cky ikni dgdj
NksVs&NksVs ikS/kksa ds çfr Lusg Hkko dks çdV fd;k x;k
gSA lkFk gh ;gk¡ ij gok ugha djus dk rkRi;Z çdf̀r dks
d"V ugha igq¡pkuk gS rFkk çdf̀r laj{k.k Hkko dks çdV
djrk gSA bl çdkj çdf̀r ds çfr ekuoh; nf̀"Vdks.k dks
crk;k x;k gSA guqekuth }kjk tc leLr ou lEifÙk
dks u"V Hkz"V dj fn;k x;k rc egkjkt jko.k ds çfr
'kadqd.kZ dh mfä Þt; gks egkjkt dh! egkjkt] og
okuj cM+k cyoku gSA mlus dey dh rjg lkyo{̀kksa dks
m[kkM+ Mkyk gSa] nk# ioZr dks eqf"V çgkj ls rksM+ fn;k
gSa] yrk&xg̀ksa dks gkFk ls ely fn;k gS] xtZu ls gh ou
ds j{kdksa dks csgks'k dj fn;k] mldks idM+ dj ykus esa
leFkZ lSfudksa dks egkjkt vkKk çnku djsaAß13 'kadqd.kZ
dh bl mfä ls ;g Li"V gksrk gS fd oSfnd dky esa Hkh
ou dh j{kk ,oa lqj{kk gsrq j{kdksa dh fu;qfä dh tkrh
FkhA ouksa ds j[k j[kko laj{k.k dk nkf;Ro ;ksX; O;fä;ksa
ds gkFkksa esa lkSik tkrk Fkk os iw.kZ dfVc)rk ds lkFk
vius drZ~rO; dk fuoZgu djrs Fks ,oa ouksa dks u"V djus
okys dks n.M fn;k tkrk FkkA

¼[k½ egkdfo dkfynkl& vfHkKku'kkdqUry esa dfo
us 'kdqUryk ds ifrxzg xeu ds le; ij o{̀kksa ,oa
yrkvksa }kjk nh xbZ fonkbZ dk ekuoh; nf̀"Vdks.k çLrqr
fd;k ^^gedksa fdlh o{̀k us pUæ ds leku /koy ,oa
ek³~xfyd js'keh oL= çdV djds fn;kA fdlh us pj.kksa
ds jaxus ds ;ksX; egkoj ¼yk{kkjl½ çdV fd;kA vU;
o{̀kksa us dykbZ rd mBs gq, lqUnj uwru fdly;ksa dh
dkfUr ls çfrLi/kkZ djus okys ounsork ds djryksa ls
vkHkw"k.k fn,Aß14 bl çdkj o{̀k ,oa iq"i gekjs lkSUn;Z ds
çrhd gSaA buds vHkko esa lqUnjrk dh dYiuk ugha dh
tk ldrh 'kk;n dkfynkl dk ;gh oäO; jgk gksxk&
;gk¡ dkfynkl us ounsork 'kCn dgdj o{̀kksa dks nso
Lo:i ekuk gS rFkk orZeku le; ds lkFk&lkFk iwoZ
oSfnd dky ls gh gekjs ;gk¡ ihiy] 'keho{̀k] [kstM+h]
iyk'k] oVo{̀k vkfn o{̀kksa dh iwtk dh tkrh gS vusd 'kqHk
o{̀kksa dks dbZ yksx vius ?kj vk¡xu esa yxkrs gSa ftlls ;s
'kqHk o{̀k edku esa /kukRed ÅtkZ nsdj _.kkRed ;k
udkjkRed ÅtkZ dks ?kj ls ckgj fudkyrs gSa ftlls ?kj
dk okrkoj.k 'kq) ,oa 'kqHk gksrk gSA
¼6½ ukVîlkfgR; esa ok;q ,oa /ofu çnw"k.k&

laLdr̀ :idksa esa Hkh dfo;ksa us i;kZoj.k 'kqf)dj.k ds
vUrxZr /ofuçnw"k.k dks bl çdkj crk;k gS ̂vfHk"ksdukVd^
esa ços'k djrs gq, ikfjikf'kZ~od dk dFku ^^egk'k;A
dkuksa dks QkM+rk gqvk lk ;g egku 'kCn dgk¡ ls vk
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jgk gS ;g ,slk yxrk gS ekuks çcy vka/kh ls çsfjr
gksdj vkdk'k esa nkSM+us okys es?kksa dk xtZu gksAß15 iqu%
y{e.k ds çfr lqxzho dk dFku fdf"dU/kk uxjh dk irk
yxkrs le;& ^^iwoZ esa ckyh ds ckgqvksa }kjk ikfyr] vc
vki ds v/khu] fdf"dU/kk vk xbZA vki Bgfj;s eSa vius
xtZu ls ioZr dks dfEir rFkk euq"; yksd dks xrpkSrU;
fd;s ns jgk gw¡Aß16 ;gk¡ ij lqxzho }kjk vius xtZu ls
ioZrksa dks dfEir djuk ,oa euq"; yksd dks xr pkSrU;
djuk ,oa ikfjikf'kZ~od dk 'kCn dkuksa dks QkM+us okyk
'kCn dgdj ;gk¡ /ofu çnw"k.k dks n'kkZrk gSA ftlesa ok;q
esa /ofu }kjk çnwf"kr djuk ?kksf"kr gksrk gSaA
¼7½ ukVîlkfgR; esa tyçnw"k.k&

laLdr̀ :idksa esa tyçnw"k.k ls lEcfU/kr dbZ 'yksd
,oa rF; gS ftUgsa bl çdkj ls nf̀"Vxr fd;k tk ldrk
gSA ̂vfoekjde~̂  ukVd ds çFke vad esa nsoh ds çfr jktk
dk ck<+ okyh unh ds fo"k; esa dFku ty çnw"k.k dks
n'kkZrk gSA ^^nsfo] fookg cgqr lkspdj djuk gksrk gS]
D;ksafd tkekrk dh laifÙk dk fopkj fd;s fcuk ;fn
viuh :fp ls dU;k fdlh dks ns nh xbZ rks og dU;k
vius nks"k ls 'o'kqjdqy rFkk fird̀qy bu nksuksa dqyksa dk
uk'k dj Mkyrh gSa] tSls ck<+ okyh unh vius nksuksa rVksa
dks fxjk nsrh gSAß17 iqu% 'kksd ds lkFk dqj³~xh ds çfr
vfoekjd dk dFku lw;Z ,oa rirh Hkwfe ds çfr tyrŸo
dh deh dks n'kkZrk gSA ^^lw;Z fdj.kksa us ftl dk jl
[khap fy;k gS ,slh ;g iF̀oh Tofjrk dh rjg ri jgh gS]
nkokfXu yxus ls o{̀kksa dh Nk;k lekIr gks xbZ gS] xqgk
:i eq¡g QSyk;s ;g ioZr csclh esa fpYyk jgs gSaA ;g
lalkj lw;Z dh fdj.kksa ls nX/k ân; gksdj ewfpZ~Nr lk gks
jgk gSAß18 ßckyqdk :i vfXu pw.kZ ls ;g :{k ok;q lalkj
dks O;kIr dj jgh gS] ddZ'k iUuksa ls ;g o{̀k yksxksa dks
Losfnr dj jgs gS] nkokfXu ls fi?ky dj lw;Z pw.kZ gks jgk
gS] vkSj lw;Z ds rki ls ;g lalkj nX/k gks jgk gSAÞ19

^ekyfodkfXufe=e~* esa nsoh ds çfrx.knkl dk dFku ty
dh LoPNrk ,oa v'kq)rk ds fo"k; esa crkrk gSA x.knkl
dk dFku& nsfoA ,slk ugh le>sA jktk ds lkFk jgus ls
xkSre Hkh lw{en'khZ gks x;k gSA nsf[k,& ßprqj euq";ksa ds
lgokl ls ew[kZ euq"; Hkh prqj gks tkrs gSaA ;Fkk fueZyh
ds lalxZ ls nwf"kr ty Hkh LoPN gks tkrk gSaAÞ20

¼8½ ukVîlkfgR; esa vU; çnw"k.k
leLr 'kq) okrkoj.k dks v'kq) djus okys dbZ ,sls

?kVd gS tks i;kZoj.k dks v'kq) djus ,oa çnwf"kr djus
dk dk;Z djrs gSa /ofu çnw"k.k] vkdk'k çnw"k.k vkfn
orZeku esa fur u;s vkfo"dkjksa ls ,oa ;krk;kr ds lk/kuksa
dh c<+rh la[;k ls i;kZoj.k esa v'kq) v.kqvksa dh la[;k
c<+dj 'kq)rk dks ?kVkrs gSaA çkphu le; esa ;krk;kr

lk/kuksa dk vHkko Fkk la[;kRed nf̀"Vdks.k ls budh
la[;k ugha ds cjkcj Fkh iwoZ esa Hkh dfo;ksa ds }kjk vius
xzUFkksa ukVdksa esa bldk o.kZu çkIr gksrk gSA ;Fkk
*nqr?kVksRdp^ ukVd esa nq;ksZ/ku dk dFku& vjs ! ^^;g
lglk HkwdEi ds lkFk 'kCn dgk¡ ls mBk \ vkdk'k ls
,slk mYdkikr gks jgk gS ekuksa vkdk'k gh ty jgk
gSAß21 ;gk¡ ij nq;ksZ/ku }kjk vkdk'kh; çnw"k.k dks n'kkZ;k
x;k gSA

^egkohjpfjr^ esa tc ckfy ds lkFk jke dk ;q) gksrk
gS rc ;q)/keZ tkfr O;ofLFkr gksrs gS bl çek.k dks
çLrqr djrs gq, ckfy rFkk jke ,d nwljs ls dgrs gS fd
rqEgkjs lkFk yM+uk ç'kaluh; gS] ijUrq vc rqEgkjs feV
tkus ij iF̀oh ohj 'kwU;k gks tk;sxhA bl volj ij
y{e.k dk dFku vkdk'k çnw"k.k dks n'kkZrs gq, dgrk gS
fd ^^es?k ds xtZu dh rjg 'kCn gks jgk gS tks cgqr
xEHkhj gS]22 tVk;q us tc lhrk ds fo"k; esa jke vkSj
y{e.k dks crk;k ,oa jko.k ds diV dks le>k;k rc
jke dgrs gS fd D;k fd;k tk; tks bl vieku ds
cjkcj cnyk gks ldsA bl ij y{e.k çR;qÙkj nsrs gq,
dgrs gS fd ^^HkkbZ! çp.M rFkk ,d=hHkwr] Hkhrj gh Hkhrj
lqyxus okyk xw<+ ;g dksi eq>s fuxyrk tk jgk gS] mls
tykus dks vkSj dqN ugha feyrk gS vr% og eq>s gh
tykrk gS] tSls oMokuy lkxj dks] blls eq>s cpkvksaAß
y{e.k dh bl mfä esa oMokuy 'kCn vk;k gS ;g leqæ
ds çnw"k.k dks n'kkZrk gSA ftl çdkj oMokuy lkxj dks
{kfr igq¡pkrk gS mlh çdkj Øks/k 'kjhj dks {kfr igq¡pkrk
gSA iqu% y{e.k ds }kjk l?ku ou dks ns[kdj jke ds çfr
mfä& ̂ ^ml le; tVk;q dk vfXu laLdkj djds iapoVh
vkJe ls ge yksx pys] mls cgqr le; gqvk] ou dh
lhek cgqr igys NqV pqdh] vkxs ds ou Hk;kous çrhr gks
jgs gSa] blls ekywe gksrk gS ou ds if'pe Hkkx dk
dqatjou uked ;g Hkkx gSA
¼9½ ouLifr çse] thon;k ,oa ouLifr laj{k.k

bl çdkj ouLifr çse] thon;k vkfn ls lEcfU/kr
dbZ mnkgj.k çkphu xzUFkksa esa Hkh çkIr gksrs gSaA osnksa esa Hkh
o{̀kksa dks iwT; ekudj mudh iwtk djus gsrq çsfjr fd;k
x;k gSA ^'kqDy ;tqosZn^ esa& ^^Å¡ ueks o{̀ks H;ks gfj
ds'ksCH;% i'kwuka ir;s ueks ue% 'kf"Iiatjk; fÙo"khers
iFkhuka ir;s ueks ueks gfjds'kk;ksiohfrus iq"Vkuka ir;s
ue%ß23 mä eU= }kjk o{̀kksa dks i'kqvksa dks ueLdkj dj
mUgsa nso Lo:i ekuk gSA çkphu osn fo|k i;kZoj.k dh
laj{kd Fkh o{̀kksa esa dqN o{̀k tSls cjxn] ihiy] [kstM+h]
vikekxZ&[kkdjk vkfn dks iwT; ekudj fo'ks"k ozr R;kSgkjksa
ij budh iwtk dh tkrh gSA ihiy dks fo".kq dk Lo:i
ekudj iwtk dh tkrh gSA efgyk,sa vius lqgkx dh j{kk
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gsrq oVlkfo=h dk fo'ks"k ozr j[krh gSA n'kgjk R;kSgkj
ij [kstM+h dh iwtk dh tkrh gSA

^vfHk"ksdukVd^ esa tc guqeku y³~dk Hkze.k djrs gSa
rFkk lhrk dks u ns[k ikrs gSa rc lEiw.kZ y³~dk dk o.kZu
djrs gq, o{̀kksa m|kuksa ds fo"k; esa dgrs gSa fd ^^xg̀
e/;orhZ m|kuksa] xg̀ksa rFkk foekuksa esa] Lukukxkjksa] jko.k
ds xg̀ksa rFkk çklknksa esa] e?k'kkyk rFkk vU;kU; ns'kksa esa]
eSaus loZ= [kkst fy;k] ijUrq dgha Hkh jke dh iRuh lhrk
dks ugha ik ldkAß24 rr̀h; vad esa 'k³~dqd.kZ dgrk gS
fd }kj rksj.k ij dkSu gSA bl ij çfrgkjh vkKk ekaxrk
gSA rc 'k³~dqd.kZ dgrk gS& fot;s ! egkjkt y³~ds'oj
ls fuosnu dj nks fd v'kksd&ofudk HkXu çk; gks x;h
gS ^^e.Mu dks ilUn djus okyh egkjkuh eUnksnjh Lusg
ds dkj.k ftl v'kksd ofudk ds iÙksa ugha rksM+rh gS]
ftl v'kksd ofudk esa gok djus okys ey;kfuy Mj ds
ekjs gok ugha djrs gSaA ftl v'kksd&ofudk ds ckyikni
dks dksbZ Hkh gkFk ls Nqus dk lkgl ugha djrk gS] bUæfjiq
dh ogh v'kksd ofudk HkXu gks xbZ] tkdj egkjkt dks
lwfpr dj nsA^^25 vy³~dkj fç;k egkjkuh eUnksnjh dk
o{̀kksa ls vR;f/kd Lusg Fkk og iÙkksa dks rksM+rh rd ugha
Fkh rFkk cky ikniksa ¼NksVs o{̀kksa½ ds çfr mldk okRlY;
Hkko FkkA ml le; ikniksa dks Nwus rd dk lkgl ugha
FkkA bl çdkj ge dg ldrs gS fd ukVdksa esa Hkh dfo;ksa
us o{̀kksa ds çfr ekuoh; nf̀"Vdks.k dks viuk;k gS ,oa
ouLifr ds çfr ltxrk ,oa Lusg gsrq çsfjr fd;k gSA
vkt Hkh gekjh Hkkjrh; efgyk,sa iq"iksa dks viuk vyadkj
cukdj gkFkksa esa flj ij xys dku vkfn ij ltkrs gSaA
ouLifr gekjh lqUnjrk esa of̀) djrh gSA

^vfoekjde~̂  esa fo|k/kj }kjk lkSnkeuh ds çfr dFku
vfrfFk ¼ouLifr½ dks ekudj fd;k x;k O;ogkj fu'pr
gh vyx gSA ^^lkSnkeuh& ns[kks] ns[kks] leqæ ls f?kjh gqbZ
;g iF̀oh es?k ds taxy ls fudy dj osx&iwoZd lehi
vkrh tk jgh gS] vkSj çdV gksrs tkus okys ;g o{̀k
cjlkr ds es?kksa dh rjg ekywe iM+ jgs gSaß26 Hkæs] ;g
ioZr dqN dky rd gekjk vkfrF; djus esa leFkZ gSa]
vr% foJke djds pysaxsA çkphu le; ls gh ouLifr dk
viuk egÙo jgk gSA ouLifr ,oa mldh vk;qosZfnd
vkS"kf/k;k¡ O;fä;ksa dks LokLF; dk ykHk çnku djrh gSA
tgk¡ vkS"kf/k;k¡ LokLF; dks ykHkkfUor djrh gSa ogha
ouLifr gesa vkuUn ,oa lqdwu çnku djrh gSA ̂ jRukoyh^
esa o.kZu fd ̂ ^laxzke esa Hkxoku fo".kq ds xys iM+h dkSLrqHkef.k
dks ns[kdj 'k=q Hkkxdj xk;c gks x;sA liZ x#M vkfn
eU= ds çHkko ls vkgr gksdj iF̀oh ds uhps jgrs gSa rFkk
çkphu dky esa tks es?kukn ls ohj y{e.k ,oa lqxzhokfn
okuj ;ks)k vkgr gq, Fks os Hkh xq.kksa ds dkj.k egku~

vkS"kf/k ds xU/k dks lw¡?kdj iqu% thfor gks x;s FksAß27 bl
çdkj çkphu dky esa vkS"kf/k;k¡ ekuo dks çk.k 'kfä
çnku dj iqu% thfor djrh Fkh ;g lc dqN ouLifr
dh nsu Fkh] lkFk gh ouLifr dks laj{k.k çnku fd;k
tkrk Fkk ,oa iwtk dh tkrh FkhA dkapuekyk dk dFku
^^gs Lokfeuh ! fudV gh gSaA vki ns[k D;ksa u ysA ;gh
og fujUrj Qwy f[kyus ls 'kksfHkr egkjkuh ¼vki½ ds
}kjk viukbZ xbZ ek/kohyrk gS vkSj ;g nwljh uoefydk
gS ftlds vle; ij Qwyksa ds f[kyus dh J)kokys
egkjkt fuR;&fuR; fpfUrr jgrs gSaA vr% bls yk¡?k
¼ikj½ dj og jäk'kksd o{̀k gh fn[kykbZ iM+ jgk gS tgk¡
vki iwtk djsaxhAÞ28

jktk mRlo fç; gksrs gSa os uohu iYyoksa ds vkus ij
mRlo eukrs gS jktk mn;u us 'kdqUryk ds vHkko esa
olUrksRlo dks jksd fn;k FkkA dapqdh dk dFku ßvk;Z!
;fn lqu ldrh gks rks dì;k crk nhft, fd egkjkt us
;g olUrksRlo jksd D;ksa fn;kß\29 çdf̀r ds çfr çse
vkn'kZ çkjfEHkd le; ls gh jgk gSA O;fä viuh fpUrk
ls eqä gksus gsrq ,dkUr ,oa 'kkUr LFkku <aw<rk FkkA jktk
mn;u blh gsrq ls çenou esa x;s FksA muds çfr dapqdh
ds ldwu Hkjs oäO; ^^egkjkt eSaus çenou dh lc txg
ns[k yh gSaA vc vki bPNkuqlkj tgk¡ vki ds fpÙk dks
vkuUn feys ogk¡ cSBsAÞ30

'kdqUryk ds ifrxzg xeu ds le; egkjkt d.o
tc ouLifr] o{̀kksa ,oa i'kq&if{k;ksa ls 'kdqUryk dks fonk
djus gsrq fuosnu djrs gSa rc dks;y vius 'kCnksa }kjk
'kdqUryk dks fonk djus dh vuqefr çnku djrh gSA
vuqerxeuk 'kdqUryk r:fHkfj;a ouoklcU/k qfHk%A
ijHkr̀fo#ra dy ;r% çfropuhdr̀esfHkjkReu%AA31  vFkkZr~
vjs ! bl 'kdqUryk dks blds ouokl ds cU/kq o{̀kksa us
tkus dh vuqefr ns nhA D;ksafd lqUnj dks;y ds 'kCn
¼dwd½ dks bUgksaus bl çdkj viuk çR;qÙkj cuk;k gSA bl
le; dsoy 'kdqUryk gh nq%[kh ugha gks jgh vfirq
leLr riksou nq%[kh gks jgk gSA mn~xh.kZnHkZdoyk ex̀h
ifjR;äurZuk e;wjhA vilr̀ ik.Mqi=k eqapfUr  vJq  bo
yrk%AA32 gfjf.k;ksa us vius eq¡g ls dq'kksa ds xzkl ¼doj½
mxy fn;s gS] eksjuh us ukpuk NksM+ fn;k gS vkSj yrk,
ihys iÙkksa dks fxjkdj ekuks vklqvksa dks cgk jgh gSA

^izdf̀r & oSHko egkdkO;e~̂  eas izkdf̀rd lzksrksa dh
egÙkk dks n'kkZrs okD; gSa tSls Þiukrqa i;kZoj.ka fiukD;lkSß33

vFkkZr~ Hkxoku f'koth i;kZoj.k dh j{kk djrs gS o Þ/;s;a
fgfjRdudefLr ouap o{̀k%ß34 vFkkZr~ ou ,oa o{̀k dks gh
gjk lksuk dgk gSA bl çdkj dfo;ksa us vius&vius
ukVîxzUFkksa esa çkdf̀rd lqUnjrk dk o.kZu djrs gq, çkr%
dkyhu o.kZu] lU/;kdkyhu o.kZu i'kq&if{k;ksa o{̀kksa ,oa
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ouksa dk o.kZu fd;k gS rFkk mUgksaus çdf̀r ds çfr
ekuoh; nf̀"Vdks.k ,oa çdf̀r ls çkIr gksus okys vkuUn
dks vius 'kCnksa esa fy[kk gSA ogh o{̀kksa ,oa ouksa ls çkIr
gksus okys ykHkksa dks n'kkZ;k gSA dfo dkfynkl us vius
vfHkKku'kkdqUry ukVd esa çdf̀r çse dks crkdj ekuoh;
Hkkoukvksa dks crk;k gSA 'kdqUryk dk ukedj.k Hkh
^^'kkdqUrsu ykfyrk bfrß vFkkZr~ 'kdqUryk if{k;ksa }kjk
ikfyr 'kdqUryk bl çdkj dfo us euq"; ,oa if{k;ksa ds
e/; rknkRE; lEcU/k dks LFkkfir fd;k gSA çkphu le;
esa vkJeksa esa o{̀kksa dks yxkdj mUgsa cM+k fd;k tkrk Fkk
,oa vf/kdre la[;kvksa esa o{̀kksa dks yxk;k tkrk Fkk lkFk
gh le;&le; ij gou deZ vkfn djds okrkoj.k dks
'kq) ,oa ifjekftZr fd;k tkrk Fkk ftlls çR;sd O;fä
dk LokLF; vPNk jgrk FkkA
fu"d"kZ %

orZeku le; esa euq"; vius LokFkZ ds dkj.k
fuR;&çfrfnu vusd o{̀kksa dks dkVrk jgrk gS ftlls
Hkkjh ek=k esa o{̀kksa dh deh vuqHko gks jgh gSA lkfgR;
esa fo|keku i;kZoj.k f'k{kk dk ykHk mBkdj LoPN o
lqjf{kr okrkoj.k cuk;k tk ldrk gSA ysfdu euq";
vkt vR;f/kd ek=k esa çdf̀r dks {kfr igq¡pk jgk gSA
ftlls orZeku esa euq"; dk LokLF; mruk vPNk ugha gS
ftruk igys gqvk djrk FkkA ljdkj vius fur&dkuwu
fu;eksa ds ek/;e ls bl ij vadq'k yxkus dk ç;kl dj
jgh gS fdUrq fQj Hkh dqN gn rd blesa vkSj Hkh igy
djus dh vko';drk gSA tc rd euq"; dk i;kZoj.k ds
çfr vkn'kZ Hkko LFkkfir ugha gksxk rc rd bl leL;k
dk lek/kku lEHko ugha gSA çfro"kZ 5 twu dks i;kZoj.k
fnol gekjs ns'k esa euk;k tkrk gSA mldk mís';
i;kZoj.k dks thfor j[krs gq, mldk laj{k.k djuk gh
eq[; /;s; gSA

lUnHkZ xzUFk lwph&
1- :æk"Vk/;k;h &iapeks/;k;A
2- çdf̀r&oSHkoa egkdkO;e~ &2@2
3- vfHk"ksdukVd &2@4 dk ¼x|½
4- vfHk"ksdukVd &2@4 dk ¼x|½
5- vfHk"ksdukVd &'yksd&2@5
6- vfoekjde~ &1@5 dk ¼x|½
7- vfoekjde~ &5@1 dk ¼x|½
8- nqr?kVksRdpe~ &1@22
9- çfrekukVde~ &5@2
10- çfrekukVde~ &5@11
11- LoIuoklonÙke~ &1@12
12- vfHk"ksdukVd &3@1
13- vfHk"ksdukVd &3@4 dk ¼x|½
14- vfHkKku'kkdqUrye~ &4@47
15- vfHk"ksdukVd &1@2
16- vfHk"ksdukVd &1@7
17- vfoekjde~ &1@3
18- vfoekjde~ &1@3
19- vfoekjde~ &4@5
20- ekyfodkfXufe=e~ &2@7
21- nqr?kVksRdpe~ &1@25
22- egkohjpfjre~ &5@26 dk ¼x|½
23- 'kqDy;tqosZn :æk"Vk/;k;h iapeks·/;k;
24- vfHk"ksdukVde~ &2@4
25- vfHk"ksdukVde~ &3@1
26- vfoekjde~ &4@12
27- jRukoyh &2@5
28- jRukoyh &1@18 dk ¼x|½
29- vfHkKku'kkdqUrye~ &6@3 dk ¼x|½
30- vfHkKku'kkdqUrye~ &6@6 dk ¼x|½
31- vfHkKku'kkdqUrye~ &4@13
32- vfHkKku'kkdqUrye~ &4@14
33- çdf̀r&oSHkoa egkdkO;e~ &1@1
34- çdf̀r&oSHkoa egkdkO;e~ &4@37

*****

“We want deeper sincerity of motive, a greater courage, in speech and earnestness in action” .

- Sarojini Naidu
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I have been teaching in HPU since quite
long but had little idea about the orientation
program being conducted by UGC-HRDC. On
the f i rst day, I  found mysel f  among 30
participants from across the country from
various disciplines that had come to attend the
program (OP-124). Soon we became friends and
started interacting with each other. Every day
the program started with prayer and discussion
on some thought that was an ice breaking
session. Then followed lectures by resource
persons drawn from different disciplines. These
lectures help in developing a holistic and
eclectic approach where teachers are trained
to form an overall perspective on different
issues pertaining to society. This also helps in
developing a broader outlook making teachers
more aware of current issues of national
importance and areas of concern in various
di scipl i nes so that  they become better
professionals and responsible citizens. The
program also included social interaction among

participants involving group activities. These
were useful in developing the qualities of social
cohesion and team playing. These exercises also
help in shedding ones idiosyncrasies and enrich
our personalities.

The Director of HRDC Prof. Kiran Rekha
managed the overall program quite well and
Deputy Director Dr. Anita Sharma ensured that
the program w as w el l  organised.  The
participants were encouraged to join the
discussi on dur i ng the l ectures.  These
interactions develop an abil i ty to think for
themselves. At the end of the program we found
ourselves more enriched, better informed, filled
with new insight and capable of  playing our
role as better teachers and professionals which
is testimony to the fact that this program has
been greatly successful.

Woods are lovely dark and deep, but I
have promises to keep;

Miles to go before I sleep and Miles to
go before I sleep.

Reflections

*  Asstt. Prof., University Institute of Information Technology, HPU, Shimla.
* *  Dept. of Commerce, P.G.D.A.V. College, Nehru Nagar, Delhi, Pin-110065

Orientation for Shedding One’s Idiosyncrasies

Er. Ajay Lotheta*

An Eye – Opener Course
Mrs. Megha Agarwal* *

In the words of Denis Wai tley, an
American writer, “Never become so much of
an expert that you stop gaining expertise. View
life as a continuous learning experience.” This
quote being particularly applicable to the
teaching fraternity is what brings many teachers
together on a common platform – UGC-HRDC
for their Orientation or Refresher Courses. In
the quest of updating their knowledge, 37
academicians from 11 states participated in the
3-week long Refresher Course in Business
Studies (RC-299) at UGC-HRDC, HP University
that started off on 5th December 2016. Coming
from diverse cultures and backgrounds, the

take-aways for each participant from the course
must be equally diverse as well.

Before taking the course, and after
getting to know the experience of some of my
colleagues who had attended the Refresher
Course here, I assumed it was going to be an
all work and no play. We, the participants were
supposed to act as Reporters and Chairpersons
of the sessions by rotation, make an individual
presentation, prepare a project and make
presentation on the same, apart from being
involved in several committees. However, over
the course of time, all this, which initial ly
seemed to be a Herculean task, given the short
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time span, paved way for Group Cohesion, team
spirit, friendships and of course learning in a
fun way. It also improved the confidence level
of the participants.

Every single day of the course started
with a prayer, meditation and ‘thought of the
day’, which together created an aura of
positivity all around. Participants were given
an opportuni ty to widen their horizon of
thinking, through the lectures of learned
scholars, professors and dignitaries of varied
organizations. The learned Resource Persons
shared their views not only on contemporary
issues like Demonetization but also on versatile
topics l i ke Business Ethics, Leaders and
Leadership, Stress Management etc. Some
sessions included talks on teaching profession
centric topics like Participant Centred Learning
Process and Case Studies. Participants were
given an equal  chance to improvise their
communication skil ls through the interactive
sessions.

On behalf of all the participants, I thank
Prof. (Mrs) Kiran Rekha, Director, UGC-HRDC,
HPU and Prof. Chaman Chandan, Course
Coordinator for  thei r consistent support
effective management, subject interactions and
gui dance throughout the course.  The
participants are also grateful to Dr Anita
Sharma, Deputy Director, UGC-HRDC, HPU for
enlightening them with some valuable words
of wisdom on a daily basis with a lot of energy
and positivity throughout the course. RC-299
has been a great learning experience. It was fun
to see our colleagues pretend as students and
re-l ive their school/ college days and these
memories would be cherished forever. The best
part was that additional an eye opener during
learning w as the process of these week
discussions and interactions on the theme
topics of technical sessions.

*Asstt. Professor,  K.L.B.D.A.V. College for Girls, Palampur, Kangra, H.P., Pin-176061

Orientation Programme (OP-121) of
UGC-Human Resource Development Centre
commenced on 21.09.2015 and concluded on
17.10.2015 successfully. 32 participants from 14
states and 17 disciplines graced the programme.
HRDC Shimla invited about 48 resource persons
from different disciplines to deal with different
areas of subjects and courses. All the resource
persons delivered comprehensive talks on their
respective fields and subjects of their expertise.
Par t i ci pants were assigned di f ferent
responsibil i ties under various committees
namely, Edi tor ial  Commi ttee, Academic
Committee, Brain Trust Committee, Culture
Committee, Discipline Committee, Evaluation
Committee, Food & Refreshment Committee and
Gems Committee.

The resource persons dealt the contents
ranging from quality in Higher Education, Power
of  Moti vat i on,  Guidel i nes for  Effect i ve
Individual Presentation, Library Information
System, Leadership Styles, Teaching Technology,
Himachal Insight, Active Learning, Guidance and

Counselling, Micro-teaching, Scientific Temper,
Human Rights, Stock-market, CBCS, Disaster
Management, HIV-Aids, Nano-technology and
Harmful Effects of Mobile Power Radiations,
Good Governance, Self-Introspection, Time
Management and many more. All the highly
learned resource persons w ere effect ive
planners, communicators and presenters having
sound command over thei r content and
language. The lectures were participatory and
highly interactive leading to healthy discussion.
Prof. (Mrs.) Kiran Rekha, the Director of UGC-
HRDC Shimla was highly supportive, interactive
and resourceful throughout the programme. Dr.
Anita Sharma, Deputy Director, UGC-HRDC,
Shimla who is a very dynamic and versatile
personal i ty w as the co-ordinator of the
programme. She managed all the activities
effectively and smoothly. In nutshell, it could
be stated that it is an intellectuals’ delight to
attend an Orientation Programme at UGC-
Human Resource Development Cent re,
Himachal Pradesh University, Shimla.

A Delightful Experience
Dr. Shukla Rani*
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It’s my full pride privilege to report RC-
293 in English comprehensively on behalf of all
the participants. At the outset I would like to
mention our deep grat i tude tow ards the
digni fied team HRDC Prof. Ki ran Rekha,
Director, HRDC & Deputy Director Dr. Anita
Sharma for conducting meaningful Refresher
course in UGC-Human Resource Development
Centre, H.P. University Shimla. All the days
beguiled with a devotional mood tinged with
Prayer followed with debate, discussions and
sharing emotions on the wonderful quotes by
the concerned Chai r-persons,  Vibrat ing
technical session by prominent dignitaries, kept
us genuinely refreshed, energetic & enlightened
throughout the course.

On the very first day during setting the
tone session, Prof, Kiran Rekha, Director HRDC
announced to set a goal, set a deadline, make a
plan, take an action and success will be yours.
During the inaugural session in the esteemed
presence of Prof. A. D. N. Bajpai, Hon’ble Vice-
Chancellor, Himachal Pradesh University,
Shimla, Dr. Sanjana Shamsher i  Course
Coordinator announced the theme of the
Refresher Course enti tled “New Trends in
Theories and Literature” Prof. Neena Arora, co-
coordinator proposed vote of thanks to
dignitaries. 35 participants from 15 different
states were throbbing with these emotions
mentioned like this in my own poetic lines:

vtuch uHk gS] oSHko dy[k gS lqe/kqjA

ikj[kh ut+jksa ds fo|kFkhZ vkSj Hkfo"; gS moZj
Divided into eight committees the house

started blossoming under the expert supervision
of the Director Prof. Kiran Rekha and Deputy
Director, Dr. Anita Sharma and in a wonderful
Co-ordination of Dr. Sanjana Shamsheri and
Prof. Neena Arora and last but not the least
along with the team spirit of participants. In all
near about 42 lectureer by competent resource
persons were delivered in technical sessions

with fruitful practical sessions, concerning
library, IT Lab, IIAS visit etc. the range of high
scores are shown in the graphs on behalf of
participants upto 100% for daily programmes
and 95% for resource person, proves the
successful organisation of the course. The
lectures touched all the dimensions of the theme
like partitions literature (Prof. Neena Arora),
studies by Prof. Minakshi F. Paul, Resistance in
Indian l i terature (Prof. Ram Wagh Mehta),
Subal ton theory (Prof.  Jaiw anti  Dimri ) ,
Rethinking Rasa and Auchitya (Prof. Sudhir K)
Feminist Literary Criticism (Prof. Pankaj K.
Singh) and so on.

And noteworthy is the point that some
of the lectures viberat the house to this much
extent that poesis or creation also took place.
For example Prof. Neena Arora delivered a
lecture on partition which was poeticized by
the participant Dr. Bharati Sharma. All the
participants delivered individual presentations
on very important related topics.

During other assignment scheduled by
HRDC, 13 participants opted for book reviews
and the remaining 22 did projects on the
selected topics moreover, there was a thought
provoking brain trust exercise conducted by
prof. Kiran Rekha. At the moment the house
also pay a vote of thanks to all dignitaries of
HRDC, English Dept., library staff who provided
the suitable atmosphere to the participants.

Before a relaxing cultural event, last of
all academic activities on 30.09.2016 there was
MCQ test on three week’s interactions and
discussions. On 1.10.2016 the house celebrated
valedictory programme with the dignitaries:
Chief Guest: Prof. R. S. Chauhan Pro-Vice
Chancellor, H. P. University, Shimla, Director
Prof. Kiran Rekha, Deputy Director Dr. Anita
Sharma, Course Co-ordinators Dr. Sanjana
Shamsheri and Dr. Neena Arora. With lot of
rejuvenating unforgettable experiences the
house said good bye to UGC-HRDC, H.P.
University with the hope to meet again.

Refresher Course Speaks: A Rejuvenation

Dr. Shivani Kundi*

*  Asstt. Professor, Deptt. Of English, P.G. College, Solan, H.P.
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After the inaugural day (March, 06,
2017) of Special Winter School, the entire course
of 21 days saw the daily sessions beginning with
prayer, silence, report readings, reflections as
‘thought for the day’ so as to set the tone of
the day. The Hon’ble, Vice-Chancellor Prof. A.
D. N. Bajpai was the chief guest along with the
Hon’ble Vice-Chancellor, Prof. S.C. Raina, NLU-
HP, the keynote speaker. During the informative
Special Winter School on ‘Value Education’, 30-
Resource Persons interacted on different topics
related to moral education and discussed the
relevance of human values in Indian context
and the changing world technocratic society.
Last but in no way the least Prof. Kiran Rekha,
the Director of HRDC, Shimla and the head of
this family not only taught us ways to introspect
ourselves for self development, but she herself
epitomized qualities of regality in her humility,
dynamism in her poise and serenity in her
candour. She manifested true human values of
forbearance, patience and equanimity amidst
moments when situations had to be controlled
through prompt decision making. She has
shown how human grace, charm and aeute
intellect can supplant the exercise of iron first.

The participants displayed immense
maturity and bonhomie and I am sure many
have not just made friends for a li fetime (as I
myself have received many friend requests on

facebook), but have equally improved on older
ones. We all have learnt a trick or two from life
on how to win hearts and I am more than sure
we all believe that this chain of hearts will  not
break, as the song goes: “Zindagi ki na tootey
ladi, Pyar kar le gharhi do gharhi”.

The kindness offered by our Director
Ma’am, the persistent motivation offered by the
Deputy Director Ma’am and never the say die
attitude of the Coordinator led us by example.
His gentleness and the way he introduced the
Resource persons to us was appreciated by all
and sundry. We wil l all miss his warmth and
the way he greeted us whenever he came across
us. Deputy Director Ma’am turned out to be a
live wire, and a lady who gradually shed off
her apparent sternness and basked with us in
the sunshine after a snow blanched late spring
that surprised and flattered many of us. Finally
Prof. Girija Sharma, Dean of Studies, joined the
group as Chief Guest on valedictory day. In her
address she actually completed the enti re
curriculum on values by adding that centuries
old morals and Ethics can be applied in modern
era also with certain important modifications
to suit the present times. All the participants
bid farewell to the triumvirs of third special
winter school of HRDC, HPU, Shimla, with the
hope to meet again in the serene environment
of Himachal Pradesh a Devbhoomi.

*   Dept. of Statistics, Agra College, Dist. Agra, Uttar Pradesh
**  Asstt. Prof., S.S. Maniyar Law College, Jalgaon. Maharashtra

Reverberation of a Special Course

Dr. Digvijay Pal Singh*

Orientation Induces: A Learning Forever

Dr.Vi jeta S. Singh*

HRDC, HPU Shimla is one of the best
Human Resource Development Centre in India.
I am very fortunate to have opportunity to do
my orientation programme (OP-122) in Shimla.
I find very good cooperation from the entire
staff. No matter if there are many positive
thi ngs w e f ind one necessi ty i .e.

accommodation, but that can be ignored with
the hope that it will soon be maintained by
HRDC Shimla.

Director and Deputy Director generate
great enthusiasm amongst the participants and
create heal thy academic envi ronment
throughout the 4-week programme. The thing
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which I like the most, is resource persons from
all disciplines who cover all essential topics viz.
Pedagogy Psychology, Disaster Management,
Good Governance, Health and Administrative
attitude, Human rights, Self Development etc.
which are excellent for orientation and quite
useful in every one’s l ife.

I have learnt many things from this OP-
122 which I will fol low in my life forever such

as posi t i ve thi nk ing, cooperat i on and
coordination with all in positive sense. I find
very good friends and positive energy in this
group. I wish to come again if I get opportunity
to participate in Refresher Course here in the
natural beauty of Summerhill, Shimla. My kind
and best wishes to the HRDC, HP University
for the ever successful future.

*  English, Dr. Ambedkar College Nagpur, Dist. Nagpur, M.S., Pin-440010

Value Education: A Retrospect

Ms. Pr iti  Singh *

In the serene sylvan surrounding of
Summer Hill , Shimla, commenced the Special
Winter School dwelling on the theme of Value
Education, saw eager enthusiasts, teacher –
participants from across 7 states and 13
disciplines in active participation. It was hosted
ably and gracefully by dynamic ladies, dedicated
Director Prof. Kiran Rekha, devoted Deputy Dr.
Anita sharma with a committed and dutiful staff
in cohesive co-operation. The Special Winter
School solemnly inaugurated in full ceremony
by twin VC’s Honourable Dr. A.D.N. Bajpai and
Prof. S.C. Raina. Course Co-ordinator Dr. Nain
Singh set the tone of three week’s Schedule
various guidelines, formation of committees,
breaking the ice were concepts with which we
soon became familiar and well known, that
helped us to carry on different assignments
thoroughly. I summarise the 21 days interactions
with Resource persons, participations by the
teachers group, activities and presentations
projects and field visits, evaluation and find test
etc. as follows.

The great Indian Epics, the Ramayana
and the Mahabharata as consortiums of value
mentioned in the fol low ing  l ecture was
inspiring, Whilst the former upheld values in
the highest esteem; the latter saw the same
deteriorating to the lowest. A talk on Higher
Education in Contemporary Times and an

exercise on I, You and Law was simply gratifying.
A workshop on Value Confl ict in Decision
Making was equally productive and thought
provoking. Mars is too cold, Venus is too hot,
Earth i s just r ight.. .signals to make the
optimum use of resources, sustaining it for
posterity. A thing of beauty is a joy forever aptly
sums up the idea that imbibing the art of
appreciation surely is a wonderful quality.
‘Values are not taught but they are caught’
formed the essence of Literature and Human
Values in entirety. Knowledge about Mushroom
and i ts cul ti vation beneficial ,  ci ted how
nutritive and important is its calorific value
towards promoting better health.

The benefits of yoga, pranayam and
meditation when practised relentlessly, make
one realise that LIFE certainly is the most
precious wealth. It is not the man that matters
but the man behind the machine that matters;
Heights and distinctions are not achieved by
attaining a certain height but by burning the
midnight oil beautifully sums up the talk of the
chief of SSB. Glimpsing the world of Urdu
sharing similarities with Hindi was a revelation
and spontaneous was the applause to melodious
Urdu Shayari. Informative was the talk on the
changing computer world and cloud computing.
Whi lst the inaugural address on Integral
Humanism of Deendayal  Upadhyaya was
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equally inspiring. Rightly pointed out that the
world is indeed driven by values and lauded
for her virtues India has been hailed the world
over, but sad to say, collective values are
deteriorating. The role of research projects in
Value Education and its financial management
was also very enlightening. Channelizing youth
power is the need of the hour was in a nutshell
the content of moral value and ethics among
youth. In all, earnestness discover and develop
the leader in you, for without values one is a
flower without fragrance akin to an uncouth.

Introspect thyself for self development
and related exercises taught us in interesting
manner how to identify and boost the latent
talent. Citing that values are directly related with
emotions and spirituality, the teacher as the
carrier of value orientation, most certainly is
an ideal role model for the students. Education
today is producing consumers, making man a
machine sadly reflects its state, in contradiction
that once upon a time education was said to
empower. Discussion on Human values and
gender sensi tization revealed how low in
esteem women’s status does society render.
Where bereft of ethics and values is governance

but replete galore with rules and regulations.
Educate, because education is not the goal but
a tool  and i nterest i s the mother  of
concentration. Love is God, God is Love, Peace,
Purity, Patience, Persistence and Perseverance
are the enternal values. Knowledge, Skill  and
Attitude, the right combination of this awesome
threesome can work wonders good and real.
Reading as a source of quality teaching and it
increases efficiency when done dutifully with
proper zeal.

Enchanting, exhi larat ing w as the
excursion to Narkanda, amidst the verdant
venerable deodars shone the scintillating sheet
of snow; Fanning us on the way to Hatu peak
was the chil ly winter breeze, somewhat severe
in its blow. Exquisite, enticing and mesmerising
nature’s radiant beauty outshone, the beautiful
sky above and the loveliness below. Prayers,
Presentations, brain Storming, Quiz, Brains
Trust, MCQ, Hidden talent and thoughtful
discussions also added to the values. We are
grateful for the power packed days as well as
moderate days. All’s well that ends well and
now from all of us – a Big Thank you.

*  S.D. PC College, Roorkee, Uttarakhand

Law and Social Transformation (RC-294) ,d ut+j esa
Ms Anjali  Prasad*

<+sjksa Kkuh tSls /kjrh ij ikuh
fueZy LoPN vkSj ve`r ok.kh
cgh Kku dh ,slh C;kj
[kqy x, p{kq eu ds }kj
feyk vf/kdkj gq, lkdkj
cUn lekt] [kqyk lekt
feyh izsj.kk] ,d NksVk iz;kl
lafo/kku dk LoIu lkdkj
feyk ekuo vf/kdkj
vcyk ukjh uk gksxh cspkjh

uk gR;k uk O;fHkpkj
uk Qkalh uk Hkz"Vkpkj
uk cPpksa ij vR;kpkj
uk tkfr dh gkgkdkj
gksxk ifjorZu fcu ØUnu
RC-294 us fd;k iz;kl] j[k ;s vkl
peRdkj ugha] cl nsuk lkFk
lgh fof/kd cus izfof/k
djuh gS ,slh xfr
cnysxh lksp cnysxk lekt
cl gekjk ;gh iz;kl
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On behalf of Evaluation Committee, Dr
presented the report of three week course in
Business Studies starting from 5th Dec. to 24th

Dec. 2016. The inauguration of this Refresher
Course-299 was done by Prof. Rajender Singh
Chauhan, Hon’ble Pro Vice-Chacellor, HPU
Shimla on 5th Dec. in the august presence of
Prof. Ki ran Rekha, Director, HRDC, Prof.
Chaman Chandan, Coordinator of RC-299, Prof
Shyam Kaushal, Director, Business School, Prof.
Yashwant Gupta, Former Director›, Business
School, and Dr. Anita Sharma, Deputy Director,
HRDC.

The afternoon session started with the
“Setting the Tone” of proceedings details for
convenience of participants and “Breaking the
Ice” exercise when every teacher was to
introduce each other and share their strengths,
likings, description of teaching profession etc.
The individual views had been depicted through
the charts on the notice boards. After that
various committees were formulated and all
were assigned the related task.

The resource person for the second day
was Prof. Chaman Chandan who deliberated a
very informative and educational lecture on
very contemporary topic i.e. ‘Demonetisation
and i ts Effect on Indian Economy’ that
enlightened the participants about the nitty and
gritty of a transformational decision taken by
the government. The next resource person was
Prof J. B. Nadda from HP Business School who
spoke very effectively on the topic ‘Politics in
Decision Making’ in the fi rst session and
‘Effectiveness in Behaviour’ in the second
session with the help of small ‘case studies. In
the afternoon session on the same day Prof.
Kiran Rekha briefed us in a very elaborative
w ay about  the ‘Ef fect i ve Indi v i dual
Presentation’.

The resource person for the fourth day
was Prof Kapil Kumar from IGNOU, Delhi who

spoke fearlessly on the issue of ‘Business Ethics’
and advocated that business and ethics are
contradictory to each other. On 5th day, resource
person was Prof Manjit Singh from Panjabi
University-Patiala who deliberated on the issue
of “Participant Centred Learning Process” and
emphasized on the importance of this process
on the learning of the students. The same day
in the afternoon session, Prof. Kiran Rekha
briefed us about the “Necessary Steps for
Project Work” in a detailed and interactive
manner with the help of examples and ppts.
Dr. B.S. Ranjan from Dept. of Yoga also delivered
a lecture on the importance of Yoga and gave
demonstrated var i ous asana w i th thei r
relevance.

For second week, on 12-13th Dec. Two
resource persons were from Kurukshetra
University, Kurukshtra, Prof. B.S. Bodla from
KUK w ho spoke on “Indi an Bank i ng:
Performance and Issues in Global Era” and Prof
Anil Mittal who demonstrated the “Use of
Quantitative Methods using SPSS” in a very
simple way. During mid of week, Prof Pramod
Sharma spared his time to be resource person
and delivered a very detailed talk on the topic
“Leaders and Leadership” and advocated that
everyone has a leader but need to know that.
Dr Management” and gave very invaluable
inputs about various techniques to de-stress
ourselves.

Dr Sunita Bharthwal from TITS-Bhiwani
also delivered a lecture on “Brand Management
and Personal Branding” and educated how we
can develop our own brand on Friday. Dr Ashish
Saijhpal from Punjab University-Ludhiana spoke
on the topic “Retail is all about Detail” with
lots of facts and figures locally and globally on
last day of this week. Prof Pankaj Madan from
Gurukul Kangri University, Haridwar taught us
“How to Prepare and Use the Case” in the class
room teaching in the beginning of last week..

*  Dept. of Business Administration, Jai Narain Vyas University, Jodhpur, Rajasthan

Take-aways from Business Studies

Dr. Ashish Mathur*
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Prof A.K. Vashisth from PU Chandigarh
gave a very valuable tal k  on the topic
“Global ization of Financial Markets” and
apprised us of many financial terminology
which most of us were unaware on Dec. 20,
2016. Then next day, Prof AS Chawla from
Panjabi University, Patiala also taught the “Use
of Case Studies in Class Room Teaching” with
the help of some real time example. Once again
Prof Chaman Chandan was amongst us who also
educated us about the “Use of Case Studies in
the Teaching› Learning Process�. The last lecture
of the course was delivered by Dr Meghna
Sharma from Amity International Business
School, NOIDA on the topic “Corporate Warfare:
Red & Blue Ocean Strategy” which was also very
strategic and unique. The course concluded by
Brain Trust and MCQ Test organized by Prof.
Kiran Rekha and finally there was Hidden Talent
Activity. Prof. A.D.N. Bajpai, Hon’ble Vice-
Chancellor, H.P. University was chief guest of
valedictory.

As per the instructions and guidance by
the Director, HRDC on the daily basis, every

resource person and overall day was evaluated
by the participants on the basis of pre-assigned
criterion by UGC-HRDC. I would like to inform
the house that the average rating of the
Resource Person has been 81.6% ranging from
70% to 93% and the average rating of the overall
day has come out to be 80.6% ranging from
71% to 90%. This li ttle difference is obvious
as the participants have different areas of their
likings and level of understanding. On behalf
of all the participants of RC-299 I would like to
acknowledge that this course was very fruitful
and full of knowledge and we are sure that the
takeaways from this course would prove to be
very instrumental in the career progression of
one and all. At the end on behalf of all the
participants and especially on my own behalf, I
would like to extend my heartiest gratitude to
Hon’ble Vice Chancel lor, Director-HRDC,
Coordinator of this course, Deputy Director-
HRDC and every staff member of HRDC and
the University for extending their support in
our all endeavours.

Impressions of OP-124
Ms. Bala Devi *

I enlist in this impact study report, the
feedbacks gi ven by 31 par t i ci pants of
orientation programme taken on ‘Programme
Evaluation Forms’ during the concluding day
(03.12.2016). In the programme evaluation form
the participants were asked questions like;
what are the strong points of the programme?
the resource persons w hom you w ould
recommend highly for the future, suggestions
for improvement of the programme and
describe the programme in one sentence etc.
The answers given by the participants of these
questions have been concisely compiled in this
report.

According to the part icipants, the
strongest points of this programme were the
resource persons and the core-staff, according
to them they were highly qual i fi ed and
interactive. The second important to mention

was the sincere dedication of the Director and
Deputy Director of the programme, who were
very disciplined, punctual but also very friendly
at the same time. They conducted all activities
very effectively and programme was well
managed throughout the entire course. Next
important points were the Morning Prayer,
thought of the day and the warming up session.
Self evaluation done through micro-teaching
were worth mentioning. Some other points like
yoga, know ledge enr i chment, al l  round
development etc. were highlighted. Overall the
resource persons were the strongest point of
this orientation programme. The most liked
were Prof. D. D. Sharma, Prof. Mahavir, Prof.
Pathania, Prof. Ahluwalia, Prof. Kiran Rekha,
Prof. Girija Sharma, Dr. Gopal Krishan etc.

According to the part icipants the
messages which they were carrying from this

*  Dept. of Economics, Kishan Lal Public College, Rewari, Haryana
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programme v i z. di sci pl i ne,  hardw ork ,
multidisciplinary approach, self-development,
co-operat ion, co-ordination, team spi ri t,
positive attitude, to be role model for society.

When asked to describe the programme
in one sentence the participants described the
programme as inspiring for them and helpful
in the personality development as well as in
thei r  professional  devel opment . Some
participants described the programme within
alternate view points for example an participant
described the programme as extremely effective

and successful in fulfi lling its aim. Another
participant described the programme as “To
serve all and be nothing”. Next participant
considered himself to be very lucky to be able
to come here and utilized one month for the
best. Few of the participants described the
programme as “Amrit swaroop karyakaram”
and “Gagar mei n Sagar”,  w hi l e other
participants described this HRDC as the best of
all in India and considered themselves to be
very lucky to come and attend the OP-124
programme in H.P. University Shimla.

Violence and Human –Greed
Manifests violence & devastation
In Non-Human World,
We are cutting trees – fastly
Overgrazing by animals
Converted – Deserts
Over pumping – Aquifers
Draining – River dry
Taking fish from ocean,
Faster than Nature can

*  Dept., of Education, ICDEOL, H. P. University Shimla

Absorb it.
Habitual –destruction
Consequences – climate change,
Destroying plants
My beautiful planet “Earth”
This is the violent nature of Man
This is not “Human Nature”
Made by ‘God’
This is not you my lord
But me this is selfish me— — .

Human & Nature
Dr. Rajesh Kumar Sharma*

*****

“politics without principles is one of the seven social sins. The other six include wealth

without work; Commerce without morality;  education  without character building;

pleasure without conscience; science without humanity; and worship without sacrifice.”

-Mahatma Gandhi


